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Abstract

Purpose: The representation of women within the sub-section South African War and Union
of 1899 to 1902 in nine South African grade 10 learners' history textbooks is the main focal
point of this study.

Design/methodology/approach: An intersectional feminist lens guided this qualitative study
that focuses on the depiction, description and interpretation of women regarding the South
African War and Union of 1899 to 1902 in nine South African CAPS-approved grade 10
learners' history textbooks. Two themes, Sexism, and Exclusion and minimal inclusion based
on race, were derived from the historical text examination and analyses.

Findings: The findings revealed that women are misrepresented and under-represented in this
sub-section compared to their male counterparts. Moreover, this form of denial has remained
unchanged and uncontested. Hence, presently, prominent female figures are still silenced in
these history textbooks.

Originality/value: The introspection of women's representation within South African grade 10
learners' history textbooks adds to the existing literature on history education by providing an
analysis of how women are depicted, described and interpreted in these learning resources.
This is crucial because history textbooks have the potential of contributing to sexist and racially
prejudiced mindsets that can lead to negative effects in schools and communities surrounding
the school/s.
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Introduction
What was the role and experience of women in the South African war?

... during the war they helped to support the Boer commandos with weapons and supplies as
well as with moral support. They stayed on the farms and maintained them while the men
were away at war.

— South African Grade 10 Learners History Textbook.

The silencing of women [ in South African grade 10 learners' history textbooks has
continuously remained unchecked and unchallenged. This is due to statements such as the one
expressed in the above excerpt, which purposefully omits the participation, roles and
contributions of women in the South African War and Union of 1899-1902. Moreover,
statements similar to the one in the above excerpt lead to questions such as, What is history?
And who chooses the people that are considered to be important in historical events? The
answers to these questions are crucial, especially in countries such as South Africa. Iningizimu
Afrika, Suid Afrika or Mzansi, as it is affectionately known by South Africans, gained full
democratic leadership in 1994 after going through half a century of brutal trauma caused by
segregationist apartheid laws (Rotich, Ilieva, & Walunywa, 2015; Maistry, 2023). These laws
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were based on race, ethnicity and classism. The depictions of South African history in school
learners' history textbooks and archived historical texts have previously relied on European
recollections of precolonial wars, liberation struggles during colonisation and post-colonial
psychosocial segregationist policies (apartheid) (Rotich et al., 2015; Maistry, 2023). Currently,
Afrocentric depictions of South Africa's brutal and traumatic history have been annotated and
published globally at a large scale and rate. However, these recollections have made men the
lead starring characters of South Africa's revolutionary past, whilst sidelining and
misrepresenting the significant contributions of women. The denial and omission of women's
roles in historical events is prevalent in the sub-section South African War and Union of 1899—
1902 in South Africa's numerous grade 10 learners' history textbooks.

The South African War stirred life in women's movements, which barely existed beyond the
home before the war. The social construct of women as purely domestic figures, who were only
stationed to operate in the private walls of their homes, slowly began to change. Numerous
conflicts or battles that led to the war started in November 1880 due to numerous factors, such
as the Boers [?! belief in the righteousness of their case against the British, which many of the
Boers viewed with a mixture of hate and contempt (Donaldson, 2018). This was due to the
unfinished struggle against British imperialistic power that firstly forced them out of the Cape
and Natal colonies (Belfield, 1975; Porter, 1981; Donaldson, 2018). The second important
factor arose out of the discovery of vast quantities of gold near Johannesburg during the late
1880s; this transformed the Transvaal colony into a rich territory (Belfield, 1975; Porter, 1981;
Donaldson, 2018). The immediate point of dispute was the extent to which British men residing
in the Transvaal (Uitlanders) were to also be granted political rights (Belfield, 1975; Porter,
1981; Donaldson, 2018). However, the real issue was Britain's determination to maintain its
status as the paramount power in Southern Africa due to the discovery of more gold deposits
in the Transvaal colony in 1886 (Riedi, 2013). The war was fought in parts of the Cape Colony
(now known as Western Cape province) and Natal (now known as KwaZulu-Natal province),
which were both British colonies (Belfield, 1975; Thompson, 2014; Laband, 2020). The war
also made it to the outskirts of the independent Boer republics of the Orange Free State (now
known as Free State province) and the Transvaal Colony (now forming part of the Gauteng,
North West, Limpopo and Mpumalanga provinces) (Belfield, 1975; Thompson, 2014; Laband,
2020). According to Belfield (1975), the war consisted of a series of battles that resulted in the
British forces being defeated at Majuba Hill on the Transvaal-Natal border in March 1881.

The war recommenced again in 1899 and ended in 1902 between the British and Boer forces,
and thus the unification of South Africa was initiated (Belfield, 1975; Wessels, 2013). Due to
historical annotations and existing evidence from that period or era, it was concluded that other
ethnicities were also involved in the war (South African War 1899-1902) and the foundation
that led to the unification (Union of South Africa 1910) of South Africa (Marks & Trapido,
2014; Simpson, 2021). Thus, these two history topics are merged in South Aftrica's history
curriculum and currently referred to as the South African War and Union of 1899 to 1902 in
grade 10 learners' history textbooks. However, women's contributions have been
misrepresented and under-represented in the depiction, description and interpretation of the
South African War and Union of 1899 to 1902 in these textbooks.

Literature review
The production of textbooks from conception to distribution, and their use in South African

history classrooms, is a politically and educationally contentious activity. History textbooks
have been studied as powerful forms of educational tools that have the ability to shape the
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views and consciousness of learners (Bertram & Wassermann, 2015; Morgan, 2015; Grever &
Van der Vlies, 2017). They act as a tool to infiltrate notions that the leading government wants
the future generations to know regarding the various issues that are depicted within the text.
These notions contain the administration's ideologies relating to the numerous history topics
that are contained in the textbook (Morgan, 2015; Grever & Van der Vlies, 2017). Thus, they
represent and define knowledge deemed as legitimate, portray acceptable social standards, and
reveal acceptable and desired social identities. Similarly, Schoeman (2013) argues that
textbooks have the potential to influence the development of learners and contribute to sexist
attitudes at a subconscious level.

The language used within South African learners' history textbooks enforces subtlety in order
to influence learners with regards to sexist mindsets pertaining to gender and history
(Schoeman, 2013). Convictions such as these are prevalent in recently published South African
grade 10 learners' history textbooks that feature the South African War and the Union of 1899
to 1902 sub-section. Moreover, women in these textbooks are largely portrayed in
stereotypically traditional feminine roles and in domestic environments (Chiponda &
Wassermann, 2011). They are rarely depicted in roles that are or were traditionally assigned to
men (Chiponda & Wassermann, 2011). Moreover, Fardon and Schoeman (2010) believe that
the role of women in the necessary task of rationalising war, and making it acceptable to the
community has been largely ignored by international and South African historians writing on
women and war. The involvement of women within issues that are deemed to fall in the
spectrum of masculinity is excluded, and their participation within the South African War has
been overlooked, unlike their male counterparts (Shekhawat, 2015). This gender blindness is
common in most studies of war; women are widely cast in the role of the protected and the
defended, often excluded from military service and almost always excluded from direct combat
(Van Heyningen, 1999; Chiponda & Wassermann, 2011; Shekhawat, 2015). Van Heyningen
(1999), Fardon and Schoeman (2010) further note that women's contributions are viewed as
unimportant due to bias prevalent within history textbooks, which work towards emphasising
the achievements and contributions of men.

The gendered character of the South African War and Union of 1899 to 1902 has operated at
two levels — both then and now the war has been seen almost entirely as a masculine experience
(Van Heyningen, 2008; Chiponda & Wassermann, 2011; Shekhawat, 2015). Moreover, the
recollections of the South African War involving women have also excluded the experiences
of Black [*) women and have thus regarded them as non-existent within this part of history that's
presented in South African history textbooks (Van Heyningen, 1999; Theron, 2006; Teeger,
2015). Women are defined by their natural role even within historical texts; hence their
contribution, involvement and experiences are suppressed in history textbooks (Pamuk & Mug,
2021). Moreover, textbook analysis has identified general biases of commissioned omission in
the representation of minority groups. The main biases of omission are failure to note positive
contributions, qualities, contemporary condition and the persecution or discrimination against
these minorities (Dean, Hartmann, & Katzen, 1983; Dovidio, Hewstone, Glick, & Esses, 2010;
Fryberg & Eason, 2017). These biases are another gap that Bertram and Wassermann (2015)
claim minimum attention has been focused on regarding the composition of knowledge that
appears in learners' history textbooks. Similar sentiments have been expressed by Van
Heyningen (2008) regarding how the involvement of women within the war featured actions
that may be regarded as unimportant and miniscule compared to their male counterparts.
Likewise, Williams and Bennett (2016) stipulate that women's inclusion lacks depth, especially
since learners' history textbooks tend to emphasise men as military and political winners. Thus,



historical writers tend to omit historical figures that are socially considered important in less
dramatic and noticeable ways during wars or political civil rights movements.

It seems possible that unless history textbook publishers hear from their prospective customers
that an essential change in historical philosophy is warranted, materials used in history
classrooms in the future will not differ radically from what is already there (Delaney, 1996;
Cauvin, 2016; Nokes, 2022). What can be concluded at this stage is that unanimity exists
amongst the authors of South African history textbooks and their publishers regarding the
misrepresentation and under-representation of women in South African grade 10 learners'
history textbooks concerning the South African War and Union of 1899 to 1902.

Methodology

An intersectional feminist lens guided the examination of the selected historical texts regarding
women, and their existence in the South African War and Union of 1899 to 1902. Intersectional
feminism recognises how social categories such as race, ethnicity, social class and gender
intersect to create new modes of bigotry for women (Crenshaw, 2010; Cho, Crenshaw, &
McCall, 2013; Carbado, Crenshaw, Mays, & Tomlinson, 2013). Moreover, intersectional
feminism purports that different power structures also exist for women based on their race,
ethnicity and social class (Crenshaw, 2010; Cho et al., 2013; Carbado et al., 2013). Hence, this
framework is able to demonstrate how these social categories (gender, race and ethnicity) enact
an integral role in how the depiction, description and interpretation of women, and their
experiences are misrepresented and under-represented in South African grade 10 learners'
history textbooks regarding the South African War and Union of 1899 to 1902.

This qualitative research study was guided by the question: How are women depicted,
described and interpreted in the sub-section South African War and Union of 1899 to 1902 in
South African grade 10 learners' history textbooks? Nine South African CAPS-approved
learners' history textbooks were selected to answer this question through a critical examination
of the selected historical texts regarding women and their existence in the South African War
and Union of 1899 to 1902. Content analysis was used to examine the selected historical texts.
The extracted data was organised into the following two themes: Sexism, and Exclusion and
minimal inclusion based on race were derived from the analyses. The generated data was
analysed using a deductive form of analysis whereby categories were firstly developed for
organising or classifying the data from the textbooks before examining for patterns and
connections (Yin, 2011; Vaughn & Turner, 2016).

I critically examined the depiction, description and interpretation of women in the sub-section
South African War and Union of 1899 to 1902, which is included in the nine South African
grade 10 learners' history textbooks that are listed below:

1. Via Afrika (Publisher: Via Afrika; Year of publication: 2013; Edition: 1)
Focus (Publisher: Pearson Education; Year of publication: 2013; Edition: 1%)

3. New Generation History (Publisher: New Generation; Year of publication: 2011;
Edition: 1%)

4. Shuters Top Class History (Publisher: Shuter & Shooter; Year of publication: 2014;
Edition: 279)

5. In Search of History (Publisher: Oxford University Press; Year of publication: 2014;
Edition: 1%)



6. Spot On History (Publisher: Juta and Company Ltd; Year of publication: 2014; Edition:
lst)

7. Viva History (Publisher: Vivlia; Year of publication: 2011; Edition: 1%

8. Ace It! History (Publisher: Shuter & Shooter; Year of publication: 2017; Edition: 1%)

9. Shuters History (Publisher: Shuter & Shooter; Year of publication: 2005; Edition: 1)

These nine South African grade 10 learners' history textbooks were purposefully selected,
because they met the set criterion which was:

1. South African grade 10 learners' history textbook that is written in the English language.
2. South African grade 10 learners' history textbook that is published in South Africa.

Data was only extracted from the nine history textbooks that are listed above. Moreover, the
nine learners' history textbooks were selected because they are written by an assortment of
authors and exclusively published in South Africa. Thus, this further demonstrates that
extensive research regarding the prominence of women in the depiction, description and
interpretation of the South African War and Union of 1899 to 1902 has remained stagnant with
minimal interest in changing the current existing narrative about women in South African grade
10 learners' history textbooks. Content relating to women and the South African War and Union
of 1899 to 1902 seems to be consistently repeated from one textbook to the other with minimal
amendments. The results presented in the following themes are direct quotations from the
selected textbooks.

Results and discussion
Sexism

The results obtained from the data reveal that South African learners' history textbooks are used
as a tool to infiltrate notions that contain the government's ideologies relating to historical
topics. However, sexist language and the manner in which it is used within the learners' history
textbooks are utilised in a subtle manner in order to influence learners with regards to gender
and history. Some of the women's experiences are omitted, and they are annotated as merely
only serving a domesticated wife role during the South African War and Union of 1899 to
1902:

What was the role and experience of women in the South African war?

Women played a vital role in the South African war, during the war they helped to support the
Boer commandos with weapons and supplies as well as with moral support. They stayed on the
farms and maintained them while the men were away at war. (Focus pp. 250-270; New
Generation History pp. 164-229; Spot On History pp. 280-340; Viva History pp. 278-351; Via
Afrika pp. 278-351)

Emily Hobhouse was a wealthy British lady who came to South Africa during the War.

She was horrified at the conditions in the concentration camps.

She became very unpopular with the British government as she campaigned and raised funds
for better rations, sanitation and facilities in the camps.



Because of her tireless effort, the death rate in the camps did come down. (Focus pp. 250-270;
New Generation History pp. 164—229; Spot On History pp. 280-340; Viva History pp. 278—
351)

Lady Sarah Wilson was the first woman to be appointed as a war correspondent. (Via Afrika
pp- 278-351; Top Class History pp. 207-210; In Search of History pp. 10—15; Ace It! History
pp. 164-175; Shuters History pp. 230-250; Focus pp. 250-270; New Generation History
pp. 164-229)

The findings reveal the stereotypical manner in which women are represented within South
African grade 10 learners' history textbooks, and their involvement within issues that are
deemed to fall in the spectrum of masculinity are sidelined. Their participation within the South
African War and Union of 1899 to 1902 is overlooked, unlike their male counterparts.
Intersectional feminist theory defines this form of discrimination as legitimised
misrepresentation and suppression that is fostered by patriarchal institutions, which regulate
the discourses of historical narratives (Crenshaw, 2010; Cho et al., 2013; Carbado et al., 2013).
Van Heyningen (1999) and Schrader and Wotipka (2011) describe the minimal inclusion and
omission of women within learners' history textbooks as being perpetuated by history writers
that refuse to acknowledge the existence and contribution of females in any war.

Moreover, the excerpt above reveals that masculinity has been used as a measure of
participation within war. Women and their contributions are viewed as unimportant due to
biases prevalent within textbooks that work towards emphasising the achievements and
contributions of men. These viewpoints are encouraged by the misrepresentation and
underrepresentation of women, which does not place them within the physical procession of
the war, mainly because this action would diminish their femininity (Blumberg, 2008; Dawar
& Anand, 2017; Bachore & Semela, 2022). The mere acknowledgement of women being part
of the war in a physical manner would place them on an equal spectrum with men, and as a
consequence, this would challenge the current existing gender dynamics (Crenshaw, 2010; Cho
etal., 2013; Carbado et al., 2013). Thus, history textbooks as defined by both Schrader and
Wotipka (2011) have changed from those depicting women primarily in a contributory manner
to now including women in a compensatory and bifocal manner. Hence, their domestic
contributions are mostly highlighted, because they are depicted as having little or no effect at
all on the South African War and Union of 1899 to 1902.

Exclusion and minimal inclusion based on race

The recollections of the South African War and Union of 1899 to 1902 involving women have
excluded the experiences of Black (African, coloured and Indian) women and have
consequently regarded them as non-existent within this part of history that is described in South
African grade 10 learners' history textbooks. The roles and experiences of Black women are
not outlined separately as those of the Boer women in the selected nine textbooks. Their
experiences are derived from those of the Boer women even though it is not explicitly stated
within the textbooks:

What was the role and experience of black South Africans in the South African war? The South
African war was known as the Anglo-Boer war for many years, this was due to the fact that it
used to be called a “white man’s war”” however, recent research has shown that many blacks —
Africans, coloureds and Indians — participated in the war on both British and Boer sides. (Focus
pp. 250-270; New Generation History pp. 164-229; Spot On History pp. 280-340; Viva
History pp. 278-351)



What was the role and experience of women in the South African War?
Not all Boer women were taken to concentration camps after the British burnt their farms.

— Some women and children evaded the British and wandered in the veld for the entire
duration of the war.

— They were often accompanied by their black servant.

— They would seek shelter in caves or anywhere else that could provide shelter and remain
hidden from the British. Most women’s suffering in the veld made them more determined to
continue supporting the Boer commandos in their fight to maintain their freedom. (Focus
pp- 250-270; New Generation History pp. 164-229; Spot On History pp. 280-340; Viva
History pp. 278-351)

The role of women and blacks in the war
About 100 000 blacks thought that if they joined the British
They would get the vote when the British won.

They were very useful to the British (The blacks that worked for the Boers did the same jobs):
they knew the territory well

they acted as spies and messengers

they performed jobs such as cooking, looking after animals and doing other camp chores.
(Focus pp. 250-270; New Generation History pp. 164-229; Spot On History pp. 280-340;
Viva History pp. 27-351)

The omission of such historical content within history textbooks can be attributed to the
apartheid government, which promoted segregation amongst ethnicities in South Africa.
According to Dean et al. (1983) and Teeger (2015), a fairly comprehensive study of history
textbooks used in the Transvaal was carried out in the 1960s; the findings revealed that
historical research conducted during the forty years prior to the analysis had not been
incorporated into textbooks. The conclusion that was derived from this comprehensive study
was that the South African education system was being used to divide the citizens of the country
(Dean et al., 1983; Teeger, 2015). Hence, the experiences of Black women during the South
African War and Union of 1899 to 1902 descended from the Boer women. Through an
intersectional feminist lens, we can conclude that race and ethnicity contributed to Black
women's experiences being disregarded, neglected or erased, and in a racist South Africa, their
Black experience was of little interest to the white keepers of records (Crenshaw, 2010; Cho
etal., 2013; Carbado et al., 2013). Consequently, apart from a few statistics, Black women's
existence during the South African War and Union of 1899 to 1902 has been almost entirely
removed from the files (Van Heyningen, 2008). Their presence was recorded along with the
livestock brought into the camp; in some cases their names were included, but the relevant
pages have been removed from historical texts (Van Heyningen, 2008). Yet ironically, they
appear in pictures that were photographed when they were in the concentration camps with the
Boer women that they worked for (Dampier, 2013; De Klerk, Wright, & Manaka, 2023). Thus,
South Africa's brutal traumatic past does not only divide its citizens based on gender, but it also
separates women based on race and ethnicity as well. Hence, the reason why South African



history textbooks that comply with CAPS (Curriculum Assessment Policy Statement) history
educational resource requirements and are approved by the Department of Basic Education
possess minimal material relating to women and the South African War and Union of 1899 to
1902. Even in the new democratic South Africa, post 1994.

The participation and experiences of women in the war highlight the non-conformity of women
to their traditional roles during that period, yet such experiences are disregarded as important
history. Some of the women that also had a significant role within the procession of the war
are not mentioned within the nine selected learners' history textbooks. In addition, if they are
mentioned, they are not afforded a broad depiction of their life story. Women such as Sarah
Raal, Lady Sarah Wilson and Millicent Garret Fawcett all played a significant role during the
procession of the war, even though their experiences and involvements were completely
different. Sara Raal's experiences as part of the Boer commandos for a short period and as an
inmate of various concentration camps prove that the war was not only dominated by males
(De Reuck, 1999; Dampier, 2005, 2013). Lady Sarah Wilson was one of the correspondents
that worked in highlighting the processions of the war within towns that had been besieged,
such as Kimberley, Ladysmith and Mafikeng (Krebs, 1999; Van Heyningen, 1999; Clarke,
2018). Moreover, she was also a prisoner of war because she was held captive twice by the
Boers during the war, under suspicion of being a British spy and for reporting about the
progression of the war (Krebs, 1999; Van Heyningen, 1999; Clarke, 2018). Millicent Garret
Fawcett, the head of the lady's commission, was appointed with the members of her
commission to investigate the situation within the concentration camps, as was previously done
by Emily Hobhouse (Krebs, 1999; Van Heyningen, 1999; Dampier, 2005; Seibold, 2011). The
conclusions derived from the lady's commission prompted the leaders of the camps to pay more
attention to the situation than before.

Conclusion and recommendations

The participation and experiences of women during the war emphasise how some women were
not inclined to remain within their traditional roles. This proves that in other parts of the
country, women, besides Sarah Raal, might have also been conducting similar actions (De
Reuck, 1999; Dampier, 2005, 2013). Similar to Lady Sarah Wilson, she was the first female
war correspondent during the time when female and male roles were defined by both physical
strength and biological reproductive organs (Krebs, 1999; Van Heyningen, 1999; Clarke,
2018). Yet such experiences are disregarded as important within South African learners' grade
10 history textbooks. The depiction of Emily Hobhouse [ as the only woman that was
significant throughout the procession of the war is misleading and shows the extent to which
the omission of vital knowledge has hindered the acknowledgement of many women that had
a vital role during the South African War and Union of 1899 to 1902. These biases are another
gap that Bertram and Wassermann (2015) claim minimum attention has been focused on
regarding the composition of knowledge that appears in the South African learners' history
textbooks.

Introspection of such issues concerning female representation within South African learners'
history textbooks also confirm that textbooks in detail have the potential to influence the
development of learners and contribute to sexist attitudes at a sub-conscious level. The
language used within South African grade 10 learners' history textbooks enforces subtlety in
order to influence learners with regard to sexist attitudes pertaining to gender and history. The
inclusion of Sarah Raal, Lady Sarah Wilson and Millicent Garret Fawcett would explicitly
highlight the true meaning of statements such as “women played a vital role in the South



African war”, as annotated in some of the nine selected learners' history textbooks. Moreover,
the greatest limitation for this study was obtaining enough data regarding prominent Black
women, and their experiences during the South African War and Union of 1899 to 1902.
Through an intersectional feminist lens, it is clear that the intersection of race, ethnicity, social
class and gender renders both Boer women and Black women as invisible or non-existent in
this part of South African history (Crenshaw, 2010; Cho et al., 2013; Carbado et al., 2013).
However, these social categories also highlight the hierarchy that exists between Boer women
and Black women based on each of their miniscule historical acknowledgements by South
African grade 10 history textbook writers. The accurate depiction, description and
interpretation of women within South African grade 10 learners' history textbooks regarding
the sub-section the South African War and Union of 1899 to 1902 would ensure that all South
African learners see themselves represented within the learning material that they use in the
history classroom.
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Notes

1. In this paper, the terms woman/women are used by the author to describe biological
females. The author does not in any way intend to intentionally offend any other
marginalised group that also now uses these terms.

2. An Afrikaner individual/person whose ancestry can be traced back to the Dutch and
Huguenot population that settled in Southern Africa—Cape of Good Hope (in the
province currently known as Western Cape) in the 17% century.

3. Before the apartheid government ruled South Africa, coloured and Indian individuals
were classified as Black. It was only after the National Party (a South African political
party that was founded in 1914 and ruled South Africa from 1948 to 1994) implemented
the segregationist system called apartheid that racial segregation was formalised
through legislation which resulted in South Africa's current four racial classifications
(Black, White, coloured and Indian).

4. The most visible humanitarian that critiqued Britain's neglectful and mismanaged
imperial policies concerning the treatment of Afrikaner families (women and children)
in the concentration camps during the procession of the war.

References

Bachore, M., & Semela, T. (2022). Is gender-bias in textbooks spilled over from schools to
universities? Evidence from Ethiopian university English language course textbooks. Cogent
Education, 9(1), 2152616. doi: 10.1080/2331186X.2022.2152616.

Belfield, E. M. G. (1975). The Boer war. USA: Shoe String Press. 181p.

Bertram, C., & Wassermann, J. (2015). South African history textbook research-a review of

the scholarly literature. Yesterday and Today, 14, 151-174.
doi: 10.17159/2223-0386/2015/nl4a7.



Blumberg, R. L. (2008). The invisible obstacle to educational equality: Gender bias in
textbooks. Prospects, 38(3), 345-361. doi: 10.1007/s11125-009-9086-1.

Carbado, D. W., Crenshaw, K. W., Mays, V. M., & Tomlinson, B. (2013).
INTERSECTIONALITY: Mapping the movements of a Theoryl. Du Bois Review: Social
Science Research on Race, 10 (2), 303-312. doi: 10.1017/S1742058X13000349.

Cauvin, T. (2016). Public history: A textbook of practice. New York: Routledge.

Chiponda, A., & Wassermann, J. (2011). Women in history textbooks: What message does
this send to the youth? Yesterday and Today, 6, 13-25.

Cho, S., Crenshaw, K. W., & McCall, L. (2013). Toward a field of intersectionality studies:
Theory, applications, and praxis. Signs: Journal of women in culture and society, 38(4), 785—
810. doi: 10.1086/669608. Available from:

https://scholarship.law.columbia.edu/faculty scholarship/3445

Clarke, P. (2018). Australia’s first female war correspondent: Edith Dickenson at the Boer
war. In Reporting from the Wars 1850-2015: The Origins and Evolution of the War
Correspondent (pp. 39-62).

Crenshaw, K. W. (2010). Close encounters of three kinds: On teaching dominance feminism
and intersectionality. Tulsa Law Review, 46, 151. Available from:
https://digitalcommons.law.utulsa.edu/tlr/vol46/iss1/13

Dampier, H. (2005). Women’s testimonies of the concentration camps of the South African
war: 1899-1902 and after. Doctoral dissertation, Newcastle University. Available from:
http://hdl.handle.net/10443/228

Dampier, H. (2013). ‘Everyday life’ in Boer women’s testimonies of the concentration camps
of the South African war, 1899—-1902. In Crime and Empire 1840-1940 (pp. 202-223).
Willan.

Dawar, T., & Anand, S. (2017). Gender bias in textbooks across the world. International
Journal of Applied Home Science, 4(3&4), 224-235.

De Klerk, S. J., Wright, J., & Manaka, M. (2023). The amnesia on the commemoration of
African women in the South African war. The Heritage Portal. Available from:
https://www.theheritageportal.co.za/article/amnesia-commemoration-african-women-south-
african-war

De Reuck, J. (1999). Social suffering and the politics of pain: Observations on the
concentration camps in the Anglo-Boer war, 1899-1902. English in Africa, 26(2), 69-88.
Available from: https://www.jstor.org/stable/40238883

Dean, E., Hartmann, P., & Katzen, M. (1983). History in black and white: An analysis of
South African school history textbooks. Paris: UNESCO.

Delaney, J. A. (1996). Voices not heard: Women in history textbook in Vandergrift, K. E.
(Ed.) Ways of Knowing (pp. 303—320). Lanham, MD: Scarecrow Press.

10



Donaldson, P. (2018). ‘“We are having a very enjoyable game’: Britain, sport and the South
African war, 1899-1902. War in History, 25(1), 4-25. doi: 10.1177/0968344516652422.

Dovidio, J. F., Hewstone, M., Glick, P., & Esses, V. M. (2010). Prejudice, stereotyping and
discrimination: Theoretical and empirical overview. Prejudice, Stereotyping and
Discrimination, 12, 3-28.

Fardon, J., & Schoeman, S. (2010). A feminist post-structuralist analysis of an exemplar
South African school history text. South African Journal of Education, 30(2), 307-323.
doi: 10.15700/saje.v30n2a333.

Fryberg, S. A., & Eason, A. E. (2017). Making the invisible visible: Acts of commission and
omission. Current Directions in Psychological Science, 26(6), 554-559.
doi: 10.1177/0963721417720959.

Grever, M., & Van der Vlies, T. (2017). Why national narratives are perpetuated: A literature
review on new insights from history textbook research. London Review of Education, 15(2).
doi: 10.18546/LRE.15.2.11.

Krebs, P. M. (1999). Gender, race, and the writing of empire: Public discourse and the Boer
war. UK: Cambridge University Press.

Laband, J. (2020). The land wars: The dispossession of the Khoisan and AmaXhosa in the
Cape colony. South Africa: Penguin Random House.

Maistry, S. M. (2023). Colonisation and the genesis and perpetuation of anti-blackness
violence in South Africa. Genealogy, 7(4), 72. doi: 10.3390/genealogy7040072.

Marks, S., & Trapido, S. (2014). The politics of race, class and nationalism. In The Politics of
Race, Class and Nationalism in Twentieth Century South Africa (pp. 1-70). Routledge.

Morgan, K. E. (2015). Learning empathy through school history textbooks? A case study.
Rethinking History, 19(3), 370-392. doi: 10.1080/13642529.2014.898815.

Nokes, J. D. (2022). Building students’ historical literacies: Learning to read and reason
with historical texts and evidence. New York: Routledge.

Pamuk, A., & Mug, K. (2021). Women’s gender roles in history textbooks in Turkey.
International Journal of Psychology and Educational Studies, 8(2), 133-147.
doi: 10.52380/ijpes.2021.8.2.391.

Porter, A. (1981). Britain, the Cape colony, and natal, 1870—1914: Capital, shipping, and the
imperial connexion. The Economic History Review, 34(4), 554-577.
doi: 10.1111/5.1468-0289.1981.tb02019.x.

Riedi, E. (2013). The women pro-Boers: Gender, peace and the critique of empire in the
South African war. Historical Research, 86(231), 92—115.
doi: 10.1111/5.1468-2281.2012.00612.x.

11



Rotich, R., Ilieva, E. V., & Walunywa, J. (2015). The social formation of post-apartheid
South Africa. The Journal of Pan African Studies, 8(9), 132-155.

Schoeman, S. (2013). Presentation technology as a mediator of learners’ retention and
comprehension in a history classroom. Yesterday and Today, 9.

Schrader, C. E., & Wotipka, C. M. (2011). History transformed? Gender in World War I1
narratives in US history textbooks, 1956-2007. Feminist Formations, 23(3), 68—88.
doi: 10.1353/f£.2011.0037.

Seibold, B. S. (2011). Emily Hobhouse and the reports on the concentration camps during
the Boer war, 1899-1902: Two different perspectives. United Kingdom: Columbia University
Press.

Shekhawat, S. (2015). Introduction: Women in conflict and peace-making. In Female
Combatants in Conflict and Peace: Challenging Gender in Violence and Post-Conflict
Reintegration (pp. 1-19). London: Palgrave Macmillan UK.

Simpson, T. (2021). History of South Africa: From 1902 to the present. South Africa:
Penguin Random House South Africa.

Teeger, C. (2015). ‘Both sides of the story’ history education in post-apartheid South Africa.
American Sociological Review, 80(6), 1175-1200. doi: 10.1177/0003122415613078.

Theron, B. (2006). Victorian women, gender and identity in the South African war: An
overview. Kleio, 38(1), 3-24. doi: 10.1080/00232080685310021. Available from:
https://hdl.handle.net/10520/EJC54078

Thompson, P. S. (2014). Colonial military intelligence in the Zulu Rebellion, 1906. Scientia
Militaria: South African Journal of Military Studies, 42(1), 18-43. doi: 10.5787/42-1-1079.

Van Heyningen, E. (1999). The voices of women in the South African war. South African
Historical Journal, 41(1), 22—43. doi: 10.1080/02582479908671882.

Van Heyningen, E. (2008). Costly mythologies: The concentration camps of the South
African war in Afrikaner historiography. Journal of Southern African Studies, 34(3), 495—
513. doi: 10.1080/03057070802259670.

Vaughn, P., & Turner, C. (2016). Decoding via coding: Analyzing qualitative data through
thematic coding and survey methodologies. Journal of Library Administration, 56(1), 41-51.
doi: 10.1080/01930826.2015.1105035.

Wessels, A. (2013). Afrikaners at war. In The Boer War (pp. 73—106). Routledge.

Williams, F. J., & Bennett, L. B. (2016). The progressive era: How American history
textbooks’ visuals represent women. Social Studies Research and Practice, 11(1), 124-135.
doi: 10.1108/SSRP-01-2016-B000S.

Yin, R. K. (2011). Qualitative research from start to finish. New York: The Guilford Press.

12



Further reading

Angier, K. L., Hobbs, J. T., Horner, E. A., Mowatt, R. L., Nattrass, G., & Wallace, J. A.
(2011). Viva history: Grade 10 textbook (1st ed.). South Africa: Vivlia.

Bottaro, J., Visser, P., & Worden, N. (2014). In Search of History: Grade 10 Textbook (1st
ed.). South Africa: Oxford University Press.

Dugmore, C., Lekgoathi, P., Pape, J., Weldon, G., & Van Dyke, P. (2005). Shuters history
grade 10 history textbook. South Africa: Shuter & Shooters.

Harris, C., Keal, B., Knoetze, J., Bisschoff, K., Filmer, L., Mcloughlin, A., & Martin, D.
(2014). Shuters top class history: Grade 10 learner’s book (1st ed.). South Africa: Shuter &
Shooter.

Johanneson, B., Fernandez, M., Roberts, B., Jacobs, M., & Seleti, Y. (2013). Focus: History
grade 10 learner’s textbook (1st ed.). South Africa: Pearson Education.

Kompi, B., Proctor, B. A., Weldon, G., Manenzhe, J., Taryn, L., & Twala, M. (2013). Via
Afrika: History grade 10 learner’s textbook (1st ed.). South Africa: Via Afrika.

Rogers, A, Ellis, P., & Olivier, P. (2017). Ace it! History grade 10 learner’s textbook (1st
ed.). South Africa: Shuter & Shooter.

Stephenson, C. (2011). New generation history: Grade 10 learner’s book (1st ed.). South
Africa: New Generation.

Viljoen, C. J., & Van der Westhuizen, M. V. (2014). Spot on history grade 10 textbook (1st
ed.). South Africa: Juta & Company.

13



