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Abstract 

 

Many learners with intellectual disabilities in mainstream schools are awaiting possible 

placements in special schools. In some instances, when placement becomes unsuccessful 

learners remain in mainstream schools which becomes the schools’ responsibility to find ways 

to support them in a manner that maximises their learning potential and provides direction 

regarding career development. 

This study explored parents, teachers and principals’ perceptions about intellectual 

disability and its influence on career development. The Critical Disability Theory guided this 

study as it was aimed at discovering the factors which influence the implementation of career 

development in schools. A qualitative approach was followed to collect data from 25 

participants consisting of 2 principals, 14 teachers and 9 parents. Data was collected in the form 

of interviews, focus group discussions, and demographic questionnaires. Thematic analysis 

was used to analyse the data. 

Findings indicated that stakeholders had limited knowledge about career development 

services. Parents concluded that schools could put more effort into supporting learners with 

intellectual disabilities, and that teachers could put more effort to academically support 

learners. Stakeholders were optimistic that learners with intellectual disabilities would be able 

to participate in the labour market, provided that they are taught work related skills at an early 

age. It was recommended that stakeholders make efforts to obtain knowledge about the career 

development services available and provide information to learners in that regard; make career 

development services accessible, and to teach learners with disabilities practical work skills 

enabling them to participate in the labour force post-school.  

Key terms: Career development, intellectual disabilities, special needs, career guidance, 

Critical Disability Theory 
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 CHAPTER 1: BACKGROUND OF THE STUDY 

1.1 INTRODUCTION 

Learners spend an average of thirty-five hours per week at school (Department of 

Education, 2009), and therefore, schools play an integral role in teaching learners about 
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careers. Research has been conducted about the implementation of Career Development in 

schools (Brown & Lent, 2005, Author, Collins & McMahon, 2008, & McMahon & Patton, 

2015). However, there is a gap in research documenting career education practices and 

interventions in schools (Savickas,2012). This study is about stakeholders’ perceptions on how 

schools influence the career development of learners with intellectual disabilities. The career 

development of school learners is influenced by nine dimensions and subsequently, play a role 

in its accomplishments. These dimensions are highlighted by Wood (2008) as attaining 

information about careers; curiosity; exploration; interests; locus of control; role models; time 

perspectives; planning; and self-concept. Therefore, this study focuses on how adults 

(teachers, principals and parents) can assist learners with intellectual difficulties in providing 

them with career information in order for them to begin working on the skills they need to find 

sustainable jobs and move away from the idea of receiving a government disability grant. 

Learners with intellectual disabilities seldom reach grade twelve, or when they do, their results 

do not allow them to further their studies.  

According to the White Paper on the Rights of Persons with Disabilities (2015), prior to 

1994, there was little statistical information and no baseline data on the prevalence of disability 

and the quality of life for people living with disabilities. South Africa is one of the many 

countries that have adopted their laws and policies to promote the employment of people with 

disabilities (Statistics South Africa, 2011). However, when comparing people with disabilities 

to those without, those with disabilities are more disadvantaged when it comes to having access 

to job opportunities. Some of the causes of this exclusion of people with disabilities are “low 

skills due to inadequate education; lack of enabling mechanisms to promote employment 

opportunities; and inadequate and inaccessible provision for vocational rehabilitation and 

training. (Integrated National Disability Strategy, 1997). As a result, people with disabilities 

become prone to unemployment or employment with lower wages. Those who do not look for 

work become reliable on government disability grants as a source of income. I have chosen to 

conduct my study in Sasolburg because provincial results have shown that 11% of people with 

disabilities were from the Free State and Eastern Cape (Statistics South Africa, 2011). In 2011, 

the percentage of people with disabilities in South Africa was 7.5%. From the 7.5%, 11% of 

persons aged 5 years and older had problems with their eyesight, 4.2% had intellectual 

complications, 3.6% had hearing difficulties, and about 2% had speech and personal care 

problems, and were in need of walking aids (Stats SA, 2011). 16% of R121 billion in social 

grants is allocated to people with disabilities.  

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



3 
 

Learners with intellectual disabilities are either accommodated in inclusive schools or 

special needs schools, as they become adults, they rely solely on government disability grants 

as a source of income. The objective of this research is to provide awareness of the role of 

career development programs and their impact on learners with intellectual disabilities. With 

this awareness, adults will know the benefits of career development programs and how they 

can benefit learners with intellectual disabilities. From that acquired knowledge, they will be 

able to recommend the relevant career opportunities learners with intellectual disabilities can 

pursue.  

According to Hart (2006), learners get excited when they complete and leave school 

because it signals the beginning of an independent life (Hart, 2006) However, learners with 

intellectual disabilities do not share the same enthusiasm as they do not have the same 

opportunities as those without disabilities, and are forced to rely on family resources (Hart, 

2006).  

When learners with intellectual disabilities are referred to special needs schools, they are 

often sent to schools that are outside of their community as the one in Sasolburg has already 

reached its full capacity. This becomes difficult as they are forced to adapt to a new school, 

with new caregivers, and possibly, boarding school facilities. 

1.2 PROBLEM STATEMENT 

According to Statistics South Africa (2011), the national rate of disability in South Africa 

is 7.5%. This consists of over 4.5 million people living with disabilities in South Africa.  Some 

of the challenges which people with disabilities face include having access to education and 

employment opportunities (Statistics South Africa, 2011). There is also a low rate of employed 

people with disabilities in South Africa (Statistics South Africa, 2011). Savickas (2001) points 

out that one of the major reasons why people with disabilities do not work is because of their 

dependency on government social grants, a lack of awareness about thevarious kinds of 

employment opportunities available to them, and not being exposed to career development 

programs. According to the National Policy for an Integrated Career Development System for 

South Africa (2017), priority needs to be given to the establishment of community based 

programs that will spearhead the provision of informed guidance in terms of career 

opportunities to the majority of unemployed-and-seeking as well as students. South Africa’s 

primary and secondary schools enable career development by means of The Revised National 

Curriculum Statement for 2005 which makes provision for career guidance under the subject 
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of Life Skills for grade R to three and Life Orientation for grade four to twelve (Department 

of Education, 2005). There is evidence that schools implement career development in subjects 

such as Life Skills under the topic Jobs people do (Department of Education 2011). In this 

topic, learners are taught about work relating to transport, health, food and other services. In 

Life Orientation, learners are taught about careers under the topic World of work (Department 

of Education, 2012). In this topic, learners are taught about the importance of studying, career 

categories, and planning for lifelong learning. Learners are exposed to careers which include 

nursing, policing, teaching, and construction. However, the minimum requirement for these 

careers is a grade twelve certificate. Learners with intellectual disabilities seldom reach grade 

twelve, or when they do, their results do not allow them to further their studies nor qualify for 

jobs. Therefore, this study necessary as it may provide an understanding of the perceptions 

stakeholders have on how schools influence the career development of learners with 

intellectual disabilities.  

1.3 RATIONALE FOR THE STUDY 

Career education is considered a priority in the South African government (National 

Policy for an Integrated Career Development System, (2017). This study focused on the career 

development of primary school learners with intellectual disabilities in Sasolburg in the Free 

State province. As a foundation phase teacher in a mainstream school, I observed that teachers 

are not enthusiastic about having to teach learners with intellectual disabilities. Such learners 

require extensive support and it may be a contributor to teacher stress. Learners with disabilities 

are viewed as uneducable and teachers would rather have them sent to special needs schools 

than in the mainstream classroom. The issue is that the special needs school in Sasolburg and 

surrounding areas are already full. Learners are being put on waiting lists and may spend more 

time in the mainstream school while awaiting placement. I observed this with a few learners in 

the school where I am currently employed. One learner has been on that waiting list for four 

years now with no prevail.  

Despite the schools having filled out all the documents needed by the Department of 

Education to refer learners to special schools, it takes a long time for the department to find 

placements. These learners become victims of the progression due to age system as they still 

do not reach the minimum requirements to progress to the next grade. This therefore made me 

realize that there is a need for mainstream schools to adopt a skill based curriculum in order to 

teach learners with intellectual disabilities practical work skills which will able them to sustain 

themselves in the world of work and not depend on government social grants.  
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International studies of career development show that career guidance is higher on 

policy agendas internationally (Sultana, 2010). There are many factors which contribute to the 

implementation of career development in schools. These factors include teacher and parent 

roles, attitudes of people towards those with disabilities, opportunities people perceive are 

available for people with disabilities, and challenges which hamper the implementation of 

career development. This served as a motivation to explore the perceptions stakeholders have 

on career development, moreover, the career development of learners with intellectual 

disabilities. Since learners spend the majority of their day in schools, schools contribute 

towards enabling or constraining career development.  

1.4 PURPOSE OF THE STUDY 

The purpose of this study is to explore stakeholders’ perceptions on career development 

and how schools influence the career development of learners with intellectual disabilities. The 

objectives of this study are; to explore what stakeholders understand about career development; 

how career development services can be implemented to assist and possibly benefit learners 

with intellectual disabilities; to determine how career development is implemented in schools; 

and to discover the factors which affect the implementation of career development in schools.  

1.5 RESEARCH QUESTIONS 

The guiding research questions for this study are as follows.  

1.5.1 Primary research question 

 What are the perceptions of stakeholders on how schools in Sasolburg influence the career 

development of learners with intellectual disabilities? 

1.5.2 Secondary research questions 

 How are career guidance practices implemented in Sasolburg schools?  

 What are the factors that influence the implementation of career development in Sasolburg 

schools?  

 To what extent are parents made aware of career development programs? 

 What are stakeholders’ perceptions on how people with intellectual disabilities are 

excluded in the labour market? 

1.6 CLARIFICATION OF CONCEPTS 

Intellectual disability is defined by The DSM-5 as a disorder caused by neurological 

complications beginning in early childhood which results in intellectual, conceptual and social 

problems (American Psychiatric Association, 2013). This definition also includes impairments 
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of general mental abilities affecting an individual’s functionality in daily life areas. In this 

study, I use intellectual disability to mean a disability which causes delays in an individual’s 

cognitive ability.  

A Career is defined by Arnold (2011) as a profession or occupation resulting from special 

training or formal education. In this study, I use career to mean any form of employement 

which an individual has.  

Career development is defined as an occupational choice that develops over an 

individual’s lifespan (McMahon & Patton, 2006). In addition, Halpern (1994) defines career 

development as ‘an opportunity for children to learn in the least restrictive environment 

possible, the academic, daily living, personal-social and occupational knowledge and specific 

work skills necessary for attaining their highest levels of economic, personal, and social 

fulfilment.’ (p.116). Career development is a lifelong process consisting of the growth and 

change process of childhood, career education in school, and the career attainment process that 

exists throughout adulthood and into retirement (Baer, Flexer, Luft & Simmons, 2008). In this 

study, career development is used to mean the educating of learners about the careers available 

to them.  

Career development services are services and activities structured to provide assistance 

to the community at large, within the different stages of their career paths, in making informed 

educational and career decisions (Government Gazette, 2017). For the purpose of this research, 

career development services will refer to having any form of career guidance or obtaining 

career information about careers within the school, university, tertiary, or work environment.  

Career guidance as defined by Ifeoma (2013), is a service and activity that aims to help 

all individuals make informed choices about their education, training and employment 

decisions, and how to manage their careers. This service is provided at any point of an 

individual’s life. These services include access to career information; career therapy 

consultations; career education and management programs; work exploration programs; and 

career shift services (SAQA, 2009). In this study, I use career guidance to mean services made 

accessible and available for learners with intellectual disability to improve career specific 

skills.  

Full service primary schools are defined by the Department of Basic Education (2009) 

as mainstream schools that provide quality education for all learners by adapting the 

curriculum to accommodate their different learning needs. Full service schools have the ability 
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to accommodate diverse learners and provide appropriate support for learners with and without 

disabilities. In this study, I use full service schools to mean schools that accommodate learners 

with mild disabilities in the mainstream classroom.  

Primary schools are defined by the Department of Basic Education (2010) as institutions 

which enrol learners from grades R to 7. In this study, I use primary school to mean an 

institution which enrols learners from ages 6-13 years.  

A Special needs school is defined by the Department of Basic Education (2009) as a 

school which has special individualised instruction, support and services which are provided 

to learners with disabilities to meet their individual learning needs. In this study, I use special 

needs school to mean schools that accommodate learners with severe disabilities. 

A Learner is defined by the South African Council for Educators (2018) as a student 

receiving education at any learning site, school, further education and training institution or 

Adult Basic Education Training centre. In this study, I use learner to mean an individual in a 

primary school.  

Vocational development is used by Lent & Brown (2013) to refer to the guidance which 

aims to help people in finding jobs that would best match their personal qualities. These jobs 

do not require higher education. In this study, I use vocational development as the guidance 

needed to ensure that learners with intellectual disabilities find employment based on their 

intellectual capacity to reason and understand what is expected from them in the workplace.  

A Perception is defined by Lewis (2007) as a gathering of information about the world by 

means of taste, smell, touch, and sense. In this study, I use perception to mean an individual’s 

opinion based on their previous experiences.  

A Stakeholder is defined by McGrath and Whitty (2017) as an individual or group who 

have the ability to affect the achievement of others. In this study, I use stakeholders to mean 

all the individuals who play an intergral role in the ability of a learner with intellectual 

disabilities to thrive.  

Influence is defined by Rashotte (2007) as an individual’s change in mindset, attitudes or 

behaviour resulting from an interaction with other people or groups. In this study, I used 

influence to mean providing new knowledge about careers to learners with intellectual 

disabilities.  
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1.7 SIGNIFICANCE OF THE STUDY 

Findings from this study could raise awareness on the roles which schools play in 

influencing the career development of learners with intellectual disabilities. The findings could 

help to create a need for a skills-based curriculum in mainstream schools or to create an 

additional special school in Sasolburg. This study could also help to minimize the gap in 

literature about career development for primary school learners in South Africa. The main 

objective of this study is to encourage parents and teachers to be enthusiastic about having 

learners with intellectual disabilities and to realize their skills in attempts to maximize their 

potential.  

1.8 RESEARCH DESIGN 

Creswell (2014) defines research design as a type of investigation within qualitative, 

quantitative, and mixed methods research that guides the research procedures to be followed 

(Creswell, 2014). Kothari (2004) states that the research design allows for data to be collected 

effectively with minimal time, effort and financial costs. Creswell (2014) identified the 

qualitative research design types as ethnography, phenomenology, grounded theory, case 

study and narrative research (Creswell, 2014).  

In this study, phenomenology was selected as a research design. Finlay (2009) defines 

phenomenology as the study of events, their nature and significance. Its focus is on the way 

things happen while the researcher tries to create the detailed description of the experience 

(Finlay, 2009). Participants were given the opportunity to express their experiences about 

caring for learners with intellectual disabilities, and whether they are aware of the career 

development programs in their surrounding area, and furthermore, understand their opinions 

on how learners with intellectual disabilities are excluded in the labour market. The challenge 

of the phenomenological design is that the participant’s voice may be clouded by that of the 

researchers, which will ultimately lead to researcher bias (Shi, 2011). To overcome this 

challenge, the researcher did not impose her personal views when analysing the data collected.  

1.9 LIMITATIONS OF THE STUDY 

 The following limitations were observed: 

 Firstly, because of the sensitive nature of issues around disability, the parents who 

formed part of my sample had to meet the criteria of having a child with an intellectual 

disability and were therefore, reluctant to share their experiences about caring for 

children with disabilities.  
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 Secondly, the study was conducted at only two schools in the Fezile Dabi district and 

can therefore, not be generalised to all the schools in the Free State Province.  

1.10 RESEARCH PARADIGM 

A paradigm is defined as a set of basic beliefs that deals with principles (Alharthi & 

Rehman, 2016). The epistemological paradigm used to guide this study was the Constructivist 

worldview.  

Creswell (2014) identifies constructivists as: “individuals who seek understanding of the 

world in which they live in and work. They develop subjective meanings of their experiences. 

These meanings are varied and multiple, leading the researcher to look for the complexity of 

views rather than narrowing meanings into a few categories or ideas” (Creswell, 2014, p.8). 

The characteristics of questions asked are broad and general, open-ended, and allow for 

interaction (Creswell, 2014). The assumptions of constructivism, identified by Crotty (1998) 

describe how human beings construct meanings as they interact with their surroundings; they 

engage with their world and understand it based on their past and social viewpoints, and the 

creation of meaning is always social as a result of human interactions with their surroundings 

(Crotty, 1998).  

A challenge of the constructivist approach as identified by Duffy and Cunningham (1984) 

is that it leads to subjectivism. This implies that anyone’s constructions are as good as the rest 

and researches will be unable to judge the value or truth of constructions with any degree of 

certainty. Maree (2007) also emphasises that subjectivity can lead to researcher bias (Maree, 

2007). Drapeau (2002) emphasises that ‘subjectivity not only demonstrates that it can 

influence our work but it also suggests that what we find may be nothing more than what we 

were specifically looking for’. To overcome the challenge of subjectivity, I will apply the 

solutions provided by Drapeau (2002), which include; submitting the research findings to other 

experts in the field in order to compare results with what other studies have given; doing data 

analysis in groups in order to avoid a consensus; and use triangulation and other validity and 

reliability precautions. 

1.11 METHODOLOGICAL PARADIGM  

Kothari (2004) defines a methodology as a way to systematically solve a research 

problem. The qualitative methodology was applied for this study. Creswell (2014) defines 

qualitative research as ‘a technique used to understand the interpretations people give to social 

issues’ (Creswell, 2014). The advantages of the qualitative methodology include providing a 
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detailed explanation of what the participants may be feeling, thinking, experiencing, and how 

they interpret why they act in a certain way (Rahman, 2017). Another advantage of the 

qualitative methodology is that the researcher is able to communicate directly with the 

participants during interviews thus making the data collection subjective and detailed. The 

sampling techniques used to collect data in a qualitative study are usually probability and non-

probability, and purposive sampling. (Maree, 2012). Purposive sampling was used as a 

sampling technique for this study. This means participants were selected based on pre-

determined criteria that was relevant to answer the research questions for this study. Malterud 

(2001) further states that it is used in the investigation of the meanings people give on their 

experiences of social events. The parents who formed part of the sample were those who had 

learners with intellectual disabilities and awaiting placement in special needs schools or those 

who had learners attending remedial classes. The teachers who formed part of the sample were 

those who had the most number of learners attending remedial classes. A disadvantage of the 

qualitative methodology is rooted in the sample size and sampling criteria. This makes it 

difficult for researchers to generalise their findings to broader contexts (Rahman, 2017). 

The qualitative research approach was used to guide this study as it allows the 

researcher to explore phenomena in detail, and the analysed data relates to small samples. 

(Cormack 1991). The disadvantage of the qualitative approach is its susceptibility to 

researcher bias which makes it difficult for the data to be generalised to a small sample 

(Bryman 1988). This suggests that qualitative research may not be generalised to a large 

population. The expectations from using a qualitative approach in this study illustrate that 

knowledge can be gained about the meanings that principals, teachers and parents give to their 

experiences when taking care of or teaching learners with intellectual disabilities and also how 

these learners identify with the career path they would like to pursue.  

1.12 THEORETICAL FRAMEWORK 

According to Watson (2012), disability and childhood studies have shifted from the effects 

of the disability on children’s lives to an analysis of how they are at risk of being excluded in 

their social environment. Goodly and Cole (2014) state that the work of children is often 

experienced in the context of family, school, the community and other institutions. The 

Critical Disability Theory was used as a theoretical framework for this study as it aimed to 

deconstruct ideas about disability and how the ideologies around disability have been 

constructed (Vehmas & Watson, 2014). Hosking (2008) points out that ‘critical disability 

theory takes sections from the social model which are based on the principles that (1) disability 
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is not a foreseeable consequence of an impairment, but as a socially constructed phenomena 

(2) disability is best explained as a multifaceted interrelationship between the disability, how 

the individual responds to the impairment and their microsystem, and (3) the discrimination 

experienced by people with disabilities is caused by the physical, institutional and social 

environment in failing to alter the environment to accommodate the various needs of people 

with disabilities. Historically disability was understood as a disease which affected an 

individual. Presently, it is seen as an interaction between people and their surroundings 

(Ginevra, Nota, Santili & Soresi, , 2014). Research shows that the social model of disability is 

now the most preferred. The social model as highlighted by Walsh, Stephen and Moore (2000) 

suggests that disability is caused by the environment and social attitudes that refuse to 

accommodate an individual’s differences and needs, and not the disability itself. Brown and 

Lent (2012) argue that concepts of disability that focused on individual deficits had a tendency 

to severely limit and disregard career choice activities, and only emphasised getting any job. 

1.13 DATA COLLECTION 

The typical data collection strategies, as stated by Goodwin and Goodwin (1996) are 

participant observation, interviewing and document collection. The data collection method 

selected for this study was interview schedules. Interview schedules are defined by Newman 

(2000) as a research questionnaire that uses a telephone or a face to face interview. 

 The data collection happened at a time that was convenient for the participants. By 

using the interview to obtain information, I acquired the desired responses from the 

participants. I selected the interview approach as it enables me to build trust relationships with 

the participants and thereby, ensure the authenticity of data obtained (Goodwin & Goodwin, 

1996). According to Lapan, Quartaroli and Riemer (2012), making use of digital recorders is 

useful in recording live situations and in-depth interviews. I conducted interviews with the 

teachers, parents, and principals, and these interviews were audio-taped, with written consent 

from the participant, for data analysis. 

1.14 VALIDATION OF RESEARCH  

According to Le Comple and Goetz (1982), validity is concerned with the level of 

accuracy and truthfulness of research findings. It is the degree which an instrument produces 

accurate and consistent results (Brink, 1993, p35). Joppe (2000) defines reliability as the extent 

to which an instrument produces consistent and accurate results when tested over a period of 

time. Golafshani (2003) suggests that in order to ensure reliability in qualitative research, 
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trustworthiness is very important. For the purpose of this study, trustworthiness was selected 

as a measure of reliability.  

1.14.1.1 Trustworthiness  
Qualitative research is defined by Patton (2002) as a realistic technique which is used 

to understand events as they happen in predetermined scenarios. According to Golafshani 

(2003), trustworthiness is important to ensure reliability in a qualitative study. Lincoln and 

Guba (1985) maintain that 4 strategies are used to establish trustworthiness namely; 

credibility, transferability, dependability and conformability (Pandey & Patnaik, 2014). Other 

reliability measures, as highlighted by Creswell (2009) include; checking transcripts for 

obvious mistakes; making sure there is no deviation in code definitions during the coding 

process; cross checking codes with different researchers by comparing results. To enhance 

trustworthiness, the supervisor was involved to assist the researcher with the interpretation of 

the data (Maree, 2007).  

There are always risks and threats to validity and reliability (Brink, 1993). These include 

researcher bias, the participants themselves, and the social context.  Brink (1993) states that 

“the first step in eliminating researcher bias is to be aware of the possibility of introducing bias 

at various points of the research process.” Brink (1993) suggests that qualitative researchers 

need to improve their objective reasoning skills. The participants may threaten the validity of 

the study as they might wish to respond in a manner which aims to please the researcher (Brink, 

1993). To overcome this challenge, the objective of the study was made clear so that 

participants don’t withhold information. Member checking was done to ensure that the 

participants elaborated on their responses. The social context can threaten validity because 

people behave differently when they are in a particular setting. To overcome this, of the 

researcher took note of the physical and social setting in which the interviews and focus group 

discussions took place. 

1.15 ETHICAL CONSIDERATIONS 

 Written permission to conduct this research was obtained from the Ethics committee from 

the Department of Educational Psychology at the University of Pretoria and the Department of 

Basic Education in the Free State province. Written permission was also obtained from the 

school principals. Written consent was obtained from all the participants before taking part in 

the focus groups and interviews. Participants were informed about the purpose of the study and 

the procedures to be followed when collecting data. Informing participants of the purpose of 

the study allows them to understand what is expected from the focus groups and interviews 
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(Chadwick, Gill, Steward & Treasure, 2008). By doing this, the chances of participants 

responding honestly were increased.  

1.15.1 Informed consent 

 Participants were informed of their rights to informed consent and to withdraw to 

participate in the study at any given time. Consent forms were issued to participants. Consent 

from parents were obtained due to the sensitivity of issues concerning disability. The purpose 

of these consent forms is to acquire a formal approval from the participants. According to 

Kaiser (2009), consent forms inform the participant about the purpose of the study, the 

procedures to be followed in collecting data, and who the findings will be shared with. This 

allows participants to make informed choices about how their information will be used. It was 

the researcher’s responsibility to assure parents that they may remain anonymous. 

1.15.2 Confidentiality  

 According to Palys and Lowman (2000), upholding confidentiality creates freedom from 

suspicion thus allowing the researcher to obtain valuable data that contributes towards 

understanding events. Confidentiality acknowledges that there may be a link between the 

participant’s identity and responses (Elias & Theron, 2012). The researcher had no intention of 

revealing the participant’s identity and therefore she was responsible for protecting the 

identities of the participants. The information collected from the research remained 

confidential.  To maintain confidentiality, the participants were informed that their names were 

only known by the researcher and that different codes were used to link them to their responses. 

Participants were assured that all information obtained from the study, will be stored according 

to the University of Pretoria’s policy requirements.   

1.15.3 Anonymity  

 Kaiser (2009) states that researchers must collect, analyse and report data in a matter that 

does not compromise the identity of their participants. Though the participant’s demographic 

information was included (age, gender and race), their names were not included or mentioned 

during the data collection and analysis process. Another manner in which anonymity is ensured, 

was by choosing not to disclose the names and location of the schools which formed part of 

this study.
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1.15.4 Violation of ethical issues 

This study was conducted within the principles of the University of Pretoria’s code of 

ethics for research. The research process may be compromised in terms of ethical issues of 

anonymity and confidentiality when presenting findings (Anderson, 2010). The researcher 

adhered to all ethical issues by ensuring participants that they will remain fully anonymous and 

their names will not appear anywhere in the presentation of findings. It is important for the 

researcher to explain the presence of a tape recorder as some participants may feel 

uncomfortable being recorded (Chadwick, Gill, Steward & Treasure, 2008). The researcher was 

responsible for assuring participants that they may withdraw from the study if they are not 

comfortable with being audio taped.  

1.16 STRUCTURE OF THE STUDY 

Chapter one: Introduction 

 Chapter one is a discussion of the background, rationale and purpose of the study. The 

research questions, research methodology, and the aims and objectives of the study are discussed 

in this chapter. 

Chapter two: Literature review 

 Chapter two is a discussion of the review of literature on career development and 

intellectual disabilities, teaching and caring for learners with intellectual disabilities, the 

inclusion and exclusion of people with disabilities in the world of work, and the need for a skills 

based curriculum. 

Chapter three: Research methodology 

 Chapter three is about the research methodology used to guide this study. 

Chapter four: Data analysis and interpretation 

 Chapter four is a discussion of the findings from the data based on the phenomenology 

research design. 

Chapter five: Summary of findings, conclusion and recommendations 

 Chapter five is a summary of the findings and conclusions of the study. The 

recommendations for further research are found in this chapter.  
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 CHAPTER 2: LITERATURE REVIEW 

2.1 INTRODUCTION 

 This chapter reports on a literature review that discusses international and South African 

past and present trends in career development. This review is a discussion which aims at 

providing an overview of the various factors which influence the career development of learners 

with intellectual disabilities. The structure of this literature review will highlight the challenges 

faced by learners with intellectual disabilities in their career choices; the role and benefits of 

career development; the various employment opportunities that are available for people with 

intellectual disabilities, how people with intellectual disabilities are accommodated or excluded 

in the world of work and adult perceptions on disability and career development. The theoretical 

framework for this research will also be discussed in this chapter.  

2.2 CAREER DEVELOPMENT INTERNATIONALLY AND IN SOUTH AFRICA 

 Sultana (2010) defines career guidance as the services which assist people in making 

decisions about their careers. Conlon (2004) states that career guidance will always be 

necessary as long as learners, adults and employees are looking for careers and employers are 

looking for labour. Career guidance is regarded as a commodity which is associated with policy 

objectives that include providing education about the labour force and social justice. These 

objectives are being reformulated by means of considering in light of constant educational 

policies associated with labour force policies and the idea of long-lasting employment. 

Individuals, whether employed, unemployed, studying or job-seeking, should have access to 

career guidance at all phases of their lives. (Sultana , 2010). Career guidance is higher on policy 

agendas internationally. Portland is one of the countries which have introduced career 

counsellors in schools. In the United Kingdom and Germany, career guidance is available as a 

specialised facility which is available outside schools. The Denmark government takes the 

responsibility of contacting at risk young people and school dropouts to offer them career 

guidance. In several countries, there is little evidence of career guidance services. In Sweden, 

learners are not allowed to begin education or training programs without having seen a 

guidance counsellor before enrolling. Countries like Denmark and the UK require high schools 

to include transition plans for learners with disabilities based on their needs, strengths, interests 

and skills, which include an outline of their goals beyond school (Ebersold, Priestley & 

Schmitt, 2011). Internationally, formal career programs include guest speakers, career 

expositions, and practical activities, for example, learnerships for the purpose of gaining 

experience (Patton, 2005). The Georgia Department of Education has implemented career 

exploratory programs in their primary school curriculum. These programs include agriculture, 
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business and computer science, career development, engineering and technology, and 

healthcare sciences (Hanover Research, 2012).  

Historically, career development in South Africa was provided unequally and 

inadequately (Government Gazette, 2017) and career counselling was provided in schools and 

other bodies such as the South African Defence Force (SADF), Universities, Technicons, private 

centres and employment companies (DHET, 2015). Sultana (2010) highlights that less 

developed career guidance programs are common in middle-income countries compared to high-

income countries. This means that more people are therefore focused on economic survival 

rather than growth and development. Schools in South Africa focus primarily on vocational 

guidance which focuses on acquiring the relevant qualifications to secure a specific job (Albein 

& Naidoo, 2017). The importance of career guidance in South Africa has been marginalised by 

education departments due to severe economic barriers faced by the country, and as a result, 

career guidance has declined. Training towards obtaining career guidance diplomas in African 

education departments is almost non-existent.  

The official unemployment rate in South Africa is 29% (Statistics South Africa, 2019) 

which can be expanded due to individuals who have given up in finding employment (Dagume 

& Gyekye, 2016). Children in South Africa are allowed to formally enter the world of work at 

the age of 15. Non-government organisations (NGO) and non-profit organisations (NPO) focus 

on individuals with low levels of education and skills, and teenagers who have completed grade 

7, 8, 9, or 10. These NGO’s were active in the 1990’s and were primarily funded by donors, 

however, funds became scarce after the 1994 elections which resulted in the majority of NGO’s 

closing down.  

2.3 THE ROLE OF CAREER DEVELOPMENT  

One of the many roles of career development is to create awareness about the different 

career choices learners may encounter as they grow older (Savickas, 2001). The role of career 

development on children as not been thoroughly researched (McMahan & Watson, 2005). 

Another role of career development is to provide career information and career education in 

order to provide learners with knowledge, enabling them to become more aware of the skills, 

values and goals needed in order to enter the world of work. (Naicker & LGSETA, 2016). 

Through career development programs, learners are presented with experiences to learn about 

careers and to develop self-awareness. Career development programs help learners to 

understand the relationship between good performance in school and future plans for work 

(Hanover Research, 2012). The role of career development can be linked to the National Policy 
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for Career Development Services, as it states that: “Coordinated career development services 

are urgently needed to ensure that youth, students, underemployed workers, and unemployed 

citizens have access to quality career information and career services which will enable them to 

make better and more informed career choices that will deliver higher levels of employability 

and increase sustainable economic growth” (Government Gazette, 2017). 

The goals of career development programs include an increase in equality and access to 

training opportunities; matching individuals to work opportunities, and helping individuals find 

dignity and purpose while adjusting to the changing world of work (DHET, 2015). The aim of 

career development is to fit work into people’s lives and not to force people into occupations 

they are not interested in (Brown & Associates, 2002). In contrast to this statement, individuals 

may choose occupations because they are easily accessible and can provide an income gap 

created by the need to provide for their families. There is a need to create career development 

programs for people with disabilities as they can assist them in becoming active participants 

who contribute to public wealth while being able to earn a fair wage (Grossi, Mank, Migliore & 

Rogan 2007). Vocational, educational and professional education opportunities need to be 

expanded for disabled and non-disabled individuals. (DHET, 2013).  

2.4 CAREER OPPORTUNITIES FOR PEOPLE WITH INTELLECTUAL 

DISABILITIES  

According to Steyn & Vlachos (2011), there are very few employment opportunities 

available to people with intellectual disabilities post-school. Therefore, providing training for 

all unemployed individuals will not necessarily lead to formal employment (DHET, 2013). This 

creates a need for people to create their own employment opportunities by starting small 

businesses. People with disabilities should also be encouraged to develop their own small 

business.  

National economic development growth is a priority for governments in developing 

countries (DHET, 2013). This entails that the population of unemployed people with disabilities 

need to be trained and equipped with the relevant skills needed to secure sustainable employment 

in order to contribute to economic growth. Unemployed people are prone to having a low self-

esteem because of their inability to find employment because the purpose of employment is 

considered important by societies (Zunker, 1994). People with disabilities have the impression 

that they are unable to make informed decisions about their careers due to their learning barriers 

(Steyn & Vlachos, 2011). One of the underlying issues that people with disabilities have to face 
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is their ability to adapt to the changing world of work (Bartram, Bigby, Cavanagh, Fossey, 

Meacham, & Oakman, 2016). 

2.5 EFFECT OF INTELLECTUAL DISABILITIES ON EMPLOYMENT 

The Hanover Research (2012) states that access to employment is difficult for people 

with disabilities compared to those without disability. In their attempts to escape poverty, people 

with disabilities become prone to experiencing unemployment, poverty and unpaid labour 

(Jones, Latrielle & Sloane, 2006). This goes hand in hand with the Economic Model of disability 

which approaches disability from an economic potential perspective (Letsosa & Retrief, 2018). 

They also experience difficulties in getting a job, which discourages them to seek employment. 

This may be caused by employers that are also unwilling to hire people with disabilities because 

of the perception that they are inexperienced or lack the required skills for a specific job (Maja, 

Mann, Naidoo, Sing & Steyn, 2008). People with disabilities are more likely to be in low-income 

households and possess no employment-related qualifications than their non-disabled 

counterparts (Dawson, Gewurtz, Kirsh, Krupa, Lysaght, Shaw & Stergiou-Kita, 2009). Those 

who are medically categorised as permanently unable to work due to their disability, may apply 

for government disability grants (International Labor Office, 2015).  They are therefore, mostly 

employed at low paying jobs; underrepresented in managerial positions; and are overrepresented 

in unskilled and manual labour jobs (Jones et al., 2006). When people with disabilities are given 

promotions at work, they are merely given those promotions due to diversity quotas and not on 

their capabilities. Employers can actually benefit from hiring people with disabilities through an 

improved workplace, profitability and benefits obtained from diversity and social responsibility 

(Houtenville & Kalargyrou, 2011). People with disabilities also add more value to the workplace 

because they can serve as motivating agents to other employees, and are less likely to move 

from one job to another (Fisher & Purcal, 2017). Unpaid work placements are usually the 

standard method of job entry and work skills gradually develop over a period of time (Dawson 

et al., 2009). People with physical disabilities are viewed differently than those with intellectual 

disabilities by their employers because it is easier to alter the physical structure of a workplace 

in order to accommodate the physical disability (Abrandt-Dahlgren, Strindlund & Stahl, 2018). 

Employers also assume that they are prone to absenteeism; show less commitment to their jobs; 

find it difficult to communicate with their peers; and are costly to employ. Conflicting research 

findings have reported a low absenteeism rate, loyalty, and reliability amongst people with 

disabilities (Divilbiss, Donoso, Hernandez, Horin, McDonald & Velcoff, 2008).  
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2.6 ACCOMMODATING AND EXCLUDING PEOPLE WITH INTELLECTUAL 

DISABILITIES IN THE WORLD OF WORK 

People with disabilities represent a group that is struggling to show their potential for 

work and having to deal with societal barriers to workplace participation (Dawson, Gewurtz, 

Kirsh, Krupa, Lysaght, Shaw & Stergiou-Kita, 2009). According to Brighton & Hove (2013), 

people with physical and learning disabilities are more likely to experience discrimination, low 

access to health services and employment opportunities. Jones, Latrielle & Sloane (2006) 

highlight that workplace equality involves creating a climate where people with disabilities 

experience support and constant assistance in order to feel respected and appreciated. The 

Employment Equity Report (2001) states that only 2.4 percent of people with disabilities are 

represented in the workforce. This representation continues to decline. As a result, The 

Employment Equity Act no. 55 of 1998 points out that people with disabilities experience high 

unemployment levels or remain in low grade occupations which result in them earning lower 

than the average wage (Employment Equity Act No. 55 of 1998).  

It is evident that even though South Africa has policies in place to overcome challenges 

faced by people with disabilities in the workplace, the practical implementation of such policies 

is still a problem as only 1.8% of people with disabilities were employed in 2003 (Maja, Mann, 

Naidoo, Sing & Steyn, 2011). Despite governmental efforts and organizational initiatives, the 

percentage of employed people with disabilities remains low, and remains even lower for those 

occupying managerial positions (Haslam, Rabinovich, Ryan & Wilson-Kovacs, 2008). 

Employers are unwilling to hire people with disabilities because they assume they won’t be able 

to adapt to their work environment (Jans, Jones & Kaye, 2011). Employers prefer to hire people 

with physical disabilities rather than those with intellectual disabilities, and this is caused by a 

general lack of knowledge and inexperience about intellectual disabilities (Bartram, Bigby, 

Cavanagh, Fossey, Meacham, & Oakman, 2016). Employers are expected to accommodate 

people with disabilities by making changes to the workplace that allow employees with 

disabilities to work effectively (International Labour Office, 2015). Accommodations to the 

workplace also include making changes to job responsibilities, routines and relationships 

amongst other employees (Dawson et al., 2009). By accommodating people with disabilities in 

the world of work, Shah (2001) states that organisations will become better equipped with 

specific skills and knowledge to compete in the labour market.  Sefotho (2014) suggests that it 

is important that societies reflect on different methods to accommodate people with disabilities 

in the world of work while holding employers and governments accountable on their social 

obligation to respect the right to employment of people with disabilities. Findings from Coetzee 
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(2006), show that helping people to access their psychological career resources will be an 

important factor in the career guidance and counselling services that employers and 

organisations provide to their employees. Greenhaus and Callanan (2006) conclude that 

prejudice and stereotypes about people with disabilities can be avoided by making their 

accomplishments in different work settings available to potential employers. Negative attitudes 

towards people with disabilities can therefore be changed by increasing knowledge about 

disabilities in the workplace, and more specifically, intellectual disabilities (Fisher & Purcal, 

2017).  

2.7 POST SCHOOL EDUCATION AND TRAINING (PSET) 

The Post-School Education and Training (PSET) system provides training for 

individuals who have completed or not completed school or those who have never attended 

school (Department of Higher Education and Training, 2015). The PSET consists of universities, 

Technical and Vocational Education Training (TVET) institutions, Adult Basic Education and 

Training (ABET) centres, private post-school centres, Sector Education and Training 

Authorities (SETA), and the South African Qualifications Authority (SAQA). A critique of the 

South Africa PSET system is that it does not offer enough institutions to the many individuals 

who are looking for training and education (DHET, 2013) and there is currently no national 

policy on disability to guide higher education and training institutions to accommodate all 

individuals looking for post-school training. The National Plan for Higher Education (2000) 

stipulates that universities are obliged to increase access for learners with disabilities (DHET, 

2013). However, there is a gap in research which shows the amount of university graduates with 

disabilities. It is important to obtain the number of students with disabilities in post-school 

education and the nature of their disabilities. The Government Gazette (2017) states that there 

is an overall lack of career development services provision for studying students.  One of the 

main objectives of the PSET is to prepare individuals for the world of work. It stipulates that 

everyone should be able to make a sustainable living for themselves and make meaningful 

contributions towards the economy (DHET, 2013).  

There is an overall lack of skills and qualifications amongst people with disabilit ies 

(Maja, Mann, Naidoo, Sing & Steyn, 2008). This is mainly because people with disabilities are 

underrepresented at tertiary institutions and also have high drop-out rates (Liasidou, 2014). The 

high drop-out rates can be caused by financial issues, lack of support, and negative social 

attitudes. The majority of students with disabilities still experience discrimination in relation to 

having access to PSET opportunities (DHET, 2013). It is therefore important that tertiary 
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institutions need to meet the requirements of students with disabilities to access the same 

opportunities as those without disabilities (Ebersold, Priestley & Schimitt, 2011).  

The Environmental Scan of Career Advice Services in South Africa (SAQA, 2012) 

emphasises the need for career development services to be implemented for youth, students, and 

unemployed workers, to help them navigate their career paths. Therefore, actions also need to 

be taken in order to enhance the participation of people with disabilities into the world of work 

(Grossi et al., 2007).  

2.8 INTELLECTUAL DISABILITIES AND CAREER DEVELOPMENT  

According to the American Psychiatric Association (2013), intellectual disabilities are 

defined as neurodevelopmental disorders that begin in childhood and are characterised by 

difficulties in conceptual, social and practical areas of living. The levels of intellectual 

disabilities include; mild-moderate, severe and profound (American Psychiatric Association, 

2013). Individuals who have mild-moderate intellectual disabilities have delayed speech and 

language, motor development and attention difficulties. They are able to learn life skills allowing 

them to function with minimum support (American Psychiatric Association, 2013).  Though 

individuals with severe intellectual disabilities are able to understand speech, they often have 

major delays in language resulting in limited communication skills. They are often in need 

caregiver supervision, especially in social settings (American Psychiatric Association, 2013). 

Individuals with profound intellectual disabilities have a limited ability to communicate and 

limited physical movement. They often depend on caregiver assistance, especially with regards 

to self-care(American Psychiatric Association, 2013).    

A child is born with a certain cognitive capacity, and the influence of the environment 

can improve or decrease that cognitive capacity (Lomofsky & Skuy, 2001). The emphasis is on 

the particular state of the child, and is categorized by restrictions in cognitive and adaptive skills. 

Children with intellectual disabilities go through similar stages of intellectual development as 

the non-disabled but only at a slower pace and attaining lower levels of achievement (Esambe, 

Mosito & Warnick, 2017). They often have personal and social problems and they often 

underachieve in all academic areas (Winzer 1996). The environment or context in which the 

child grows up must be taken into consideration as the intellectual disability can be improved 

and modified (Hammarberg, Kirkman & Lacey 2006).  

 The way in which people perceive disability lies in the fact that societies react to issues 

about disabilities based on their conceptualisations about it (Baffoe, 2013). Some people still 

see disability as a medical illness which is located within an individual (Letsosa & Retief, 2018), 
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while others see it as a socially constructed occurrence. Preference has now changed from the 

medical model of disability to the social model. The social model as highlighted by Walsh, 

Stephen and Moore (2000) suggests that disability is caused by the environment and social 

attitudes that refuse to accommodate an individual’s differences and needs, and not the disability 

itself. As stated by Haslam, Rabinovich, Ryan & Wilson-Kovacs (2008), studies into disability 

and employment  have pointed out a variety of barriers that are faced by people with disabilities 

when seeking employment. They often fall victim to stigma and discrimination, and are 

sometimes denied resources that are available to other non-disabled people. (Baffoe, 2013). One 

of the resources that they are denied is access to jobs and career guidance services.  

Only 10% of people with disabilities form part of the employment rate (Department of 

Health 2009). Due to the fact that people with disabilities make up 10% of the employment rate, 

the remaining 90% are forced to rely on government disability grants as a source of income. The 

Government of South Africa (2014) states that for people with disabilities who are under the age 

of 18 years, a Childcare Dependency Grant can be applied for by a primary care giver. The 

maximum amount of money they will get is R1600. One of the requirements for the childcare 

dependency grant is that a medical assessment report which confirms a severe disability and 

need of permanent care or support services must accompany the application (SASSA). There is 

little to no literary evidence which shows that learners with intellectual disabilities may qualify 

for the childcare dependency grant. According to the Children’s Institute (2017), social grants 

are an essential assistance for families to feed and care for their children, and are a lifeline for 

those who have little or no other source of income. Khosa (2013) suggests that the recipients of 

the grant use it for their own benefit and not for the child’s best interest. They often use the 

grants to purchase items such as clothes for themselves, accumulating debts through gambling, 

as well as through the purchase of alcohol at the expense of the children (Khosa, 2013).  

Progress towards employment has been successful through the assistance of specialist-

supported employment agencies (Akandi, Beyer, Brown & Rapley, 2004). According to Schoon 

and Parsons (2002), community-based day opportunity services, sheltered workshop, work 

training schemes and social enterprises have been created.  

2.9 CARING FOR CHILDREN WITH DISABILITIES 

 Children with intellectual disabilities are more dependent on their parents or 

caregivers and require more support and help for their different needs (Sahay, Prakash, Khaique, 

& Kumar, 2013). Therefore, parents may become overprotective of their children with 

disabilities and attempt to decide which career paths are suitable for them to follow (Alston, Bell 

& Hampton, 2002). Parenting stress is likely to be suffered more by parents of children with 
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disabilities (Hassal, McDonald & Rose, 2005). However, their levels of stress may vary 

according to the severity of their child’s learning disability. Some studies show that parenting 

children with intellectual disabilities is not a negative experience (Barone, Lionetti & Pastore,  

2015).  

The prevalence of intellectual disabilities may be influenced by a variety of factors which 

include biological, physical and environmental causes (Guralnick, 2017). Children with 

intellectual disabilities are characterised by a lack of social skills, adaptive functioning and 

communication. Children with disabilities are also very likely to have behaviour problems 

(Matson, Kozlowski, Worley, Shoemaker, Sipes & Horovitz, 2011). Learners with intellectual 

disabilities are probable to develop severe behaviour disorders when compared to those without 

disabilities (McIntyre & Welchons, 2014). Adolescents with intellectual disabilities are also 

more susceptible to tobacco and drug use (Kepper, Monshouwer, Van Dosselaer & Vollebergh, 

2011). In my observation, this may be caused by their inability to excel academically. Therefore, 

many learners with disabilities do not consider furthering their studies post-school because they 

are not encouraged, helped or prepared (Kim & patton, 2016). Unfortunately, there is no cure or 

treatment for children who have intellectual disabilities (McClintock, Hall & Oliver, 2003). 

There is insufficient evidence which shows whether children with disabilities thrive or not as 

they grow older (Evenhuis, Henderson, Beange, Lennox & Chicoine, 2000).  

It is important for families of children with intellectual disabilities to be supported in a 

manner which allows them to help their children to adapt to the difficulties they experience (Sen 

& Yurtsever, 2007). Other forms of support include obtaining as much information as they can 

about their child’s condition; looking for available services which consist of educational and 

vocational rehabilitation which can assist their child in the present and future and the societal 

acceptance of the child (Sahay et al., 2013). In America, people with disabilities are protected 

in terms of the Americans with Disability Act (ADA). It provides people with previously denied 

legal opportunities to participate in leisure activities in their communities (Bailey, Ditor, 

Gammage & Van Ingen, 2016). Subsequently, in South Africa, the rights of people with 

disabilities are protected by the 1996 constitution of the Republic of South Africa. This 

constitution recognized the discrimination that people with disabilities face (Brown & 

Associates, 2002).  

2.10 CHILDREN’S CAREER DEVELOPMENT 

Children’s career exploration is influenced by many factors which include knowledge, 

skills, attitudes towards particular careers; as well as the ability to access and understand career-

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 

24 
 

related information (Bundura, Barbaranelli, Caprara, & Pastorelli, 2001). Another factor which 

influences children’s career development is family. Families can shape children’s understanding 

about the world of work by emphasising the importance of working and earning an income 

(Hirschi, Niles & Akos, 2011). If children are not exposed to the idea of work by their family 

and teachers, then they will be prone to making unrealistic choices about their careers (Savickas, 

2001). There is a need to develop creative and explorative ways for primary school learners to 

start thinking about their career interests (Hanover Research, 2012) because their career 

development improves as a result of career education in schools which enable them to identify 

their career interests (McMahan & Watson, 2005). Super (1980) identified that children start 

thinking about their careers before the ages of fourteen. Through career development programs, 

primary school learners can be taught about respect and positive attitudes towards work 

(Hanover Reseach, 2012). One critique of child career development is that personality traits can 

change as learners grow (Blustein, Gualdron, Gallegher, Kenny, Jernigan, Scanlon & Sparks, 

2003). Therefore, ideas about careers may change overtime. There is a research gap in how 

changing personality traits may influence childhood career development. It is therefore 

important to understand that children’s career development is not intended to force children to 

make premature choices about their careers but it also helps them not to dismiss their future 

career options (Argyropoulou, Besevegis & Sidiropoulou-Dimakakou, 2007).  

2.11 SPECIAL NEEDS SCHOOLS INTERNATIONALLY AND IN SOUTH AFRICA 

Historically, schools were segregated in terms of disability, while special needs schools 

for white children were well-funded, whereas support services for black learners with disabilities 

was uncommon (Borman & Donohue, 2014). Following the end of apartheid, the South African 

Department of Education created an integrated educational system for all learners. Children with 

disabilities and others with learning barriers are often marginalised and excluded from 

mainstream schools (Ainscow, Dyson & Winer, 2013). There are special needs schools for 

specific disabilities, including physical disabilities; emotional and behavioural challenges; and 

intellectual or cognitive barriers (Department of Basic Education, 2001). Some schools provide 

support for learners with disabilities in the same class as those without, or in special classes 

within the school or in special needs schools. Some developed countries are beginning to 

transform special schools into resource centres where mainstream schools can implement 

inclusive education (Ebersold, 2011). In South Africa, learners with disabilities can be enrolled 

in mainstream schools that have inclusive facilities, while special needs schools are primarily 

reserved for learners with severe disabilities (Ebersold, 2011). 
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There is a gap in research which documents a standard measuring tool in relation to 

children with disabilities (DSD, DWCPD & UNICEF, 2002). Even though the Census has 

questions about people with disabilities, these questions are not designed to identify children 

with disabilities. The census does not ask if people are disabled but rather asks if they can or 

cannot perform functions like hearing, talking, concentrating, remembering or taking care of 

oneself (DHET, 2013).  

2.12 TEACHING LEARNERS WITH INTELLECTUAL DISABILITIES 

 There are a number of basic skills that learners need to master before leaving school. 

These skills include reading and writing, listening and speaking, thinking skills like being able 

to solve problems and make decisions, and good personal qualities, which include integrity and 

honesty (Hanover Research, 2012). Learners with intellectual disabilities experience an 

unexplainable failure to succeed in school work. They are able to process information, but do 

so ineffectively (Boyle & Scanlon, 2019). Their inability to process information may be 

determined by identifying their intellectual capacity according to their academic achievement 

(Boyle & Scanlon, 2019). Learners with intellectual disabilities are less likely to perform well 

at school or participate in higher education (Brighton & Hove, 2013).  

In the foundation phase, early identification of learners’ intellectual capacity is done at 

the beginning of the first term by means of a baseline assessment. Results from this assessment 

allows teachers to identify at risk learners according to their performance. According to Gresham 

(2010), this method of identifying learners with intellectual disabilities is unfair and logically 

inconsistent. The Department of Education also stipulates that learners who do not meet the 

promotion requirements for the foundation phase may progress to the following grade in order 

to avoid being in the same phase for more than four years (DBE, 2011). Special education should 

only be considered when learners with intellectual disabilities still perform lower than their peers 

and consistently show no signs of improvement.  

Learners should receive the necessary support in order to progress to the next grade. This 

statement is supported by Levine & Sutherland (2013) which states that learners who have been 

identified as academically at risk require additional support in order to succeed in future. 

Teachers therefore need to adapt the curriculum to ensure that learners with intellectual 

disabilities are equipped with the necessary skills needed to thrive in school and in the workplace 

post-school (Hanover Research, 2012). When initial curriculum adaptations fail in the 

classroom, learners are then referred to the learner support teachers for further intervention. 

Learner support interventions involve removing learners with intellectual disabilities from their 
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mainstream classroom when regular classroom teacher interventions, with supplementary 

teaching aids, do not show any improvement (Adeniyi, Fakolade & Tella, 2009). 

Following the review of literature, there is an overall consistency in the findings of what 

needs to take place in order for career guidance practices to be implemented in schools. Career 

guidance practitioners need to realize the social and contextual factors which influence the 

career development of children. (Cheung, 2012). Teacher attitudes towards learners with 

intellectual disabilities may have a negative effect on the implementation of inclusive education 

(Gojkovic, Kaylva & Tsakiris, 2007). Some factors which constrain the implementation of 

inclusive education include large class sizes, inadequate resources, and a lack of adequate 

teacher preparation (Avrmidis, Bayliss & Burden, 2000). In addition, the factors that constrain 

inclusive education in mainstream schools include a lack of resources (specialised equipment); 

adequately trained teachers; provision for special needs teachers by the Department of 

Education; and a lack of supervision by the Department of Education (Adeniyi et al., 2009). 

Therefore, teachers need to find out the emotional, social and academic capabilities of their 

learners in order to determine how they can facilitate their learning (Adeniyi et al., 2009). 

Training in curriculum-based assessment, assessing learning styles, cooperative learning 

strategies, facilitating peer tutoring, and social skills training needs to be provided for teachers. 

School principals also need to arrange professional development systems that will assist teachers 

to maximise their potential in order to improve effective teaching and learning (Mathibe, 2007).  

2.13 BENEFITS OF CAREER DEVELOPMENT  

A connection between children’s career development and positive behaviour exists 

(Hirschi, 2009). There is evidence of increased learner knowledge on career options as a result 

of career development programs (Hanover Reseach, 2012). Career development services must 

be utilized to help young people develop the necessary skills to adapt to any school and later, 

the world of work (Blustein, Gualdron, Gallegher, Kenny, Jernigan, Scanlon & Sparks, 2003). 

Learners benefit from these programs in terms of being able to make choices and adapt to a 

world of work that is constantly changing (Beijaard, Den Brok & Mittendorff, 2010). As they 

learn the skills necessary to improve their academic excellence and achieve academic success, 

their self-concept begins to include expectations of future success (Blustein et al., 2003). Career 

development programs in primary schools allow learners to explore career related objectives; 

learn about the world of work; promote self-awareness; and understand the meaning of various 

concepts relevant to the labour market (Argyroloupou, 2007). This statement is supported by the 

Local Government Sector Education Training Authority (LGSETA 2013) which highlights the 

main elements of career development as obtaining career information; providing career 
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education; and providing career counselling. Therefore, effective career development 

implementation may increase the rate of which companies employ people with disabilities 

(Henry, Petkauskos, Stanislawzyk & Vogt, 2014).  

2.14 CHALLENGES IN THE IMPLEMENTATION OF CAREER DEVELOPMENT 

  Career development services focus on immediate career decisions rather than developing 

the appropriate career management skills (Government Gazette, 2017). According to the 

Department of Higher Education and Training (2015), career development services may be 

found in primary, secondary and tertiary learning institutions, places of work, the public and 

private sector. The Department of Higher Education and Training (2015) identified that most of 

the career development services in South Africa are unsupervised in their provision of services 

ranging from highly qualified to unqualified. At the moment, there is no agency either at national 

or provincial level that is responsible for the management or provision of labour-market and 

career related information, advice and services (Government Gazette, 2017).  

Following the review of literature, there is a gap in the government’s plan of action on 

how to deal with the issue of unemployed people with disabilities. The plan primarily focuses 

on youth, students, women and unemployed citizens (Government Gazette, 2017).  

2.15 HOW SCHOOLS ENABLE AND CONSTRAIN CAREER DEVELOPMENT  

For a long time, policy agendas have always listed the combination of inclusive 

education in mainstream schools as an important issue (Kayla & Gojkovic, 2007), and according 

to the Integrated National Disability Strategy (INDS 1997), an estimated 30% of school going 

children with disabilities are not in schools. This results in an increase in limited skills and 

illiteracy amongst people with disabilities (Maja, Mann, Naidoo, Sing & Steyn, 2008). In the 

past, the majority of former Model C schools offered career guidance by means of psychometric 

testing before learners could select suitable school subjects that were based on their interests (du 

Toit, 2005). This may be because the majority of South Africa primary schools have not 

integrated career development into their curriculum (Hanover Research, 2012). Savickas (2001) 

highlights that one of the main reasons why learners with intellectual disabilities are uninterested 

in post school career opportunities is because they lack awareness about the choices they will 

have to make about their future. Some education systems fail to provide learners with disabilities 

the skills required to progress beyond the curriculum requirements in order to become 

employable (Hanover Research, 2012). School curriculums should provide learners with the 

appropriate information and skills required by the economy (Naiker). Mainstream teachers are 
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also not adequately trained to adapt their teaching methods to accommodate learners with 

disabilities. 

 Career development in primary schools can be integrated in various subjects if it is 

regarded as an artistic but necessary practice (Argyropoulou, Besevegis & Sidiropoulou-

Dimakakou, 2007). South Africa’s primary and secondary schools enable career development 

by means of The Revised National Curriculum Statement for 2002 which makes provision for 

career guidance in the subject of Life-Skills and Life Orientation (du Toit, 2005). In grade 9, 

career development is implemented in terms of facilitating the selection of subjects which will 

be done in the Further Education and Training (FET). The FET phase facilitates career planning, 

career decisions, and timely applications for admission to relevant university and training 

programmes (Government Gazette, 2017).  

When the needs of learners with disabilities are not met or accommodated in schools, 

they will ultimately be prevented from participating in social, educational and economic 

activities (Adeniyi, Fakolade & Tella, 2009). Learners with intellectual disabilities will not see 

the need to participate in career guidance programs because they lack training and guidance on 

how to carry out such programs (Beijaard, den Brok & Mittendorff, 2010).  

 Many learners with disabilities lack awareness of their career options and adequate skills 

needed for employment (Stipanovic, 2015). This then leads to unemployment. It is therefore 

important that teachers assist learners in constructing their personal development and the career 

paths they want to follow (Beijaard et al., 2010). Counsellors can help young people to develop 

clear plans to achieve academic success in order to reach their future work plans (Browns & 

Associates, 2002). The critique of this point is that the majority of South Africa’s schools do not 

have counsellors readily available within school premises. This service is often offered privately 

and at the cost of parents. Some schools also lack adequate facilities and staff to cater for the 

needs of learners with disabilities (DHET, 2013).  

Schools can enable career development by creating practical workshops where learning 

can be in line with the curriculum (DHET, 2013). The goals of career development will be 

enabled by making learners, teachers and parents aware that career development programs exist 

and that there is a need to implement them in primary schools in order to benefit all learners, 

including those with intellectual disabilities.  

In order for school based career development to be successful, there needs to be a 

collaboration between the learner, teacher and parent (Blustein, Gualdron, Kenny, Jernigan, 

Scanlon & Sparks, 2007). The relationships parents have with their child’s teacher is a powerful 
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tool that can either foster or limit their child’s academic progress. The relationships between 

parents, teachers and learners can therefore, be fostered through career planning (Rogers & 

Creed, 2011).  

2.16 NEED FOR SCHOOL BASED CAREER DEVELOPMENT 

Schools have to create career programs that will benefit learners with and without 

disabilities (Kim & Patton, 2016). However, little attention has been paid to the career 

development of children. Too many learners with disabilities leave school without the proper 

skills, attitudes, and experiences that they can use in order to succeed when they enter the world 

of work (Cakiroglu, Carter, Owens, Swedeen & Trainor, 2010). It is important that primary 

schools implement career development practices because learners will be able to develop 

decision making skills and gain a meaningful understanding of their future career choices 

(Argyropoulou, Besevegis & Sidiropoulou-Dimakakou, 2007).  According to the Government 

Gazette (2017), career development services in the school environment should be more fixated 

as part of early childhood development until the end of the schooling phase. Since children spend 

the majority of their day in schools (about eight hours), it is sensible to develop their career 

identities while they are still at school (Schultheiss, 2008). Learners in the foundation and 

intermediate phase have to be made aware of the various occupations and be taught to instil the 

ambition to follow a career. Government priorities require the reduction of unemployment, 

poverty, inequality and building the economy (Government Gazette, 2017). Watson and 

McMahon (2005) emphasise that literature needs to focus on how children learn about the world 

of work and not on what they know about it. The role of career development of learners has 

always been discussed yet seldom researched. Savickas (2001) suggests that teachers should 

help learners to develop a positive self-esteem in order to prepare them to make decisions about 

their careers. Learners should also be given the opportunity to express their feelings about 

themselves with regards to their career choices and should be assisted on how to choose 

alternatives related to education and career goals (Argyropoulou et al., 2007).  

2.17 STAKEHOLDERS’ PERCEPTIONS ON DISABILITY AND CAREER 

DEVELOPMENT  

 According to Bailey, Ditor, Gammage & Van Ingen (2016), attitudes towards people 

with disabilities have an impact on their decisions about their future. Social norms, standards 

and expectations lead to negative attitudes towards people with disabilities (Livneh, 2012). 

Cultural myths about disabilities contribute to discriminate against disabled people as some 

African cultures still view disabled people as cursed (Maja, Mann, Naidoo, Sing & Steyn, 2008). 

Communities see people with disabilities as incompetent individuals who show no interest about 
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their future career plans. Some stakeholders point out that learners with intellectual disabilities 

are better off in special needs schools because they can receive more attention and therapy than 

they would in mainstream schools (Adeniyi, Fakolade & Tella, 2009). They perceive them as 

incompetent and in need of constant care (Dawson, Gewurtz, Kirsh, Krupa, Lysaght, Shaw & 

Stergiou-Kita, 2009). This goes against the purpose of inclusive education which aims at 

accommodating learners with special needs in mainstream schools. Some people also have low 

expectations for learners with intellectual disabilities and do not take their interests, needs and 

skills seriously (Stipanovic, 2015).  

There is little to no information for parents about the future possibilities for learners with 

intellectual disabilities, furthermore, the Department of Education does not have such 

information available to parents (Steyn & Vlachos). The lack of information given to parents 

may become a barrier. Some parents cannot commit to the collaboration process due to lack of 

time and not being aware of how this process can assist their child (Bandura, Barbaranelli, 

Caprara & Pastorelli, 2001). Parents may feel that teachers do not make an effort in 

accommodating learners with intellectual disabilities in their classrooms (Alston, Bell & 

Hampton, 2002). 

2.18 CAREER DEVELOPMENT THEORIES  

Career development theories are theories which focus on the paths individuals follow 

towards improving their professional growth, career aspirations and career satisfaction (Lueng, 

2008). The main career development theories are Holland’s Theory of Career Choice, 

Parsons’ Trait and Factor Theory, and Dawis’ Theory of work adjustment.  

Holland’s Theory of Career Choice states that individuals choose their careers on the 

preference of working with others who have similar personalities, namely realistic, 

investigative, artistic, social, enterprising and conventional personalities (Holland, 1959). Each 

personality type is characterised by a combination of interests, activites, beliefs and values. 

(Holland, 1959). People with disabilities are less likely to thrive as they are occupationally 

stereotyped and trained in specific work fields thus leading to their failure (Nauta, 2010).  

Parsons’ Trait and Factor Theory is similar to the Theory of Career Choice as it 

determined by an individual’s personality. It states that there needs to be a match between 

personality traits like skills, values and beliefs; and job factors like such as remuneration and 

the work environment (Parsons, 1909). When this match exists, individuals are able to thrive 

in their careers.  
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Dawis’ Theory of Work Adjustment states that individuals have the ability to adapt to 

their work environment. It describes how individuals interact with their work environment 

(Dawis, 1996).  The more an individual’s skills matches the job requirements, the more likely 

they will thrive in the work environment.  

 

2.19 CRITICAL DISABILITY THEORY 

2.19.1 Introducing critical disability theory  

 There are various theories of career development, however, for this study, Hosking’s 

Critical Disability Theory (CDT) was selected as a theoretical framework. The CDT is study 

and analysis of disability issues (Hosking, 2008). It adopts three principles of the social 

disability model which explains disability as a socially constructed phenomena characterised by 

a relationship between the disability and how an individual responds to it within their 

microsystems, and the shortcomings people with disabilities go through as a result of their 

physical and social environment (Hosking, 2008). People with intellectual disabilities are less 

supported and accepted as compared to those with other types of disabilities and they continue 

to face extensive health, housing and employment inequalities (Ditchan & Kosyluk, 2013). The 

CDT is different from the medical model which focused on the disability as a medical condition. 

For those who are still being marginalised because of their disability, the CDT proposes a need 

for policies to respond to the marginalisation by making changes to the social environment 

(Hosking, 2008). 

2.19.2 Critical disability theory and career development of learners with intellectual disabilities 

In South Africa, the rights of people with disabilities are protected by the 1996 

constitution of the Republic of South Africa. This constitution recognized the discrimination 

that people with disabilities face (Brown & Associates, 2002). Since the aim of this study is to 

explore stakeholders’ perceptions on how schools influence career development, I relied on the 

Critical Disability Theory to guide it. For this study, the CDT helped me to think about disability 

as a socially constructed phenomena and to pay attention to how others view it (Hosking, 2008). 

The CDT provides a framework to understand the link between intellectual disability and career 

development, and the perceptions stakeholders’ have on how schools contribute towards the 

implementation of career development.  

According to the CDT, the analysis of disability challenges the assumptions society 

makes about it (Hosking, 2008). The CDT has been applied to change these societal assumptions 

from viewing people with disabilities as having to adapt to their environment, to treating them 
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equality as their non-disabled counterparts in all aspects of life (Reaume, 2014). It can also 

provide ways in which stakeholders can support learners with intellectual disabilities in 

deviating from trying to cure the disability, and focus on how to get them to be successful in all 

aspects of life (Sen & Yurtsever, 2007). 

2.20 SUMMARY OF THE CHAPTER 

This review was a discussion of the different aspects of career development and 

disability, both internationally and in South Africa. The review indicated a need to address the 

state of career development in South Africa compared to other countries. The challenges which 

arose from the review were that most of the career development services in South Africa are 

unsupervised in their provision of services ranging from highly qualified to unqualified 

(Department of Higher Education and Training, 2015). At the moment, there is no agency either 

at national or provincial level that is responsible for the management or provision of labour-

market and career related information, advice and services (Government Gazette, 2017). If these 

services are not regulated, it becomes difficult for individuals to use them to their benefit. 

Another challenge which arose from the review is the negative impact that disability has towards 

job attainment because people with disabilities are twice as likely to be in low-income 

households or are twice as likely, more than their non-disabled counterparts, to have no 

employment-related qualifications (Dawson et al., 2009,). Challenges in teaching and caring for 

learners with intellectual disabilities also arose from the review and they lead to an overall need 

for an implementation of a skills based curriculum in primary schools so learners can develop 

skills that enable them to make decisions about their careers and understand how those decisions 

may influence their careers in future (Argyropoulou, Besevegis, & Sidiropoulou-Dimakakou, 

2007).  

Following the review of literature, it was discovered that career development in children 

with intellectual disabilities is a concept which needs to be researched further. There is also a 

gap in literature which documents what is needed for an efficient career guidance programme 

(Watts, 2004). In addition to this finding, The Department of Higher Education and Training 

(2014) identified a gap in the provision of career information, guidance and advice at school 

levels. It is evident from the review of literature that career development programs work well in 

developed countries with easy access to resources. In order to reach career development goals, 

an increased awareness of its importance needs to be made in South Africa. 
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 CHAPTER 3: RESEARCH DESIGN AND METHODOLOGY 

3.1 INTRODUCTION 

This chapter focuses on the research methodology, research paradigm and the research 

process which were followed for this study. A detailed description of the sampling, data 

collection, and data analysis methods were included in this chapter. This chapter was concluded 

by describing the ethical considerations and quality criteria that were followed in this study.  

Table 3.1  

Summary of chapter three 

 

3.2 RESEARCH EPISTEMOLOGICAL PARADIGM 

A paradigm is a way of looking at things and how that perspective directs an individual’s 

actions (Alharthi & Rehman, 2016). Every individual has a personal paradigm which is 

influenced by their environment and guides how they react to certain experiences (Adom, 

Ankrah & Yeboah, 2016). Research paradigms guide which research methods are to be 

followed, and in this study, Constructivism was selected as a research paradigm and a 

Qualitative design as a methodological paradigm. Constructivism is an approach that maintains 

that people construct knowledge of the world through their experiences and reflections on those 

experiences (Adom et al., 2016). The constructivism paradigm is associated with the qualitative 

methodology. I gravitated towards this paradigm because it acknowledges the importance of 

understanding how participants use their prior experiences to respond to interview questions 

(Mogashoa, 21014).  Constructivism allows the researcher to study the participants’ status of 

knowledge in relation to the world (Grand, Ruegg-Sturm & Von Arx, 2017). It also allows 

Research epistemological paradigm  Constructivism  

Research methodology Qualitative 

Research design Phenomenology  

Research sites One full service school, one special needs school 

Research participants Two principals, fourteen teachers, nine parents 

Data collection Interviews, focus group discussions, field notes 

Data analysis method Coding and thematic analysis 

Quality criteria Credibility, confirmability, dependability, and 

transferability 
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researchers to understand how participants construct their individual and shared meanings about 

a topic (Krupa, Lauckner & Paterson, 2012).  

3.3 RESEARCH METHODOLOGY 

According to Maree (2005): “Qualitative research attempts to collect rich descriptive 

data in respect of a particular phenomenon or context with the intention of understanding what 

is being observed or studied (p.50)”. The qualitative methodology focuses on making meanings 

through personal experiences, interviews, visual texts, interactions and case studies with the goal 

of investigating why and how certain things happen (Denzin & Lincoln, 2017). In contrast to 

the constructivism paradigm, the qualitative methodology seeks to answer questions about 

experience, meaning and perspectives derived from the participants’ point of view 

(Hammarberg, Kirkman & Lacey 2006). The aim of this study was to explore the perceptions 

stakeholders have about disability and its effect on career development. The qualitative 

methodology was therefore, suitable for this study as it provided a thick description of the 

participant’s feelings, opinions and experiences (Rahman, 2017). The strengths of this 

methodology include producing in-depth information to understand the dimensions of the 

perceptions stakeholders have about disability, and focusing on understanding and explaining 

the dynamics of how they interact in the relationships they have with society (Almeida, 2017) 

3.4 RESEARCH DESIGN 

A research design is defined as inquest that provides directions and procedures to be 

used in various research approaches (Creswell 2014). The purpose of the research design is to 

allow for data to be collected effectively with minimal time, effort and financial costs (Kothari, 

2004). The research designs that guide a qualitative study are ethnography, phenomenology, 

grounded theory, case study and narrative research (Creswell, 2014). In this study, 

phenomenology was selected as a research design. Finlay (2009) defines phenomenology as the 

study of events, their nature and significance, while its focus is on the way things happen while 

the researcher tries to create the detailed description of the experience (Finlay, 2009).  

The participants were allowed to express their feelings about caring for learners with 

intellectual disabilities, and whether they are aware of the career development programs in their 

surroundings, and furthermore, understand their opinions on how learners with intellectual 

disabilities are excluded in the labour market. The challenge of the phenomenological design is 

that the participant’s voice may be clouded by that of the researchers, which will ultimately lead 

to researcher bias (Shi, 2011). To overcome this challenge, the researcher did not impose her 

personal views when analysing the data collected. 
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3.5 SELECTION OF PARTICIPANTS 

The sampling size in qualitative research is generally small and is used to get rich and 

descriptive data on a phenomenon (Morgan, 1997). A sample is an element that is selected with 

the intention of investigating something about a total population from which a sample is taken 

(Mouton, 1996). There were two schools involved in the study, a full service and a special needs 

schools. These schools are from the Fezile Dabi district and are located in a town called 

Sasolburg. The full service school was selected based on convenience as the researcher is 

currently working there. It was also selected because it is supposed to meet the full learning and 

social needs of all learners, in diverse classrooms, and within the normal primary school 

environment (Department of Basic Education, 2009).  The special needs school was selected 

because it is the only special needs school in Sasolburg. It was also selected in order to explore 

the difference in curriculum and how learners with mild intellectual disabilities are 

accommodated compared to full service schools (Department of Basic Education, 2009). The 

participants included principals, teachers and parents. They formed part of the sample as they  

had the ability to influence the achievement of learners with intellectual disabilities (McGrath 

and Whitty 2017).The participants were selected based on the following criteria: The two 

principals of the schools formed part of the sample as they are responsible for the running of the 

schools. They know the policies and procedures that need to be followed when referring learners 

with disabilities to other institutions. The teachers who formed part of the sample had to have 

the highest number of learners with intellectual disabilities who attend the remedial class. 

Learners who attend remedial are those who have different learning barriers. These barriers 

range from cognitive functioning, reasoning, information processing, reading, writing, and basic 

number operation. In the full service school, these learners attend remedial class twice a week 

for two hours every week. Therefore, the teachers who formed part of the sample had to have 

between five and eight learners who attend remedial. The remedial teacher also formed part of 

the sample as she has more knowledge of the type of remediation that these learners need. The 

sample therefore consisted of seven teachers from the full service school and seven teachers 

from the special needs school. The other teachers from the full service school did not form part 

of the sample as they had less than five learners who attend remedial. The teachers at the special 

needs school all had learners with mild intellectual disabilities in their classrooms. They 

volunteered to participate in the study. They consisted of four female teachers, one occupational 

therapist, and two male teachers. To recruit the parents from the full service school, the 

researcher obtained a list of parents from the remedial teacher and requested seven parents to 

participate in the study. Parents were selected as part of the sample as they were the primary 

caregivers of the learners with intellectual disabilities. The parents from the special needs 
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schools were recruited through the assistance of the principal, however, only two parents were 

willing to participate in the study. The sample for this study consisted of 25 participants because 

sample sizes for qualitative studies are generally small (Maree, 2008). All participants were 

expected to give consent to participate in the study. 

 

Table 3.2 

Clarification of teachers 

 

3.6 DATA COLLECTION 

The typical data collection strategies, as stated by Goodwin and Goodwin (1996) are 

participant observation, interviewing and document collection. The data collection methods 

which were selected for this study were interviews, focus group discussions and field notes. 

Interviews are defined by Newman (2000) as a research questionnaire that uses a telephone or a 

 GENDER NUNBER OFCLASSES 

TAUGHT 

NUMBER OF LEARNERS WITH 

INTELLECTUAL DISABILITIES IN THE 

CLASS 

T1 Female 6 7 

T2 Female 1 7 

T3 Female 4 4 

T4 Female 7 4 

T5 Female 3 15 

T6 Female 3 7 

T7 Female 4 5 

T8 Female 3 9-12 

T9 Female 3 8 

T10 Female 3 16 

T11 Female 3 13 

T12 Female 3 18 

T13 Male 3 10-12 

T14 Female 6 7 
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face to face interview. The interviews were conducted with the principals, teachers and parents. 

The data collection happened at a time that was convenient to the participants.  

Table 3.3 

Summary of participants and data sources 

 

3.6.1 Interviews 

Interviews were used as data sources for this study. By using the interview to obtain 

information, the researcher got the desired responses from the participants. The interview 

approach was selected as it enables me to build trustworthy relationships with the participants 

and thereby, ensure authenticity of data obtained (Goodwin & Goodwin, 1996). According to 

Lapan, Quartaroli and Riemer (2012), making use of digital recorders is useful in recording live 

situations and in-depth interviews. Interviews were conducted with the teachers, parents, and 

principals, and these interviews were audio-taped, with permission from the participants for data 

analysis. An interview’s purpose is to listen attentively to what participants have to say in order 

to gain information about a topic determined by the researcher (Chadwick, Gill, Stewart & 

Treasure, 2008). The interviews were conversational and informal. In a conversational style 

interview, the researcher is allowed to ask participants whether or not they understand the 

questions asked, if not, then the questions can be clarified (Lavrakas, 2008). The participants 

were expected to respond orally to allow the researcher to obtain other data throughout the study. 

PARTICIPANTS DATA SOURCE 

Principals Interviews, field notes, demographic 

questionnaire 

Teachers school one Interviews, field notes, demographic 

questionnaire 

Teachers school two Focus group discussion, field notes, demographic 

questionnaire 

Parents school one Focus group discussion, field notes, demographic 

questionnaire 

Parents school two Interviews, field notes, demographic 

questionnaire 

Total number of principals:2 

Total number of teachers: 14 

Total number of parents: 9  
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The researcher included sections which covered career education from the Life Skills and Life 

Orientation subjects.  

An interview schedule was selected as a data collection instrument. The purpose of an 

interview schedule is to ask questions that will yield as much information about the study as 

possible (Chadwick et al., 2008). Three interview schedules were used. One for the teachers, 

another for the parents, and lastly, for the principals. The interviews between the researcher and 

the principals consisted of five open-ended and short questions. The interviews with teachers 

were five to fifteen minutes long and consisted of eleven open ended questions. The interviews 

with parents were five to ten minutes long, consisting of nine open ended questions. Two 

interviews were conducted with the principals, seven interviews with the teachers of school one, 

and two interviews with the parents of school two. All of the interviews were audio taped and 

transcribed. Transcribing protects against bias as the researcher will only transcribe what was 

said (Chadwick et al., 2008).  

Participants completed a demographic questionnaire. The demographic questionnaire 

was in English. The researcher translated the questions in Sesotho for the participants who asked 

for the questions to be clarified in Sesotho. The demographic questionnaire for teachers was 

aimed at obtaining data such as gender, age, teaching experience and special needs training, and 

teaching qualifications. The demographic questionnaire for principals was aimed at obtaining 

data such as gender, age, principal experience, number of learners in the school and the number 

of learners with intellectual disabilities in the school. The demographic questionnaire for parents 

was aimed at obtaining data such as gender, age, marital status, highest grade passed, number 

of children, age of the child with intellectual disability and the number of people in the 

household, and their employment status. This data helped the researcher interpret her findings 

in order to understand whether age, experience, marital status, and qualifications influence how 

participants respond.  

3.6.2 Focus group discussions 

A focus group is defined by Morgan & Skar (1997) as a research technique that is used to collect 

data through group interactions on a topic determined by the researcher. These group 

interactions are monitored and recorded by the researchers (Chadwick, Gill, Steward & 

Treasure, 2008). Kitzenger (1995) highlights that focus groups are processes that help 

participants to explore and clarify their opinions in ways that may be more accessible than in a 

one-on-one interview. Focus groups help researchers to explore and gain people’s knowledge 

about a variety of issues. They may also be used to enhance previous acquired or create new 

knowledge about a topic (Sagoe, 2012). Two focus group discussions were conducted with the 
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parents of school one and the teachers of school two. The researcher guided the discussions by 

asking semi-structured questions from the interview schedule. The focus group discussions were 

forty-five to sixty minutes long. For the duration of the focus group session, participants were 

constantly reminded to share their perception about the given topic.  

Table 3.4 

 
Data collection process 

 School A 

 

Qualitative research involves fieldwork, where the researcher physically goes to the research 

site (Atieno, 2009). The data was collected over a period of four days at the first school, and 

three days at the second school. Below is a summary of the data collection process. 

DAY ACTIVITY  PARTICIPANTS 

Wednesday 7 May Interview (individual) Principal 

Wednesday 15 May Interview (individual) 2 Teachers 

Thursday 16 May Interview (individual) 5 Teachers 

 

Friday 17 May 

Focus group discussion Parents 

 School B 

DAY ACTIVITY  PARTICIPANTS 

Monday 10 June Interview Principal 

Tuesday 6 June Focus group discussion Teachers 

Friday 14 June Interview Parent 

Friday 14 June Interview Parent 
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3.7 DATA ANALYSIS 

Data analysis is a qualitative study is described as the process of breaking down data in 

order to classify group and make connections for the purpose of describing similarities and 

differences (Trigueros, 2018). According to Lacey and Luff (2009) the mass of words recorded 

from interviews and observations need to be described and summarised. Analysing text, as 

highlighted by Ryan and Bernard (2003) involves discovering themes and subthemes, deciding 

which themes are important in the study, developing codes for different themes and linking these 

themes to theoretical models. In this study, thematic analysis was selected as a data analysis 

technique. According to Braun and Clarke (2006), thematic analysis is a technique for finding, 

interpreting and discussing themes within data. It is at this phase, when the researcher tries to 

make sense of the collected data and organise it into similar responses known as themes or codes 

(Turner, 2010). For this study, Braun & Clarke’s (2006) six-phase framework for doing thematic 

analysis was selected.  

Phase 1: Becoming familiar with the data 

 The first step of Braun & Clarke’s (2006) six-phase framework for doing thematic 

analysis involves becoming familiar with your data by reading the transcripts. For this study all 

data from the interviews and focus groups was transcribed and prepared in order to familiarise 

myself with the emergent themes. Transcriptions were checked against the audio recordings to 

ensure accuracy (Braun & Clarke, 2006).  

Phase 2: Generating initial codes 

In the second phase, the data is organised in a logical and meaningful manner (Delahunt 

& Maguire, 2017). This was done by producing a list of general ideas in order to identify initial 

codes (Braun & Clarke, 2006). A code is defined by Saldana (2009) as a small phrase that 

symbolises a collective, significant, and suggestive quality from an excerpt of a text or visual 

data. Each piece of data that was relevant to answer the research questions was coded.  

Phase 3: Searching for themes 

Themes were identified by making use of coding techniques. A theme is a pattern which 

identifies something interesting about the research questions (Delahunt & Maguire, 2017). 

Themes allow for data to be analysed and interpreted according to the phenomenon being studied 

(Braun & Clarke, 2006).  

Phase 4: Reviewing themes 
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The data obtained from interviews and questionnaires were categorised according to 

similarities or differences (Taylor-Powel & Renner, 2003). Themes were reviewed and modified 

to make them more sensible (Delahunt & Maguire, 2017). This was done by gathering all the 

data relevant to each theme and consider whether there was correlation between the data and the 

theme.  

Phase 5: Defining and naming themes 

Defining themes occurs when the researcher is satisfied with the thematic range of data 

(Braun & Clarke, 2006). This data was organised into what is called a thematic map. The 

thematic map was illustrated according to the relationship between themes (Delahunt & 

Maguire, 2017).  Finally, themes were refined in preparation for analysis and identified 

according to what each theme is about.  

Phase 6: Producing the report 

 The purpose of this phase is to convince the reader of the validity of the data analysis 

(Braun & Clarke, 2006). The report for this study will therefore be included in a dissertation and 

an article.  

In this study, the data collected from interviews and focus groups was transcribed. Non-

verbal cues were also included in the transcriptions. These non-verbal cues included coughs or 

sneezes from the participants, and any other form of distractions which occurred during the 

interviews or focus group discussions. All responses were kept anonymous.  

3.8 ETHICAL CONSIDERATIONS 

Written permission to conduct this research was obtained from the Ethics committee 

from the Faculty of Education, University of Pretoria and the Fezile Dabi District office in 

Sasolburg, in Free State province. Written permission was also obtained from the school 

principals. Written consent was obtained from all the participants before taking part in the focus 

groups and interviews. Participants were informed about the purpose of the study and the 

procedures to be followed when collecting data. Informing participants of the purpose of the 

study allows them to understand what is expected from the focus groups and interviews 

(Chadwick, Gill, Steward & Treasure, 2008). By doing this, it will increase the chances of 

participants responding honest. 

3.8.1 Informed consent and voluntary participation  

Participants were informed of their rights to informed consent and that there is an option 

to withdraw from participating in the study at any given time. Consent forms were issued to 
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participants. Consent from parents was obtained due to the sensitivity of issues concerning 

disability. The purpose of these consent forms was to acquire a formal approval from the 

participants. According to Kaiser (2009), consent forms inform the participant about the purpose 

of the study, the procedures to be followed in collecting data, and who the findings will be shared 

with. This allows participants to make informed choices about how their information will be 

used. It was the researcher’s responsibility to assure parents that they may remain anonymous. 

3.8.2 Privacy, confidentiality and anonymity 

According to Palys and Lowman (2000), upholding confidentiality creates freedom from 

suspicion thus allowing the researcher to obtain valuable data that contribute towards 

understanding events. Confidentiality acknowledges that there may be a link between the 

participant’s identity and responses (Elias & Theron, 2012). The researcher had no intention of 

revealing the participant’s identity, and was therefore be responsible for protecting the identities 

of the participants. The information collected from the research will remain confidential.  To 

maintain confidentiality, the participants were informed that their names will only be known by 

the researcher and that different codes will be used to link them to their responses. Participants 

were also assured that all information obtained from the study, will be stored according to the 

University of Pretoria’s policy requirements. The codes used to identify the participants are 

included in table 4.1 in chapter four. 

Kaiser (2009) states that researchers must collect, analyse and report data in a matter that 

does not compromise the identity of their participants. Though the participant’s demographic 

information will be included (age, gender, marital status, teaching experience and 

qualifications), their names were not included or mentioned during the data collection and 

analysis process. Another manner in which anonymity is ensured, is by choosing not to disclose 

the names and location of the schools which formed part of this study. The names of the schools 

were not included in this study. Though the area which the schools are was disclosed, the 

researcher refrained from disclosing the exact location of those schools.  

3.9 QUALITY CRITERIA 

 Trustworthiness is a method that researchers can use to ensure the validity of their 

research findings (Maree, 2012). The quality criteria for qualitative research includes credibility, 

confirmability, dependability and transferability. For this study, credibility, confirmability, 

dependability and transferability were used to establish trustworthiness.  
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3.9.1 Credibility 

Credibility is the process of establishing whether the research findings represent the 

information given by the research participants and is correctly interpreted based on their views 

(Anney, 2014). In this study, credibility was confirmed by using member checking. Member 

checking is a technique used to validate the credibility of results. Results are thereafter returned 

to the participants to check for accuracy (Birt, Campbell, Cavers & Scott, 2016). The 

transcriptions from the data were used to ensure credibility. This was achieved by checking the 

themes and codes generated from the data as stated in phase four and five of Braun & Clarke’s 

six-phase framework for thematic analysis, and member checking in order for the participants 

to clarify what they meant in their responses to some questions. This study was considered 

credible as transcriptions were checked against the field notes taken during interviews and focus 

groups for consistency.  

3.9.2 Confirmability 

 Confirmability refers to describing the research steps taken in the beginning of the 

research study towards the data collection and reporting of findings. The data and interpretations 

from the research study were tooted within the conditions outside of my thoughts and were 

logistically justifiable with supporting evidence (Chauri, 2004). The conditions were also rooted 

in the participant’s demographic backgrounds and were supported with direct excerpts from the 

transcriptions. For this study, all the information obtained from the interviews, focus group 

discussions and demographic questionnaires were typed out and reviewed by my supervisor. An 

audit trail of all the records documenting the research steps was kept throughout the study 

(Korstjens & Moser, 2018). The data collected is to be stored according to the Faculty of 

Education’s requirements for further analysis by other researchers.  

3.9.3 Dependability  

 Dependability refers to an evaluation of research findings, interpretations and 

recommendations by other researchers through verifying the steps taken and conducting an 

inquiry audit on the research study (Tanveer, 2008). For this study, dependability was improved 

by documenting the research process and adhering to it. The steps taken in this study were 

discussed in the research methodology. The findings from this study were discussed with my 

supervisor and recommendations for further analysis were made.  

3.9.4 Transferability 

Transferability refers to the likelihood of the research findings to be replicated or 

generalised in a different context (Burchett, Bobrow & Umoquit, 2011). Transferability was 

enhanced by describing the research context and the general assumptions which guided this 
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study (Gunawan, 2015). Transferability was also enhanced by describing the location and types 

of schools which formed part of this study. The findings from this study may not be similar even 

though they are found in studies of similar contexts. Findings from studies of different settings 

and participants may also not lead to the same conclusions.   

 

3.10 CONCLUSION  

This chapter was a description of the methodology and principles of ethics which were 

followed for this study. The findings from this study were used in the following chapter which 

provided a detailed description of the interpretation of the research findings.   
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 CHAPTER 4: PRESENTATION OF RESULTS 

4.1 INTRODUCTION 

In this chapter, the qualitative analysis of data is described, as well as the thematic 

analysis and coding used in the analysis. The data collected from interviews and focus group 

discussions was used to guide Braun & Clarke’s (2006) six phase framework for thematic 

analysis. Codes were searched, initial codes were generated, themes were identified and 

reviewed, and a report of the findings is presented in this chapter. The identified themes were 

roles, challenges, opportunities and attitudes.  

In the following section, the background information about the participants for this study 

will be discussed.   

Table 4.1 

Abbreviations used in this chapter 

Abbreviation Meaning 

Pr1/2 Principal 1/2 

T1/2/3/4/5/6/7 Teacher 1/2/3/4/5/6/7  

FGDP Focus Group Discussion Parents 

FGDT Focus Group Discussion Teachers  

P1/2 Interview Parent 1/2 

LN Line number 
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Table 4.2  

Demographic background of schools  

  

Table 4.3 

Summary of participants  

School Designation Experience Gender Grade 

taught 

Highest qualification 

School 

A 

Principal 

(Pr1)  

22 years Female NA ACE 

B.Ed Honours 

School 

B 

Principal 

(Pr2)  

3 years Male NA B.Ed 

B.Ed Honours 

Total number of principals: 2 

Teachers 

School 

A 

T1 25 years Female 5,6 SPTD and B.Ed 

T2 10 years Female 2 ACE 

T3 29 years Female 6 ACE 

T4 28 years Female 5 B.Ed and TEFL 

T5 22 years Female 1-7 Ace and PTD 

T6 6 years Female 7 B.Ed 

T7 4 years Female 4 B.Ed 

 

T8 4 years Female Junior B.Ed 

Type of school Full service school School for mildly intellectually 

disabled learners 

Number of learners 1261 370 

Number of learners in need of 

remedial attention 

96 370 

Language of learning and 

teaching 

Sesotho (Foundation Phase) 

English (Intermediate and Senior 

Phase) 

English and Afrikaans 

Location of the school  Zamdela (Sasolburg township) Sasolburg Central Business 

District (CBD) 

 SCHOOL A SCHOOL B 
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School 

B 

T9 15 years Female Senior B.Ed, B.Ed Honours 

T10 12 years Male Senior B.Ed, B.Ed Honours 

T11 32 years Female Junior B.Ed, Certificate in 

Welding 

T12 11 years Female Senior B.Ed, Certificate in 

Beauty 

T13 35 years Male Senior B.Ed 

T14 23 years Female Junior, 

Senior 

BSc  

Total number of teachers: 14 

Parents 

 Designation Age Number 

of 

children 

Marital 

Status 

Highest 

qualification/grade 

passed 

Employed 

(yes/no) 

School 

A 

P1 47 4 Widowed Grade 12 Yes 

P2 51 4 Married Grade 11 Yes 

P3 32 3 Single Grade 12 No 

P4 33 2 Single Grade 12 No 

P5 26 1 Single Grade 12 No 

P6 42 4 Married Grade 12, Welding 

Certificate 

Yes 

P7 25 1 Single Grade 12 No 

School 

B 

P8 46 2 Married Diploma Yes 

P9 37 2 Single Grade 12 No 

Total number of parents: 9 

 

4.2 EMERGING THEMES FROM THE STUDY 

In this section, the themes and subthemes which emerged from the data analysis is 

presented. The following themes and subthemes emerged from the data: Firstly, the roles and 

responsibilities of teachers, parents, and the Department of Education (DoE). Secondly, the 

attitudes people have towards people with disabilities. Thirdly, the perceived job opportunities 

that adults think people with disabilities may have. Lastly, factors hampering the 

implementation of career development. 
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Table 4.4 

Themes and sub-themes 

Theme Sub-Theme 

1. Roles and responsibilities of stakeholders  Teacher roles and responsibilities  

Parent roles 

Department of Education roles 

2. Attitudes towards people with disabilities.  Teacher attitudes 

Parent attitudes 

3. Perceptions of employment opportunities 

available for people with disabilities 

Career opportunities available for 

people with disabilities 

4. Factors hampering the implementation of career 

development 

Learner behaviour 

Financial challenges 

Parental support 

Societal stigmas 

 

4.2.1 Theme 1: Roles and responsibilities of teachers, parents and the Department of 

Education. 

The first theme that was identified during thematic data analysis focused on the roles 

and responsibilities which teachers, and parents play towards the implementation of Career 

Development (CD) in schools. The subthemes which follow are teacher roles and parental roles.  

Table 4.5 

Definition, inclusion and exclusion criteria related to the theme of roles and responsibilities of stakeholders. 

Definition Inclusion Criteria Exclusion Criteria 

Roles are the positions 

which stakeholders play as 

part of an individual’s life. 

Responsibilities are specific 

duties that stakeholders are 

expected to play according 

to their roles (Bottazzi, Da 

Rin & Hellmann, 2004).  

Any reference 

made/suggested regarding 

efforts required by 

stakeholders with the 

purpose of benefiting 

learners with intellectual 

disabilities.  

Any references made that 

were not linked to efforts 

produced by stakeholders  
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4.2.1.1 Subtheme 1.1: Teacher roles  

According to Buese & Valli (2007), teachers are expected to take on a number of roles 

and incorporate these roles into their daily teaching. They are expected to adapt their classrooms 

and teaching strategies to accommodate different learners, to adapt to changing policies, to keep 

up with educational trends, and to improve the wellbeing of learners. Teachers are also expected 

to adapt to the curriculum to ensure that learners with intellectual disabilities are equipped with 

the necessary skills needed to thrive in school and in the workplace, post-school (Hanover 

Research, 2012). 

The majority of participants mentioned the various teacher roles in their response to the 

question of “How do teachers support learners with intellectual disabilities in their classrooms?” 

The parents revealed that teachers play a big role in their children’s career development. The 

majority of participants highlighted the roles teachers play in their classrooms. The main roles 

which were mentioned include modification of teaching and assessment techniques, 

accommodating diverse learners, giving learners individual attention, improving learner 

wellbeing by ensuring that learners set realistic goals for themselves, and teaching specific skills. 

Table 4.6 

Excerpts on teacher roles 

Teacher roles Participant, 

page, line 

number 

Quotation 

 

 

 

 

 

Modification of 

teaching and 

assessment 

techniques 

T1-10/276 

 

“By treating each learner as an individual” 

T3-14/394 

T4-16/458 

“We support them with other teaching, other teaching 

assessment” 

We try to get them to the level of the other children 

T5-19/531-

532 

“They use pictures, picture with text, they use concrete 

objects, learning through play or dramatizing, repeating 

things” 

T6-22/623 “I put such learners in group learning” 

T8-33/939-

940 

“I’ll go and write all the work so that someone else can 

read for him at home” 

T9-

72/2051-

2052 

“Make the font bigger for the learners that are visually 

impaired” 

T12-

71/2015-

2016 

“To read loud, the question papers loud for all the learners 

in class” 
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T13-31/891 “We have the time to see if there is a problem with a 

learners” 

Individual 

attention 

T7-24/684-

685 

“Put more attention to them and to make them understand 

their work” 

T11-32/919 I support my learners in the classroom with individual 

attention. 

T14-

71/2018 

“Feedback in that one on one to each other” 

Teaching 

specific skills 

T2-12/335 As a teacher I should focus on teaching them skills 

Improvement 

of learner 

wellbeing 

T1-10/272 

T2-12/330 

T3-14/390 

T4-16/455 

T5-19/528 

T9-26/745 

T11-27/755 

T12-

27/768-769 

T13-27/774 

“They can set career goals” 

“Can have career goals” 

“They set career goals” 

“They have their own dreams and goals” 

“Set the lower goal for themselves” 

“They set very high goals for themselves” 

“They realize okay I’m good with working with my hands” 

“I immediately noticed that the goal set is very low because 

they don’t believe they can do or perform a certain thing” 

“There is really have a goal to become something” 

 

4.2.1.1 Subtheme 1.2: Parental roles 

Learners with intellectual disabilities are more dependent on their parents or caregivers 

and require more support and help for their different needs (Sahay, Prakash, Khaique, & Kumar, 

2013). The teachers who participated in this study shared their views about the roles and 

responsibilities of parents. The main parent roles which were expected by teachers are those of 

communication; accepting the uniqueness of their child; attending parent meetings; investing in 

their children’s future; encouraging their children; to show interest and concern when their 

children have problems at school, and to help their children with their school work. Seven 

parents stated that they help their children with their school work, while two stated that they rely 

on assistance from other children or siblings.  

Parents and teachers influence the career development of learners with intellectual 

disabilities because as adults, they are expected to know more about what is happening in the 
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world than their children. This finding is supported by Pr2 in his response to the question “Which 

efforts have been taken by the school to educate learners with intellectual disabilities about the 

careers available to them?”  

Pr2 states (Pr2-5/115): 

 “We give them the different occupational opportunities.”  

 When investigating adult perceptions of how schools influence the career development 

of learners with intellectual disabilities, it was found that the majority of parents did not 

understand what career development meant nor how it is implemented in schools. This finding 

is supported in the parent’s responses to the question “Do you know of any career development 

programs in Sasolburg?” Some parents stated that they didn’t know of any, while others argued 

that there were some programs in Sasolburg. This finding was also supported by the teachers’ 

responses to the same question. While some teachers mentioned some programs in Sasolburg, 

others did not know of any. 

Table 4.7 

Excerpts on parental roles 

Parental roles Participant, 

page, line 

number 

Quotation 

Expectations of 

parents by 

teachers: 

Communication 

T3-15/437-428 “The mother will come and tell you that his or her child 

has a problem therefore he needs to redo like this and 

this (Subjects)” 

T4-17/487-488 “I think parents should encourage their children in 

whatever they’re good at”  

T5,21/588-590 “If parents can change their attitude and accept our, 

what we are telling them about their kids and help their 

kids. I think that will help a lot but because they are in 

denial, they don’t help their children at all” 

T6-23/650-652 “I don’t think they do enough based on the fact that 

already society has this picture of a perfect child so they 

tend to compare their children with other kids which 

now puts unnecessary pressure on the children” 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 

52 
 

T7-25/707-708 “Some parents do see that their kid struggles and that 

some will come to teachers and parent’s meetings” 

T8-39/1132-

1134 

“We want to get to know them so that we can get some 

support system from home and school” 

T9-41/1172-

1173 

“When we tell them this and this and this is what your 

child did. They believe the child. They don’t believe 

us” 

T11-80/2270-

2271/2275-

2276 

When you phone them about something urgent, that 

they need to come to the school they can phone and 

make an appointment but there is no involvement. So 

they don’t care. 

T12-40/1148-

1149 

“Maybe you’re lucky if you phone that parent out of ten 

times, once you will be able to reach them. Again, same 

old story, zero involvement” 

 

Parent support P1-65/1828-

1831 

“We help them. We sit down with them” 

P2-110/3122 “I always force them to read” 

P5-65/1841-

1843 

“You support him in a way that makes him understand 

that he is in the remedial class to get the necessary help 

that he needs in order to catch up with the others” 

P6-107/3033 “The only assistance you can give them is to give them 

time” 

P7-107/3019 “I tell him to read so I can figure out what it is that he 

is able to read” 

P8-47/1350-

1351 

“I go to the internet, get pictures or information on what 

she needs” 

P9-50/1849-

1433 

“I do help a lot when it comes to homework. We go to 

the library, the internet and I help him with any form of 

research that he needs to do” 
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Figure 4-1: Knowledge of career development programs by participants  

 

 When the participants were asked to mention the career development programs available 

in Sasolburg, 44% of the participants had some knowledge, 28% of the participants had no 

knowledge and 28% of the participants chose not to respond. The data from the interviews and 

focus group discussions indicated that both teachers and parents had limited knowledge about 

the career development programs in Sasolburg. Findings showed that the participants only 

mentioned names of what they perceived as career development programs but when asked to 

elaborate or mention the services provided there, they had no knowledge of what is actually 

being offered in those services.  

4.2.2 Theme 2: Attitudes towards people with disabilities 

The second theme that was identified during thematic data analysis focused on the 

attitudes teachers and parents have about people with disabilities contribute to their career 

development. The second theme arising from the data focused on the attitudes people have 

towards people with disabilities. The subthemes which followed are teacher and parent attitudes. 

  

44%

28%

28%

Knowledge of career development programs

Some knowledge

No Knowledge

No response
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Table 4.8 

Definition, inclusion and exclusion criteria related to the theme of attitudes towards people with disabilities.  

 

4.2.2.1 Subtheme 2.1: Teacher attitudes 

There are a number of basic skills that learners need to master before leaving school. 

These skills include reading and writing, listening and speaking, having thinking skills like being 

able to solve problems and make decisions, good personal qualities which include integrity and 

honesty (Hanover Research, 2012). Studies have shown that teachers see learners with 

disabilities as less capable than those without disability and therefore do not have high 

expectations for them even in subjects they are able to perform better in (Alston, Bell & 

Hampton, 2002). Different school settings may expose learners with intellectual disabilities to 

discrimination or social stigmas (Cooney, Gumley, Jahoda & Knott, 2007). Following the 

responses to the questions from the interview schedules, various teacher attitudes arose. These 

attitudes included sympathy; motivation; optimism; an assumption from mainstream teachers 

that learners with intellectual disabilities are better off in special needs schools than mainstream 

schools; and an overall need for an implementation of a skills-based curriculum. Following the 

review of literature in chapter two, it was found that too many learners with disabilities leave 

school without the proper skills, attitudes, and experiences that they can use in order to succeed 

when they enter the world of work (Cakiroglu, Carter, Owens, Swedeen & Trainor, 2010). This 

finding is supported by the participant’s expressions of a need to implement a skills-based 

curriculum in schools  

Teaching experience influenced the way in which the teachers responded. While teachers 

with less than ten years of experience focused on having learners in the mainstream schools 

referred to special needs schools, teachers with more than ten years of teaching experience 

emphasised the need for the implementation of a skills-based curriculum.  

 

Definition Inclusion Criteria Exclusion Criteria 

Positive or negative beliefs, 

emotions and behaviours 

towards people with 

disabilities (Finler, 

Vilchinsky &Werner, 2010).  

Any reference 

made/suggested regarding 

behaviours, emotions and 

beliefs towards people with 

disabilities.  

Any references made that 

were not linked to 

behaviours, emotions and 

beliefs towards people with 

disabilities.  
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Table 4.9 

Excerpts on teacher attitudes 

Teacher 

attitudes 

Participant, page, 

line number 

Quotation 

Sympathy T8-66/1860-1861 “You try to be as positive as you can about your 

answers” 

T11-66/1874-

1875 

“You can tell them in a nice way” 

T3-15/420 “Respect them and take them as human beings” 

Motivation T12-66/1883 “I’ve set some goals that are reachable on my board” 

T7-24/685-686 “Although there are many children in the class, you try 

to make sure they understand and they keep up with 

other learners in class” 

T10-37/1052-

1057 

“I gave them the opportunity to go and live themselves. 

I’m not looking over his shoulder, and they do it. They 

like it” 

Need for 

referral  

T13-67/1894-

1895 

“That’s next year’s problem and they only have four 

months left” 

T6-22/635-636 “In future, they will be placed in the industries that they 

were exposed to from an early age” 

T1-10/288-289 “They have difficulty in reading and writing. Learners 

with hearing, visual and co-ordination. Difficult learners 

withheld have emotional difficulties” 

Optimism T14-67/1901-

1902 

“They don’t want to start small and be realistic in that 

sense that they start at something small and work 

themselves up” 

T5-19/537-538 “If you are learning through play, they don’t forget 

easily because most of them they like to play” 

T2-12/345-347 “Learners with intellectual disabilities should not be 

ignored in class because they still have much to learn 

and have to, we still have much to teach” 
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Need for 

skills based 

curriculum 

Pr1-9/264-265 “We want a special school or we want, even if it is not 

built, we want a skilled curriculum which addresses 

learners with different abilities” 

T4-17/495-497 “I think it would actually be cheaper, you know to train 

your child from and buying the necessary tools at a 

young age. I think it’s cheaper than having an academic 

in your house” 

 

4.2.2.2 Subtheme 2.2: Parent attitudes 

Attitudes towards people with disabilities have changed over the years (Antonak & 

Livener, 2000). However, cultural myths about disabilities continue to discriminate against 

disabled people as some African cultures still view disabled people as cursed (Maja, Mann, 

Naidoo, Sing & Steyn, 2008). This finding arose when the participants were asked the question 

“Do you think people with intellectual disabilities would be able to thrive in a formal work 

environment?” Some participants believed that people with disabilities would be able to thrive, 

provided that they be adequately supervised or monitored. Other participants were not optimistic 

about their ability to thrive. The parents did, however, compare their children with other learners 

and express concern about their children’s academic performance, more especially their 

performance in Sesotho. The older parents believed that enrolling their children in after care 

would help improve their children’s academic performance while the younger parents believed 

that their children would benefit from psychological testing. The issue of parent patience 

towards their children also arose. Some parents become impatient when they are helping their 

children with their school work. This then makes parents rely on teachers to support their 

children or to take them to after care to get the extra assistance. Parents are not willing to take 

responsibility for their contribution towards their children’s academic performance.  

When investigating adult perceptions of how schools influence the career development 

of learners with intellectual disabilities, it was found that parents and teachers play a role in how 

learners with intellectual disabilities perceive themselves. Some adults have low expectations 

for learners with intellectual disabilities and do not take their interests, needs and skills seriously 

(Stipanovic, 2015). The words and actions of parents and teachers contribute to learner 

behaviour. This statement is supported by the labels learners with intellectual disabilities are 

given and also the constant comparison to other learners. Learners with intellectual disabilities 

are referred to as slow, difficult, or dumb. They are always being compared to what people 

assume are normal, perfect, or other children. This comparison contributes to behavioural 
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problems where learners begin to label themselves as incompetent or as non-achievers. This 

behaviour contributes to their career development as they will not have any reason to put in an 

effort in their school work because they are seen as incompetent. 
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Table 4.10 

Excerpts on parent attitudes 

Parent 

attitudes 

Participant, 

page, line 

number 

Quotation 

Comparisons 

and labels 

P4-56/1506, 

1591 

 

“The government should have schools for slow children” 

They say they are dumb and that they are in the class with 

dumb learners 

P3-95/2700-

2701 

“You would have seen who does not understand and who 

is a bit slow” 

P7-96/2722-

2730 

“He will notice that he is being isolated and label himself 

as slow” 

P2-

126/3555-

3556 

“Others are slow, they take time to catch up” 

P8-48/1383-

1384 

“She’s a slow learner and she had to keep up with the other 

kids in the class or that are her age” 

P5-57/1632 “He will notice that that one is clever and I am dumb” 

T5-21/586-

587 

“They want their kids to learn like other normal kids” 

T6-24/675-

676 

“They cannot present to you like a normal person would” 

Reliability on 

after care 

P2-

110/3106-

3107 

“I have even resorted to finding extra classes for him to 

attend on Saturdays” 

P3-55/1578-

1579 

“Maybe after school, these learners that have trouble 

understanding the work, should have extra classes” 

P4-

114/3237-

3238 

“I would have taken my child to aftercare services where 

he will be able to be helped and where they can identify his 

problem lies” 

P7-113/3203 “You will be able to pay for extra classes. There are 

English and Maths classes in town” 

Patience P2-132/3697 “These teachers should also be patient” 
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P4-63/1768 “Teachers do not have the patience for grade one learners” 

P6-

107/3033-

3035 

“Our children are not given time by parents. I’ve especially 

noticed with mothers, they are strict on their children” 

P7-

113/3184-

3186 

“You put in effort so your child can be able to perform 

better because children get impatient when you make them 

study for too long” 

 

Figure 4-2: People with disabilities’ ability to thrive 

 

When participants were asked the question of “Do you think people with disabilities 

would be able to thrive in a formal work environment?”, 92% of the  participants agreed while 

8% of the participants did not think they would be able to thrive. 

4.2.3 Theme 3: Perceptions of employment opportunities available for people with disabilities 

The third theme that was identified during thematic data analysis focused on the 

perceptions of employment opportunities available for people with disabilities. National 

economic development growth is a priority for governments in developing countries (DHET, 

2013). This entails that the population of unemployed people with disabilities need to be trained 

and equipped with the relevant skills needed to secure sustainable employment in order to 

contribute to economic growth. According to Steyn & Vlachos (2011), there are very few 

employment opportunities available to people with intellectual disabilities post-school. 

Therefore, providing training for all unemployed individuals will not necessarily lead to formal 

92%

8%

Ability to thrive

Yes

No
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employment (DHET, 2013). This creates a need for people to create their own employment 

opportunities by starting small businesses. The third theme focused on the perceptions people 

have about the employment opportunities available for people with disabilities. Many of the 

participants gave examples of the types of employment opportunities available for people with 

disabilities. The subtheme which followed is that of career opportunities available for people 

with disabilities.  

Table 4.11.  

Definition, inclusion and exclusion criteria related to the theme of perceptions of employment opportunities 

available for people with disabilities.  

Definition Inclusion Criteria Exclusion Criteria 

An awareness, 

understanding or 

interpretation of 

employment opportunities 

for people with disabilities 

(Lewis, n.d) 

Any reference 

made/suggested regarding 

the perceived employment 

or skills development 

opportunities for people with 

disabilities. 

Any references made that 

were not linked to the 

employment or skills 

development opportunities 

for people with disabilities.  

 

4.2.3.1 Subtheme 3.1: Career opportunities available for people with 

disabilities 

The main trend arising from the types of opportunities mentioned was that people with 

disabilities had to work with their hands. These opportunities were from various labour 

industries.  The participants mentioned woodwork; sewing or dress making, beauty; catering; 

carpentry; office admin; starting a small business; plumbing; welding; panel beating; in-service 

training or learnerships at South African Synthetic Oil Limited (SASOL) and Arcelor Mittal; 

creative and performing arts; and farming. The participants also mentioned where people with 

disabilities can enrol in order to obtain a grade twelve certificate or to further their skills and 

studies. These institutions included Technical and Vocational Education and Training (TVET) 

colleges, LUSA Community Chest; Boitjhorisong Resource Centre; Fakkel School of Skills, 

Johan Slabbert Special School, and Adult Basic Education and Training (ABET).  

In response to the question “Which employment opportunities do you think are available 

for people with intellectual disabilities?” The parents mentioned skills based opportunities that 

did not require a grade twelve certificate. Despite being in possession of a grade twelve 

certificate, the majority of parents who formed part of this sample were unemployed. This 

therefore, influenced the types of employment opportunities they mentioned. The literature 
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review mentioned that people with disabilities should be encouraged to start small businesses. 

The teachers emphasised the need for people with disabilities to obtain a grade twelve certificate 

or to further their studies in order to sustain themselves.  

SASOL has various career expos that learners can attend. Techno-X being one of them. 

Techno X is regarded as the largest career guidance exhibition in Sasolburg and Secunda and 

takes place once a year (www.sasoltechnox.com). Boitjhorisong Research Centre in Sasolburg 

has career counselling services to learners in order to make informed career choices 

(https://brcsa.org). The findings from this data indicate that parents and teachers do not know of 

the career development programs in Sasolburg, and are therefore, unable to advise learners to 

utilize them effectively.  

Table 4.12 

Excerpts on career opportunities available for people with disabilities 

Career 

opportunities 

available  

Participant, 

page, line 

number 

Quotation 

Types of jobs P2- 52/1489 “They will be able to work by using their hands” 

P3-

52/1499,1502 

“I also think they can do work such as gardening 

and sewing) 

P6-53/1524 “I think they can be taken to be taught practical 

work like to be a mechanical fitter” 

P8-86/2450 “Starting a small business, like a small bakery” 

T4-78/517-

518 

“They can start their own businesses. They can run 

their own businesses if they are good with working 

with their hands” 

T8-45/1306 “They have the ability to make beautiful things with 

their hands” 

In-service training/ 

Learnerships 

P7-54/1536-

1537 

“They can draw. They can work in the police 

department. You describe the suspect and they 

draw” 

P9-89/2524-

2525 

“They can open their own workshops, work from 

there, and teach others in the community when they 

have completed school” 
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T6-24/668-

669 

“If they go through the trainings that are needed in the 

market industries” 

Skills development P4-53/1506-

1507 

“I say the government should have schools for slow 

children that teach them practical vocational work” 

P5-53/1515-

1576 

There are schools where they can be assisted. I can 

answer for the older the learners. They can be taken 

to where they will be taught how to work with their 

hands 

T1-12/326-

327 

“If they are placed and trained in a vocational school” 

T2-14/383-

384 

“Some of them can be educated and others can work 

with their hands” 

T3-16/449-

450 

“They can be tested and know where, which skills 

they are good at” 

T12-

46/1312-

1314 

“If you’re good at a certain thing you’re good at a 

certain thing. So why don’t, this is a way you maybe 

going to earn your money someday” 

 

4.2.4 Theme 4: Factors hampering the implementation of career development 

The fourth theme that was identified during thematic data analysis focused on the factors 

hampering the implementation of career development. According to the Department of Higher 

Education and Training (2015), career development services may be found in schools, higher 

education and training institutions, places of work, and the public and private sector. Inadequate 

resources (for specialised equipment); adequately trained teachers; provision for special needs 

teachers by the Department of Education; and a lack of supervision by the Department of 

Education are some of the factors which make it difficult for inclusive education to be 

implemented in schools.  (Adeniyi, Fakolade & Tella, 2009). The fourth theme focused on the 

factors hampering the implementation of career development in schools. The factors arising 

from the data constituted as subthemes for this theme. The subthemes included learner 

behaviour; financial support; parental support; and social stigmas.  
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Table 4.13 

Definition, inclusion and exclusion criteria related to the theme of factors hampering the implementation of 

career development 

 

4.2.5.1 Subtheme 4.1: Learner behaviour 

All the participants in the study mentioned that learner behaviour contribute towards 

their career development. Some teachers indicated that outside influences contribute to bad 

learners’ behaviour and attitudes. This is supported by T10 in his response to the question “How 

do you experience teaching learners with intellectual disabilities?” He mentioned that many of 

the learners succumb to peer pressure or are on drugs and these drugs contribute to their bad 

attitude. There are also learners in the full-service school who have behavioural problems. 

Having to teach learners with behavioural problems contributes to teacher stress. The teachers 

mentioned that learners appear to be unmotivated while the parents only referred to them as 

stubborn or naughty. In addition to having to deal with learner behaviour, mainstream teachers 

also have to cope with having many learners in their classrooms. Many of the parents mentioned 

that the numbers in the classrooms are quite high, this making it almost impossible for teachers 

to identify learners with intellectual disabilities. Some parents felt that it would be better if 

learners were isolated according to their educational needs in order to be given individual 

attention as it is difficult in a mixed class. When the parents were asked the question “What are 

the challenges you face in raising your child?”, three said their children have behaviour 

problems, three said they struggle to get their children to concentrate, one said she had financial 

challenges, and only one parent stated she had no challenges.  

  

Definition Inclusion Criteria Exclusion Criteria 

Circumstances which hinder 

any form of progress 

towards the implantation of 

career development. 

Any reference 

made/suggested regarding 

influences or contributions 

which make the 

implementation of career 

development difficult.  

Any references made that 

were not linked to influences 

which make the implantation 

of career development 

possible.  
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Table 4.14 

Excerpts on learner behaviour 

Learner 

behaviour 

Participant, page, 

line number 

Quotation 

Teacher 

challenges on 

learner 

behaviour  

T14-80/2293-2294 “I think our learners are influenced because of their 

mental disability they are soft targets. They are easily 

influenced in the wrong way, in a negative way” 

T13-67/1893-1894 “The rest is totally unmotivated, there are a few of them 

on drugs. They don’t have any motivation to become 

something” 

T10-83/2372 “We’ve got children that is out of hand” 

T12-83/2375-2376 “Hire a security guard that will deal with drug related 

things and can search the kids, at least we will feel a lot 

safer” 

 

 

Figure 4-3: Challenges faced by parents. 

 

When the parents were asked to mention the challenges they face in raising their 

children, 37% of the parents said their children had behaviour challenges, 37% of the parents 

37%

37%

13%

13%
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Behaviour

Concentration
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No challenge
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said they had concentration challenges, 13% of the parents mentioned they had financial 

challenges, while 13% of the parents said they had no challenges.  

4.2.4.1 Subtheme 4.2: Financial Support 

All of the participants mentioned that having financial support would play a significant role in 

the career development of learners with intellectual disabilities. The teachers mentioned that 

they would use their finances to buy resources and equipment to assist learners with disabilities. 

These resources include assistive devices like magnifying glasses for learners who are visually 

impaired and hearing aids for those who have auditory impairments. T12 mentioned that she 

uses chemicals to explain some of the beauty treatments (T12-41/1186). T10 mentioned that the 

copper used for welding is expensive and cannot be reused (T10-81/2298). There were some 

teachers who mentioned that parents would be able to enrol their learners in special schools or 

to consult a psychologist and occupational therapist for assistance.  

 Pr1 emphasised that there was an overall lack of financial support from the Department 

of Education and that they have taken it upon themselves to find alternative solutions to meet 

their financial needs.  She stated that: “There was money to ensure that the physical facilities 

like ramps and all those things are there. Even if it was not that much, but they did something” 

(T5-21/593)”  

 The majority of the parents who formed part of this sample were unemployed. They only 

had a grade twelve certificate. It was evident that they are unable to acquire jobs with those 

certificates and are forced to rely on government social grants. This therefore, makes it difficult 

for them to seek the desired assistance for their children.   

The parents emphasised that they would enrol their children in aftercare classes if they 

had money. P5 mentioned that: “If I had money, I’d buy the school, like this Government school, 

buy the school some paint which the learners can use and also materials for those who will be 

gardening and so forth” (P5-114/3221). She would use money to contribute towards buying 

resources and equipment for her child’s school in order to benefit all learners instead of her child 

alone. Another parent mentioned that she would seek help from professionals in the hopes of 

identifying where her child’s problem lies and to enrol him in a school which will accommodate 

his learning needs.  
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Table 4.15 

Excerpts on financial support 

Financial 

support 

Participant, page, 

line number 

Quotation 

Utilisation 

of finances 

T1-11/309 “They can assist their children through the psychologist 

and therapist’ 

T2-13/365 “Money will play a role by paying better schools for them 

to be educated” 

T4-18/475-476 “I think it would actually be cheaper, you know to train 

your child from and buying the necessary tools at a young 

age. I think it’s cheaper” 

T6-23/655-657 “Developing these children or assisting them relies solely 

on the finances because you need equipment for such 

things. You need to have specific things that you are 

going to use as a teacher to assist the kids” 

T9-43/1203-1204 “When we go to the sport meeting, the school have to 

provide the food parcels” 

T10-81/2298-

2300 

“My subject is an expensive subject and I cannot teach 

them what I really want to teach them because if I must 

teach them all the skills, I don’t have enough money to 

buy all those things” 

T12-41/1186-

1187 

“I need the product to do the chemical processes with the 

students” 

P2-115/3247-

3248 

“I had money, I would take him to another school so he 

can catch up on Sesotho” 

P4-114/3238-

3238 

“If I had money, I would have taken my child to aftercare 

services where he will be able to be helped” 

P5-114/3221-

3222 

“If I had money, I’d buy the school, like this Government 

school, buy the school some paint which the learners can 

use and also materials for those who will be gardening 

and so forth” 
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P6-114/3229-

3230 

“We have people in our community who are able to help 

enrol learners in aftercare but you must also pay for those 

services” 

P7-113/3203 “You will be able to pay for extra classes” 

P8-47/1355-1356 “I will look for a school where she needs to complete her 

matric” 

P9-50/1435-1437 “I heard of a school in Bloemfontein that is for special 

kids that come from Fakkel. I would like my son to go 

there” 

Lack of 

financial 

support 

from DoE 

and parents 

T5-21/593 “Money is a real problem because most of the parents 

don’t work” 

T3-15/434-435 “Parents are not working. To take a child to this school, 

it is going to, he is going to dig in a pocket” 

T7-25/715-716 “It’s hard because at these special schools, the 

Department is no longer offering enough money for extra 

resources that they need” 

T11-82/2350 “The education department doesn’t fund us” 

T14-41/1189-

1190 

“We’re struggling to get the allowance from the 

Department of Education every term” 

Pr1-7-9/200-206 “There was money to ensure that the physical facilities 

like ramps and all those things are there. Even if it was 

not that much, but they did something” 

Pr2-3/68-69 “Cooperation from the, from the Department of 

Education” 

 

4.2.4.2 Subtheme 4.3: Parental support 

The relationships parents have with their children’s teachers is a powerful tool that can 

either foster or limit their child’s academic progress (Bandura, Barbaranelli, Caprara & 

Pastorelli, 2001). The majority of teachers mentioned that parental support is one of their biggest 

issues. They emphasised that parents do not support their children. In addition, they mentioned 

that only a few parents perform the parental roles discussed in the first theme. Evidence from 

the data suggest that the involved parents are those who have younger learners. Some parents, 

especially those of the older learners with intellectual disabilities, have given up on their children 

and left them in the hands of their teachers or schools. This contributes to teacher stress and 
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exhaustion because they expected to take on the role of the parents. Teachers find themselves 

having to use their salaries to buy learners toiletries or make sure they have had something to 

eat for the day. Findings from the data revealed that some learners came from poor homes, live 

with single mothers, or come from child headed households. The male participants emphasised 

the need for male learners with behavioural problems to have father figures in their lives or to 

live in the same household as their fathers. The marital status of the parents therefore, influenced 

p6’ response to the question “To what extent do parents support their learners who have 

intellectual disabilities? Out of the nine parents who participated in this study, only two of them 

were married.  

Table 4.16 

Excerpts on parental support 

Lack of 

parental 

support 

Participant, 

page, line 

number 

Quotation 

No parental 

support 

T5-21/585 “Parents, they don’t support, most of the parents they don’t 

support their kids” 

T6-21/650 “I don’t think they do enough” 

T8-38/1101 “Absolutely nothing” 

T9-39/1118 “Our leaners they don’t stay `with their parents” 

T10-

41/1173-

1174 

They believe the child. They don’t believe us and that is one 

of the big problems that we’ve got. 

T11-

80/2268-

2270 

“I think with the smaller learners, my register class is a grade 

five class, I see a lot more parent involvement but then again 

I can trace it back to the learner in my class, the attitude. They 

have a more positive attitude” 

T12-

40/1145-

1147 

“To get the parents involved, I have this WhatsApp group 

for the register class parents. I post everything related to that 

specific child on there. Out of ten, maybe three that’s really 

involved, that will comment or try to motivate the other 

ones to participate” 
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T13-

78/2225-

2228 

“You know when a child is small, in a nursery school, all the 

parents are there and they want to participate. In the primary 

school it’s also, the younger the learners are, the more active 

the parents are but as they grow older and as the problems 

start picking up” 

T14-

79/2232-

2236 

“Lots of single parents. Child-headed families. Lots of 

mothers growing up (raising) boys. You know a boy needs 

the firm hand of a man. That’s one of our big disciplinary 

problems. 

 

4.2.4.3 Subtheme 4.4: Societal stigmas 

People with disabilities are always viewed differently than those without disability. This 

statement is supported by the participants’ response to the question “Describe how you think 

people with disabilities would be excluded or included in the labour market.” The participants 

mentioned that employers treat people with disabilities different. Moreover, people with 

disabilities get exploited when it comes to their salaries. Employers are also reluctant to hire 

people with disabilities because they frequently assume that they do not have the experience or 

skills required for certain jobs (Maja, Mann, Naidoo, Sing & Steyn, 2008). They are therefore, 

mostly employed at low paying jobs; underrepresented in managerial positions; and are 

overrepresented in unskilled and manual labour jobs (Jones, Latrielle & Sloane, 2006). These 

individuals get paid less than their non-disabled counterparts. The participants mentioned that 

employers don’t even consider looking at the Curriculum Vitae (CV) of a person with 

disabilities; a person who does not have a grade twelve certificate; or a person who comes from 

a special needs school. This therefore leads to the exclusion of people with disabilities in the 

labour market.  

There is an overall assumption in Sasolburg about learners who are enrolled at Fakkel 

School of Skills (Scior, 2016). They are perceived as learners with mental disabilities (Clark 

&While, 2010). These stigmas about learners with intellectual disabilities also exist in 

mainstream schools (Samkange, 2015). Societal stigmas contribute to the labels people give to 

learners with intellectual disabilities (Shifrer, 2013). Learners have their preconceived opinions 

about leaners who attend remedial classes or those who come from special needs schools (Biggs,  

& Carter, 2016). Which is why learners end up teasing or bullying those who attend remedial 

classes.   
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Table 4.17 

Excerpts on social stigmas 

 

 

 

 

 

 

 

 

 

 

Social 

stigmas 

Participant, 

page, line 

number 

Quotation 

T4-17/486-487 “In South Africa, I see there’s a stigma when a child 

cannot master a subject and it shouldn’t be like that” 

T6-23/650-651 “Society has this picture of a perfect child so they tend to 

compare their children with other kids” 

T11-46/1322-

1324 

“They are good with their hands but maybe they cannot 

write and as soon as you cannot write, everybody thinks 

you cannot do anything. So that stigma that you’re coming 

from a special needs school” 

P5-65/1843-

1844 

“If you as a parent do not want that remedial class thinking 

that he will be labelled or laughed at, he won’t be happy” 

P7-96/2744 “He will notice that he is being isolated and label himself 

as slow. Immediately when you isolate them from the 

others, they will see that there is a problem. It causes them 

to have a low self-esteem and they question why they are 

being taken to the other class” 

P9-50/1422-

1425 

“People just assume that it is a school for the mentally 

disturbed. So that is why people find themselves judging 

these learners” 

 

4.3 SUMMARY 

 Chapter four was a presentation and discussion of the results. The sample consisted of 

fourteen teachers, two principals, and nine parents. A total of eleven individual interviews and 

two focus group discussions were conducted. The main purpose of these interviews and focus 

group discussions was to explore adult perceptions of how schools influence the career 

development of learners with intellectual disabilities. The emerging themes from the study 

included teacher and parent roles; teacher and parent attitudes; perceptions of employment 
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opportunities available for people with disabilities; and factors hampering the implementation 

of career development in schools.  

 Evidence from the analysis showed that teachers and parents play a vital role in learners’ 

career development. In addition, evidence from the study proved that the attitudes parents and 

teachers have about disabilities contribute to learner behaviour. One of the challenged which 

emerged is that adults do not understand or know what is meant by career development. This 

therefore contributes to the inadequate use of career development programs in Sasolburg.  

 Findings from the study also revealed that financial resources a big role in improving the 

career development of learners with intellectual disabilities. Participants expressed what they 

would do if they had money or financial support from the Department of Education. 
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 CHAPTER 5: DISCUSSION, CONCLUSION AND 

RECOMMENDATIONS 

5.1 INTRODUCTION 

 This chapter is a conclusion and provision of possible recommendations for further 

research. I will begin with an overview of the previous chapters. Then the research questions 

proposed in the first chapter will also be answered, followed by the significance of the study. 

The limitations of the study will then be discussed thoroughly in this chapter. I will conclude 

the chapter by providing recommendations for further research and training, and also provide a 

conclusion of the entire study.  

5.2 OVERVIEW OF THE PREVIOUS CHAPTERS 

 Chapter 1 was an introduction to the study by means of discussing the problem statement, 

rationale and purpose of the study. Chapter 2 was a literature review which discussed disability 

and its impact on career development internationally and in South Africa. The review also 

uncovered the challenges teachers face in teaching learners with intellectual disabilities, and the 

challenges parents face in caring for them. Chapter 3 was a discussion on the research design, 

research methodology, and the quality criteria used to guide this study. Chapter 4 was a 

presentation of the research findings, the themes and subthemes which emerged from the data.  

5.3 ANSWERING MY RESEARCH QUESTIONS 

The primary research question was an exploration of how stakeholders perceive schools 

in their efforts to influence the career development of learners with intellectual disabilities. The 

secondary research questions explored how career guidance is implemented in schools and 

which factors influence the implementation of career development; the level of awareness and 

knowledge parents have about career development programs including the perceptions 

stakeholders have about people with disabilities in relation to entering the labour market. I will 

begin by answering the secondary research questions first and the primary research question 

thereafter. Answering the secondary research questions first plays an integral part towards 

answering the primary research questions.   

5.3.1 Secondary research questions 

How are career guidance practices implemented in schools? 

In the past, the majority of former Model C schools offered psychometric testing before 

learners could select suitable school subjects that were based on their interests (du Toit, 2005). 

Advantaged schools previously had career guidance counsellors on sight. According to the 
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Department of Higher Education and Training (2015), career development services can be found 

in schools, universities, colleges, training institutions, the workplace, community and private 

sector. However, these services are not found in primary schools. Presently, this service is 

rendered only in tertiary institutions. Students often undergo psychometric testing before they 

can apply for certain courses. The purpose of these psychometric tests is to determine which 

faculty a student would be able to excel in. In an ideal world, each school in South Africa would 

have a career guidance counsellor on sight. Unfortunately, this is not the case in most schools, 

more especially, schools in the township.  

School principals are expected to arrange professional development systems that will 

assist teachers to maximise their potential in order to improve effective teaching and learning 

(Mathibe, 2007). However, principals struggle to get assistance from District Based Support 

Teams or Educational Psychologists which ultimately makes it the responsibility of the school 

to deal with learners’ career guidance. Career guidance is, implemented when learners reach the 

tenth grade where they are able to choose specific subjects which will give them opportunities 

to study in a specific faculty when they reach university. This was evident in the special needs 

school where learners were able to choose which vocational path they would like to follow 

(welding, beauty, or food production). Evidence of career guidance implementation was found 

in primary schools where learners are expected to do all the curriculum subjects which include 

Mathematics, Languages, Life Orientation, Natural Sciences and Technology, and Social 

Sciences.  

 

What are the factors that influence the implementation of career development in schools? 

 This study explored the challenges which influence the implementation of career 

development in schools. Learner behaviour, financial challenges, and societal stigmas were the 

challenges which had an impact on the implementation of career development. 

 The teachers mentioned that learner behaviour contributed towards effective learning 

within the schools (Matson, Kozlowski, Worley, Shoemaker, Sipes & Horovitz, 2011). Some 

learners appeared to be unmotivated, on drugs (Kepper, Monshouwer, Van Dosselaer & 

Vollebergh, 2011) and had behavioural problems (McIntyre & Welchons, 2014). Having to cope 

with these behavioural issues contributed towards the ability of teachers to assist these learners 

(Walton, 2011). Their behaviour becomes a boundary and teachers end up focusing on the 

negative behaviour and not on the wellbeing of the learner (Baloglu, 2015). The parents 

mentioned that their learners were playful and had issues with concentration (DHET, 2015). 
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These issues also become prevalent in the classroom. Learners are unable to concentrate on what 

is being taught despite teacher efforts to modify or make lessons interesting to accommodate 

diverse learning techniques. These learners then fall behind in the classroom and end up having 

to repeat the grade.  

 Unemployment is a big economic challenge. The majority of parents who formed part 

of the sample were unemployed (Statistics South Africa, 2019). Financial constraints 

contributed towards the type of support parents wished they could provide their children (Baker 

& Mooi-Recci, 2015). A lack of funding from the Department of Education contributed towards 

a lack of access to teaching aids that would be used to benefit learners with disabilities 

(Chinooneka & Mupa, 2015). This becomes a disservice to teachers and learners because 

teachers cannot personally provide those researchers and parents cannot afford to buy them.  

 The Critical Disability Theory has been applied to change societal assumptions from 

viewing people with disabilities as having to adapt to their environment, to treating them equally 

as their non-disabled counterparts in all aspects of life (Reaume, 2014). However, society still 

views disability as a medical condition that can be cured (Brown & Lent, 2012). Unfortunately, 

people with disabilities are always viewed differently than those without disability (Abrandt-

Dahlgren, Strindlund & Stahl, 2018). The Critical Disability Theory emphasises the importance 

of understanding disability as part of one’s identity (Hosking, 2008). The limited understanding 

was evident in this study because parents were in denial of their children’s conditions and 

blamed it all on their behaviour (Andre, Hawley & Rockwell, 2010). Parents were not fond of 

the idea that their children were attending remedial classes because they had already labelled 

their children as ‘dumb’ for even attending that class. They have created a negative perception 

towards remedial (Scior, 2016), mainly because they did not understand that their children 

needed extra support to get to the level of other children their age. People in the community 

have labelled children who attend special schools as those with “mental problems” (Shifrer, 

2013). They come to this assumption based on seeing a child in a special needs school uniform. 

This is why CDT emphasises the importance of changing the attitudes people have towards 

disabilities (Reaume, 2014).  

 

To what extent are parents made aware of career development programs? 

 The role of career development is to provide career information and career education in 

order to provide learners with knowledge, enabling them to become more aware of the skills, 

values and goals needed in order to enter the world of work. (Naicker & LGSETA, 2016). 
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Through career development programs, learners are presented with experiences to learn about 

careers and to develop self-awareness. In every community, there are various Non-Government 

Organisations that have been created to benefit members of the community on social and 

economic levels. This study found that parents and teachers had inadequate knowledge about 

the role of career development programs or where such programs were provided in Sasolburg 

(Naicker & LGSETA, 2016). The absence of information to parents may become a barrier 

because these programs can be used to benefit their children. Teachers did not know where to 

refer parents after identifying that their children have intellectual disabilities (Adeniyi, Fakolade 

& Tella, 2009). There is little to no information for parents about the future possibilities for 

learners with intellectual disabilities, furthermore, the Department of Education does not have 

such information available to parents (Steyn & Vlachos). The Critical Disability Theory aims at 

increasing people with disabilities’ access to their human rights in order to improve their quality 

of life (Hosking, 2008). If teachers and parents are not aware of such programs, then it is unlikely 

for learners to know about them. It is also unfortunate that these programs are only known to a 

small percentage of people in the community, and those who do not need these programs often 

view them as a form of luxury. In addition, the marketing of these programs is almost non-

existent. Parents need to go an extra mile in finding out where they are located or what services 

they offer. The Boitjhorisong Resource Centre (www.brc.org.za), Lusa Community Chest 

(www.lusa.co.za) and Fezile Dabi Art and Culture Centre have been in the community of 

Sasolburg for many years but they are only known and utilised by a handful of people. Only a 

few participants from the study mentioned these specific programs. It is therefore important to 

equip schools and parents with the necessary information regarding these programs so they can 

be used to benefit all learners.   

 

What are stakeholders’ perceptions on how people with intellectual disabilities are excluded in 

the labour market? 

 People with disabilities represent a group that is struggling to show their potential for 

work and having to deal with societal barriers to workplace participation (Dawson, Gewurtz, 

Kirsh, Krupa, Lysaght, Shaw & Stergiou-Kita, 2009). According to Brighton & Hove (2013), 

people with physical and learning disabilities are more likely to experience discrimination, low 

access to health-care services and employment opportunities. They also experience difficulties 

in getting a job, which discourages them to seek employment (Letsosa & Retrief, 2018). The 

population of unemployed people with disabilities need to be trained and equipped with the 
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relevant skills needed to secure sustainable employment in order to contribute to economic 

growth. According to Steyn & Vlachos (2011), there are very few employment opportunities 

available to people with intellectual disabilities post-school. Workplace equality involves 

creating a climate where people with disabilities experience support and constant assistance in 

order to feel respected and appreciated (Jones, Latrielle & Sloane, 2006). Although some 

companies state that people with disabilities are welcome to apply for their vacant posts, 

stakeholders mentioned that they are excluded in the labour market mainly because employers 

think they are incapable of working. Stakeholders also mentioned that when people with 

disabilities acquire jobs, they get paid very little in comparison to their non-disabled 

counterparts. They are therefore, mostly employed at low paying jobs; underrepresented in 

managerial positions, and are overrepresented in unskilled and manual labour jobs (Jones et al., 

2006). This essentially leads to their discrimination in the labour market.  

 Findings from this study showed that the majority of stakeholders believed that it would 

be better for people with disabilities to start their own businesses by using their vocational skills, 

while a small percentage suggested that they follow the academic route (DHET, 2015). These 

small businesses ranged from opening a bakery or a tuck shop, harvesting and selling fruit and 

vegetables from their gardens, or selling hand crafted items.  

 

5.3.2 Primary research question 

What are the perceptions of stakeholders on how schools in Sasolburg influence the career 

development of learners with intellectual disabilities? 

 In answering the primary research question, this study presented results that have to do 

with how schools enable and constrain the career development of learners with intellectual 

disabilities. Through career development programs, learners are presented with experiences to 

learn about careers and to develop self-awareness. Career development programs in primary 

schools help learners to develop respect and a positive attitude towards the world of work 

(Hanover Research, 2012). Career development in schools is enabled by teaching learners about 

different careers. This is done through the subject of Life Skills in the Foundation phase and 

Life Orientation in the Intermediate and Senior phases. However, career development is 

constrained because these careers (doctor, nurse, teacher, postman, and policeman) require a 

minimum of a grade twelve certificate or a degree in order to qualify for them. Schools also 

enable career development by teaching learners the vocational skills that they need to ultimately 

make a living or sustain themselves post-school.  
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This study found that teachers enable career development by means of accommodating 

diverse learners and improving learner well-being (Adeniyi, Fakolade & Tella, 2009). This 

enables teachers to focus on maximising the potential of learners with intellectual disabilities. 

They do this by means of identifying learner interests and skills that are unrelated to their 

academic performance. Teacher efforts are constrained because once they identify learner skills, 

they lack knowledge of where to find community programs that focus on developing those skills. 

Career development in schools is constrained because of large classroom sizes which makes it 

difficult for teachers to assist and identify the interests and skills that learners with intellectual 

disabilities possess (Avrmidis, Bayliss & Burden, 2000).  

This study found that parents play a role in constraining the career development of their 

children because they have left it all in the hands of teachers and the school (Sahay, Prakash, 

Khaique, & Kumar, 2013). This was discovered when teachers mentioned that parents do not 

attend meetings or respond when they have been requested to come to the school. It is important 

for families of children with intellectual disabilities to be supported in a manner which allows 

them to help their children adapt to the difficulties they experience in school (Sen & Yurtsever, 

2007). If parents do not form collaborated relationships with teachers, then the well-being of 

their children is put in jeopardy (Janssen & VandenBroek, 2018).  

The Critical Disability Theory explains disability as a socially constructed phenomena 

characterised by a relationship between the disability and how an individual responds to it within 

their microsystems, and the shortcomings people with disabilities go through as a result of their 

physical and social environment (Hosking, 2008). This study was an indication of how the 

parents, teachers and principals responded to learners with disabilities. Parents of children with 

intellectual disabilities are more likely to suffer from parenting stress as opposed to those of 

non-disabled children (Hassal, McDonald & Rose, 2005). Parents were too preoccupied about 

the opinions people would have about their children. This would then have an impact on their 

children’s well-being and self-esteem, resulting in self-stigmatisation. Self-stigmatisation is 

when a person with a disability or mental health disorder is aware of public stigmas and agrees 

with those stereotypes, thus applying them to themselves (Corrigan, Kuwabara & Larson, 2010). 

Teachers reacted positively towards their learners with disabilities, however, there were some 

contextual factors (class sizes, work load, parental support) which made it difficult for them to 

maintain the positivity. 
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5.4 SIGNIFICANCE OF MY STUDY 

 The present study gives insight into the perceptions stakeholders have about disability 

and career development. I identified the challenges faced by principals in the daily running of 

school operations; teachers when teaching learners with intellectual disabilities; and parents who 

have learners with disabilities. This study was an emphasis of what the situation in township full 

service schools and special needs schools is at the current moment. Classes in full service 

schools are very large, therefore having an impact on how teachers assist learners with 

intellectual disabilities and contributing to teacher stress (Walton, 2011). Large class sizes made 

it difficult for teachers to practice a variety of teaching methods that could accommodate learners 

with intellectual disabilities (Marais, 2016). There is also limited support from the Department 

of Education to assist schools in providing resources needed for developing the practical skills 

of these learners.  

This study could impact policy and practice as could create a need for an additional 

special needs school in Sasolburg to be developed, where low-income families are able to enrol 

their children. This study could also create a platform to improve and possibly expand the 

accessibility and knowledge about the already existing career development programs in the 

community. The study may benefit intellectually disabled learners as they could be exposed to 

careers that are beyond their capabilities; attain information about different careers; allow them 

to explore their curiosity about the career they may be interested in; be exposed to positive role 

models and mentors; and develop their own self-concept (Wood, 2008). 

Findings from this study could encourage full service schools in Sasolburg to implement 

a skills based curriculum in order to teach learners with intellectual disabilities practical skills 

as they are already performing badly academically. Companies in Sasolburg which offer career 

development services can also make effort in advertising the services they provide so that all 

stakeholders can be aware of them and utilize them to their advantage.  

5.5 LIMITATIONS OF MY STUDY 

This study was conducted at only two schools in the Fezile Dabi district and can 

therefore, not be generalised to all the schools in the Free State Province. The sample for this 

research was limited to full service and special needs school teachers. Receiving data from high 

school teachers and parents would have given a comparison of how they experience teaching 

and caring for learners in the Senior and FET phases. Due to the sensitive nature of issues around 

disability, the parents who formed part of my sample had to meet the criteria of having a child 

with an intellectual disability and were therefore reluctant to share their experiences about caring 
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for children with disabilities. Sampling more parents with children with intellectual disabilities 

could have given more insight into their experiences with raising their children.  

5.5 RECOMMENDATIONS FOR FUTURE RESEARCH AND TRAINING 

When compared to their non-disabled counterparts, learners with intellectual disabilities 

are more likely not to complete school (Liasidou, 2014). Therefore, All stakeholders such as 

parents, teachers, principals, the Department of Education, NGO’s, counsellors and community 

members should be able to: 

 Make efforts to obtain knowledge about the career development services available in 

Sasolburg in order to provide learners with intellectual disabilities with information 

about the services available in Sasolburg; 

 Make career development services accessible to learners in Sasolburg; 

 Teach learners with disabilities practical work skills which may enable them to 

participate in the labour force post-school, thus contributing to the need to implement a 

skills –based curriculum in schools. 

Future researchers can focus on the proposed recommendations which arose from the findings 

of this study. The following topics are recommended based on the findings from this study: 

 A study which focuses on conducting specialised training for teachers in order to enable 

them to support learners with intellectual disabilities in understanding their uniqueness; 

 The training of teachers to cope in large classes and other challenges they face in 

teaching learners with intellectual disabilities; 

 The educating of parents about the different non-academic paths their children can take 

in improving themselves; 

 A shift in improving academic performance to developing work related skills for learners 

with intellectual disabilities in schools; and 

 Training parents in townships to identify the early characteristics of a learner with an 

intellectual disability. 

5.6 CONCLUSION 

This study explored the perceptions stakeholders have on how Sasolburg schools 

influence the career development of learners with intellectual disabilities. Thematic analysis of 

data was used in order to identify the emergent themes from the conducted individual interviews 

and focus group discussions with principals, teachers and parents. The findings from this study 
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suggest that although stakeholders show attempts of improving the wellbeing of learners with 

intellectual disabilities, there are a number of challenges which prohibit them from doing so. 

Findings from the study uncovered that stakeholders still view the disability as a problem that 

should be solved. This creates a deviation from the social model of disability to the medical 

model because parents and teachers are more focused on improving the academic performance 

of their children, while principals focused on improving practical and vocational skills. 

Stakeholders possessed an inadequate knowledge of career development services available in 

the community of Sasolburg. This limited knowledge from stakeholders about the career 

development programs in the community hinders learners’ opportunities to use them to their 

benefit post-school.  
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 LIST OF APPENDICES  

7.1 Appendix 1: Consent- Principal 

  

Dear Principal 

I, Paballo Miya, am a student studying at the University of Pretoria. I am currently registered 

for my Masters in the Department of Educational Psychology (M.Ed). As part of my studies, I 

have to complete a research module which requires me to write a full dissertation. The purpose 

of this letter is to invite you to participate in my research. 

The title of my study is Stakeholders’ perceptions on how schools influence the career 

development of learners with intellectual disabilities. The purpose of this study is to provide 

awareness on how learners with intellectual disabilities can follow sustainable career paths and 

not solely relying on social disability grants for income when they leave school. Some research 

has already been done on this topic, but my aim is to explore the knowledge stakeholders in 

Sasolburg have on this issue. I will be conducting interviews which will be expected to be 35-

45 minutes in length. Should you allow me to conduct my research in your school, I will 

interview you, as the principal, seven teachers, and seven parents who have learners with 

intellectual disabilities. I request for one of the teachers to be a learner support teacher. These 

interviews will be conducted at a time and venue convenient to the teachers and parents, and 

will be done within the school building. The interviews will only be audio taped and transcribed 

for data analysis. I have attached my interview schedule for your information. My supervisor 

and I will have access to this information. The name of your school will also only be known by 

my supervisor and I. 

The identities of the teachers and parents will be protected and the name of your school will 

not be mentioned in my dissertation. All teachers and parents who will be participating in this 

study will be given informed consent letters which highlights that they may withdraw from the 

study at any given moment. A copy of my dissertation will be made available to you upon 

request and the findings of this study will be found in the relevant chapters. Audio-taped 

interviews will be in my possession as the researcher. Transcriptions of these interviews will 

be on my personal computer and will be made available to my supervisor. All data and 

documents will be kept in a safe place which will be locked for safekeeping. After the 
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completion of the study, the data will be stored in the Educational Psychology Department, in 

accordance with the requirements of the university. 

If you agree for me to conduct this research in your school, please fill in the consent form below. 

Should you have any questions, please feel free to contact me or my supervisor on the details 

provided. 

Signature of student_________________ Signature of supervisor __________________ 

Student contact number: 0832897439 Supervisor email: funke.omidire@up.ac.za 

Student email: Pabidichaba@gmail.com 
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7.2 Appendix 2: Consent form- Principal 

 

 

 

Consent form 

I, ______________________________(your name), principal of 

_____________________________________ agree/do not agree (delete what is not 

applicable) for Paballo Miya to conduct research in this school. The research project is titled: 

Stakeholders’ perceptions on how schools influence the career development of learners with 

intellectual disabilities. 

I understand that I will be interviewed about this topic, including seven teachers and seven 

parents for about 35-45 minutes at a venue a time that is convenient to me. This interview will 

be audio taped by the researcher. 

I understand that the researcher subscribes to 

 Voluntary participation, where participants will be given an opportunity to withdraw 

from the study at any given moment, 

 Informed consent, which means that participants will be informed at all times about the 

research purpose and give consent to participate, 

 Safety in participation, which means participants will not be placed at risk, 

 Privacy, which entails that the participants will remain anonymous and all data 

collected will remain confidential. 

Signature ____________________________  Date _______________________ 
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7.3 Appendix 3: Consent- Teacher 

  

Dear Teacher 

I, Paballo Miya, am a student studying at the University of Pretoria. I am currently registered 

for my Masters in the Department of Educational Psychology (MEd). As part of my studies, I 

have to complete a research module which requires me to write a full dissertation. The purpose 

of this letter is to invite you to participate in my research. 

The title of my study is Stakeholders’ perceptions on how schools influence the career 

development of learners with intellectual disabilities. The purpose of this study is to provide 

awareness on how learners with intellectual disabilities can follow sustainable career paths 

and not solely relying on social disability grants for income when they leave school. Some 

research has already been done on this topic, but my aim is to explore the knowledge 

stakeholders in Sasolburg have on this topic. I will be conducting interviews which will be 

expected to be 35-45 minutes in length. 

If you agree to participate in this study, you will be interviewed at a venue and time which is 

convenient for you within the school building. The interview will be audio taped and 

transcribed for data analysis. Your identity will not be disclosed and the name of your school 

will not be identified. Should you decide to participate, and later change your decision, you 

may withdraw from the study at any given point. Audio-taped interviews will be in my 

possession as the researcher. Transcriptions of these interviews will be on my personal 

computer and will be made available to my supervisor. All data and documents will be kept 

in a safe place which will be locked for safekeeping. After the completion of the study, the 

data will be stored in Educational Psychology Department in accordance with the policy 

requirements of the university. 

If you agree to take part in this study, please fill in the consent form provided below. For more 

questions, please feel free to contact me or my supervisor on the information given. 

Signature of student_________________ Signature of supervisor _____________________ 
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Student contact number: 0832897439 Supervisor email: funke.omidire@up.ac.za 

Student email: Pabidichaba@gmail.com 
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7.4 Appendix 4: Consent form- Teacher 

 

 

 

Consent form 

I, ____________________________________ (your name), agree/do not agree (delete what is 

not applicable) to take part in the research project titled: Stakeholders’ perceptions on how 

schools influence the career development of learners with intellectual disabilities. I understand 

that I will be interviewed about this topic for about 35-45 minutes at a venue a time that is 

convenient to me. This interview will be audio taped by the researcher. 

I understand that the researcher subscribes to 

 Voluntary participation, where participants will be given an opportunity to 

withdraw from the study at any given moment, 

 Informed consent, which means that participants will be informed at all times 

about the research purpose and give consent to participate, 

 Safety in participation, which means participants will not be placed at risk, 

 Privacy, which entails that the participants will remain anonymous and all data 

collected will remain confidential. 

Signature _______________________ Date ____________________________ 

 

 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



 

100 
 

7.5 Appendix 5: Consent- Parent 

 

 

Dear Parent 

I, Paballo Miya, am a student studying at the University of Pretoria. I am currently registered 

for my Masters in the Department of Educational Psychology (MEd). As part of my studies, I 

have to complete a research module which requires me to write a full dissertation. The purpose 

of this letter is to invite you to participate in my research. 

The title of my study is Stakeholders’ perceptions on how schools influence the career 

development of learners with intellectual disabilities. The purpose of this study is to provide 

awareness on how learners with intellectual disabilities can follow sustainable career paths 

and not solely relying on social disability grants for income when they leave school. Some 

research has already been done on this topic, but my aim is to explore the knowledge 

stakeholders in Sasolburg have on this topic. I will be conducting interviews which will be 

expected to be 35-45 minutes in length. 

If you agree to participate in this study, you will be interviewed at a venue and time which is 

convenient for you within the school building. The interview will be audio taped and 

transcribed for data analysis. Your identity will not be disclosed and the name of your school 

will not be identified. Should you decide to participate, and later change your decision, you 

may withdraw from the study at any given point. Audio-taped interviews will be in my 

possession as the researcher. Transcriptions of these interviews will be on my personal 

computer and will be made available to my supervisor. All data and documents will be kept 

in a safe place which will be locked for safekeeping. After the completion of the study, the 

data will be stored in Educational Psychology Department in accordance with the policy 

requirements of the university. 

If you agree to take part in this study, please fill in the consent form provided below. For more 

questions, please feel free to contact me or my supervisor on the information given. 

 

Signature of student_________________ Signature of supervisor _____________________ 

Student contact number: 0832897439 Supervisor email: funke.omidire@up.ac.za 

Student email: Pabidichaba@gmail.com 
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7.6 Appendix 6: Consent form- Parent 

  

Consent form 

I, ____________________________________ (your name), agree/do not agree (delete what is 

not applicable) to take part in the research project titled: Stakeholders’ perceptions on how 

schools influence the Career Development of learners with Intellectual Disabilities. I 

understand that I will be interviewed about this topic for about 35-45 minutes at a venue a time 

that is convenient to me. This interview will be audio taped by the researcher. 

I understand that the researcher subscribes to 

 Voluntary participation, where participants will be given an opportunity to 

withdraw from the study at any given moment, 

 Informed consent, which means that participants will be informed at all times 

about the research purpose and give consent to participate, 

 Safety in participation, which means participants will not be placed at risk, 

 Privacy, which entails that the participants will remain anonymous and all data 

collected will remain confidential. 

Signature _______________________ Date ____________________________ 
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7.7 Appendix 7: Interview schedule- Principal 

 

 

 

Interview schedule (Principals) 

Title of study: Stakeholders’ perceptions on how schools influence the career development 

of learners with intellectual disabilities.  

The purpose of this study is to provide awareness on how learners with intellectual disabilities 

can follow sustainable career paths and not solely relying on social disability grants for income 

when they leave school. Some research has already been done on this topic, but my aim is to 

explore the knowledge stakeholders in Sasolburg have on this issue. 

Questions for principals 

1. What procedures does your school follow in order to accommodate learners with 

intellectual disabilities? 

2. How does the department of education support learners with intellectual disabilities in 

full service schools? 

3. Which efforts have been taken by the school to educate learners with intellectual 

disabilities about the careers available to them? 

4. Do you know of any career development programs in Sasolburg? If so, please name 

them. 

5. How would career development programs benefit learners with intellectual disabilities 

in Sasolburg? 
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7.8 Appendix 8: Interview schedule- Teacher 

 

 

 

The interview schedule (Teachers) 

Title of study: Stakeholders’ perceptions on how schools influence the career development 

of learners with intellectual disabilities.  

The purpose of this study is to provide awareness on how learners with intellectual disabilities 

can follow sustainable career paths and not solely relying on social disability grants for income 

when they leave school. Some research has already been done on this topic, but my aim is to 

explore the knowledge stakeholders in Sasolburg have on this issue. 

Questions for teachers: 

1. To what extent do you think learners with intellectual disabilities set career goals? 

2. Describe how teachers support learners with intellectual disabilities in their classrooms. 

3. Which efforts have been taken by the school to educate learners with intellectual 

disabilities about the careers available to them? 

4. In your opinion, how would the implementation of vocational school work impact 

learners with intellectual disabilities? 

5. How do you experience teaching learners with intellectual disabilities? 

6. Do you think learners with intellectual disabilities would be able to thrive in a formal 

work environment? 

7. To what extent do parents support their learners who have intellectual disabilities? 

8. How does money play a role in improving the vocational skills of learners with 

intellectual disabilities? 

9. Do you know of any career development programs in Sasolburg? If so, please name 

them. 

10. How would career development programs benefit learners with intellectual disabilities 

in Sasolburg? 

11. Describe how you think people with disabilities would be excluded or included in the 

labour market. 
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7.9 Appendix 9: Interview schedule- Parent 

 

 

 

Interview schedule (Parents) 

Title of study: Stakeholders’ perceptions on how schools influence the career 

development of learners with intellectual disabilities.  

The purpose of this study is to provide awareness on how learners with intellectual disabilities 

can follow sustainable career paths and not solely relying on social disability grants for income 

when they leave school. Some research has already been done on this topic, but my aim is to 

explore the knowledge stakeholders in Sasolburg have on this issue. 

Questions for parents: 

1. In your opinion, how would the implementation of vocational school work impact 

learners with intellectual disabilities? 

2. Which employment opportunities do you think are available for people with intellectual 

disabilities? 

3. How do you think teachers experience teaching learners with intellectual disabilities? 

4. Do you think people with intellectual disabilities would be able to thrive in a formal 

work environment? 

5. To what extent do parents support their learners who have intellectual disabilities? 

6. How does money play a role in improving the vocational skills of learners with 

intellectual disabilities? 

7. Do you know of any career development programs in Sasolburg? If so, please name 

them. 

8. How would career development programs benefit learners with intellectual disabilities 

in Sasolburg? 

9. Describe how you think people with disabilities are excluded or included in the labour 

market. 
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7.10 Appendix 10: Demographic questionnaire- Principal 

 

  

 

Title of study: Stakeholders’ perceptions on how schools influence the career development 

of learners with intellectual disabilities.  

Demographic questionnaire for principals. 

Name:  

Age:  

Gender:  

Principal experience:  

Language of teaching and learning:  

Number of learners in the school:  

Number of learners with intellectual disabilities in the 

school: 
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7.11  Appendix 11: Demographic questionnaire- Teacher 

  

 

 

Title of study: Stakeholders’ perceptions on how schools influence the career development 

of learners with intellectual disabilities.  

Demographic questionnaire for teachers. 

Name:  

Age:  

Gender:  

Teaching experience   

Language spoken   

Number of learners in classroom:  

Number of learners with intellectual disabilities in classroom  

Special needs training for teaching learners with intellectual 

disabilities 

Yes/ No 
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7.12 Appendix 12: Demographic questionnaire- Parent 

 

  

 

Title of study: Stakeholders’ perceptions on how schools influence the career development 

of learners with intellectual disabilities.  

Demographic questionnaire for parents. 

Name:  

Age:  

Gender:  

Marital status:  Single/Married/Divorced/Widowed/Separated 

Number of children:    

Age of child with intellectual disability:  

Number of people in the household:  
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