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ABSTRACT

Community Engagement (CE) has been incorporated into tertiary education with
growing emphasis. Service learning as one aspect of CE has been included in
various departments at the University of Pretoria (UP) since 2005. The Department
of Occupational Therapy at UP therefore also found it appropriate to adapt the CE

curriculum to incorporate service-learning principles.

One outcome of Service Learning in the Department of Occupational Therapy was
the planning, implementation and evaluation of final-year student community
projects. Unfortunately many of these projects have been unsustained and therefore

the process called for evaluation.

The researcher of this study evaluated these projects in a qualitative manner, using
the Appreciate Inquiry approach to guide the research questions. Content data

analysis was used to formulate themes, categories and sub-categories.

The themes that emerged were 1) Project meaningfulness, 2) Suitable support
structure, 3) Maintenance and 4) Growth. The researcher made recommendations

for the curriculum and for community projects to be more sustainable.
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CHAPTER 1
INTRODUCTION TO THIS STUDY

1.1 Introduction and background

There has been a growing need internationally for higher education institutions to
incorporate community engagement (CE) as a priority in teaching.>*® Even though
many academics engage in teaching and research, they often do not view CE as a
main concern. Community engagement has however been proved by a many
authors such as Strand* and Renn, Goble and Kastenholz that CE has various

benefits.®

These benefits include the fact that both communities and universities garner new
insights: community practice is better informed, there are more employment
opportunities available for students, communities receive assistance in the research
process to demonstrate the impact of their services to those who fund them, and

community members learn new skills that can improve the quality of their services.*

The benefits of CE, as described in the White Paper on the Transformation of Higher
Education, laid the foundation in 1997 for CE to become an integral part of South
African higher education. In 1998, the Community Higher Education Service
Partnership (CHESP) initiative was established to both support and embed CE into
higher education. CHESP described CE as a collective idea including “distance
education, community-based research, participatory action research, professional

community service and service-learning.”®

Given the diverse nature of community engagement, CHESP decided to focus on
Service Learning as the entry point for CE in higher education. CHESP has
supported eight Service Learning courses at the University of Pretoria (UP) since

2005, even though UP policy on CE was only approved in 2006 by its Council.®

© University of Pretoria



The Department of Occupational Therapy at UP has included Service Learning in
their programme since 2005. The occupational therapy lecturers responsible for the
Occupational Science 400 module adapted this module to incorporate Service
Learning outcomes. Figure 1 is a schematic representation of the Occupational

Science 400 module.

Occupational
Science 400

Vocational
rehabilitation

Service
Learning

Fieldwork
practical

Fieldwork
practical

Fieldwork
practical

Figure 1: Occupational Science 400 module division

As evidenced in Figure 1, Service Learning is constituted of a theoretical and a
practical component. The theoretical component consists of all the theory the
students have learned since first year, as well as community development theory
taught in their final year of studies. The fieldwork practical consists of a variety of
occupational therapy interventions, such as those for individual clients, or for large
groups, and also includes training sessions, as well as the planning, implementation

and evaluation of a community project.

With the planning, implementation and evaluation of community projects students
should be able to apply their knowledge on different cognitive levels. Before the

planning of a project begins, the students perform a needs analysis to identify the

2
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needs of the community members in a specific setting within the community.” The
students routinely explore the outcomes of the previous projects as many settings
have been part of various projects that have been previously implemented.
Depending on the students’ findings, they may develop previous projects further, or
they may commence another initiative. These projects are completed in three
consecutive Service Learning blocks, since final-year occupational therapy students
are divided into three groups. Figure 2 is a schematic representation of community

project implementations during a specific year.

[ Group 1 J [ Group 2 } [ Group 3 }

Block 1 (Beginning of year) Block 2 (Middle of year) Block 3 (End of year)
- Needs analysis - Needs analysis - Needs analysis

- Possible exploration of - Exploration of outcomes - Exploration of outcomes
outcomes from previous from previous project from previous project

projects in the previous year - Plan new project or build - Plan new project or build

- Planning on previous project on previous project

- Implementation - Implementation - Implementation

- Evaluation - Evaluation - Evaluation

Figure 2: Flow of projects performed by final-year student during a year

Since 2005 community members, students and lecturers have reported that only a
limited number of projects that were implemented during the occupational therapy
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students’ fieldwork were sustained successfully while others ended. The reasons for
only some of the projects being sustained successfully raised questions regarding
the methods employed to plan the projects, as well as the nature of the
implementation of the projects, and whether the projects were feasible in terms of
time and money. Furthermore, the uniqueness within these projects was questioned,
in terms of the project creating results that would ensure that community members
would continue with it. The same questions had been asked concerning unsustained

projects.

Although various factors influence the sustainability of projects, no formal research to
explore these had been conducted by the Department of Occupational Therapy at
UP and the formal programme evaluation (“the process to determine the value of a

programme or initiative”)® of these projects was therefore necessary.

1.2 Problem statement

Since 2005, occupational therapy students have been required to partake in Service
Learning by planning, implementing and evaluating community-based projects in
communities ranging from rural to urban areas. Community members, students who
follow up on previous projects and lecturers have all reported that most of these
projects had not been sustained.

Since no formal research had been conducted to explore the reasons for these
unsustained projects, the importance of evaluating these projects became

increasingly important.

The researcher therefore posed the following research question that guided this

study.
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1.3 Research question

What are the factors that influence the sustainability of final-year occupational

therapy student community projects?

1.4 Research aim and objectives

141 Research aim

The overall aim of this research was to, by means of Appreciative Inquiry, (e)valuate
the factors that influence the sustainability of final-year occupational therapy student

community projects.

1.4.2 Research objectives
In order to have achieved the aim, the objectives were:
e To explore the factors that influences the sustainability of final-year
occupational therapy student community projects.

e To describe the factors that influences the sustainability of final-year

occupational therapy student community projects.

1.5 Assumptions
The researcher assumed that most student projects were not sustainable. Some

factors were obvious and noted by the researcher, like a garden that was simply not

maintained.

The researcher also assumed that students would apply both their clinical reasoning
skills in occupational therapy and the newly learned community development
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principles, even though they did not have extensive experience in this field of

practice.

Finally it was assumed that students would perform the tasks that they had planned
in writing, because it was not possible for the researcher to observe each contact

session.

1.6 Significance

16.1 Practical

On completion of their studies, South African occupational therapy students are
obliged to complete one year of community service in a government setting in either
deep-rural, rural, semi-rural, peri-urban or urban communities. Community service
therapists have ample opportunities to commence community development projects,

especially where occupational therapy services have not been fully established.

The findings from this study could guide novice therapists regarding the planning and
implementation of successful projects that could also be extended to other

communities.

Although occupational therapy programmes, including Service learning, vary across
the country’s universities, all tertiary institutions are accredited with the South African
Quialifications Authority (SAQA). Findings might therefore be helpful to occupational

therapy students from other universities, but this needs further investigation.

The findings gained from community members and students might be helpful to other
professions, depending on their settings of community engagement, or more

specifically, Service Learning.
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1.6.2 Theoretical

The findings from the research study would assist in the refinement of the content of
the Occupational Science 400 module, therefore broadening the ongoing curricular
development as well as the contextual preparation of students for their community

development projects.

1.7 Limitations

The scope of this study was limited to the following:

e Community members from the Mamelodi community who were actively involved
in student projects from October 2012 to May 2013 participated in this study.

e Final-year occupational therapy students from one university in South Africa
(University of Pretoria) who completed their Service Learning modules from
October 2012 to May 2013 participated in this study.

e The researcher, one of the supervisors of students in the service learning block,
is a contributor to this study, inherit to her role as researcher. No other
supervisors partook in this study.

e All other stakeholders involved in projects, such as sponsors and clients at

community centres, did not have the opportunity to partake in the research study.

1.8 Definitions

Concepts used in this study are explained.

1.8.1 Community

A community “signifies a social grouping of society involved in an interaction at any
given moment. Community refers to groups of people united by a common location,
or to groups of people that are linked intellectually, professionally, and/ or

politically”,® as well-defined by the University of Stellenbosch. “In the natural world,

7
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our community is the unit that orchestrates individual movements in space over time.
In the cultural world, community is the setting in which, from one generation to the

next, human beings learn how to be fully human.”*°

For the purpose of this study community is defined as a group of people joined by
similar interests and a common location, where occupational therapy student

projects are planned, implemented and evaluated.

1.8.2 Community centres

A community centre is “where the members of a community can gather for social or
cultural activities” or a “building dedicated to a particular activity.”*! These activities
can be group activities, public information sessions,? for educational or recreational
purposes.'® The purpose of the centre is based on the needs of the community, as
well as whether the centre can be utilised for the whole community or only for a

specific group of people.

For the purpose of this study, a community centre is any centre that caters for the
needs of people in the community. These people might be children, teenagers,
adults or the elderly and either able-bodied with social, developmental or behavioural
difficulties, or people with disabilities. These centres might be kindergartens, old age

homes, protective employment, etc.

1.8.3 Community development

Community development is “the process of organizing and/ or supporting community
groups in their identification of important concerns and issues, and in their ability to
plan and implement strategies to mitigate their concerns and resolve their issues.”*
It can also be “defined as ‘a process by which the members of a society increase
their personal and institutional capacities to mobilise and manage resources to
produce sustainable and justly distributed improvements in their quality of life

consistent with their won aspirations’.”*®
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The United Nations defines community development as “the process in which the
efforts of the people themselves are united with those of government authorities to
improve the economic, social and cultural conditions of their communities. It involves
two processes: the participation of the people themselves in efforts to improve their
living conditions with as much reliance as possible on their own initiatives; and the
provision of technical and other services in ways which encourage initiatives, self-

help and mutual help and make these more effective.”?

In terms of occupational therapy student projects in the community, the students
contribute to the development of the communities when they do their Service
Learning block by helping community members to gain insight into their
circumstances so that they can identify their short-comings and plan intervention

strategies that would increase their personal and their institutional capacities.

184 Community engagement

Community engagement is defined as “Continuously negotiated collaborations and
partnerships between the [university] and the interest groups that it interacts with,
aimed at building and exchanging the knowledge, skills, expertise and resources
required to develop and sustain society”,” as “all negotiated and dynamic
partnerships between the university and the community it serves, which is practised
through varied initiatives focuses on the interlace of research, teaching and learning
aimed at addressing the social, cultural and economic development objectives of
society”,? and as “initiatives and processes through which the expertise of higher
education institutions in the areas of teaching, learning or research is employed to
address issues relevant to the community. Such activities typically find expression in
a variety of forms, ranging from informal and relatively unstructured activities to
formal and structured academic programmes addressed at particular community
needs (HEQC). Initiatives may also range across a continuum from the philanthropic
(charitable) to those with a social justice focus. A reciprocal relationship between the

University and community concerned is implicitly understood.”
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In the occupational therapy student projects, community engagement by students
involves learning, at times teaching and on occasion research. The students are part
of a formal structured programme, i.e. for the Bachelor's degree in Occupational
Therapy (B.OccTher). They present various learning opportunities to both community
members and in the process themselves, through their individual therapy sessions,
training sessions, large group presentations and implementation of projects. All of

these activities are informal in nature.

1.8.5 Community member

A community member is “a role that is automatically given to users when they are

»16 »l7

assigned to a community”™ or a “repeat visitor.

A community member is somebody who performs a specific role in a certain
community and repeats that role often, even daily. In terms of occupational therapy
student project involvement, a community member is any one person who is part of
the specific grouping that is involved in the student projects and therefore actively
participates in the planning, implementation as well as the evaluation phase.
Community members are those who serve clients at a centre, for example a care-
giver who takes care of a client, e.g. a child with a disability. In this case community
members are not the clients of a community centre, but part of the organisational
structure in that the member would be the caregiver of a child (with or without a

disability) and the child would then be the client.

1.8.6 (E)valuation

The “E” in “(E)valuation is in brackets, as the emphasis is on “valuation” rather than

“evaluation”.

Evaluation is defined at the process “(t)o assess or appraise. Evaluation is the

process of examining a subject and rating is based on its important features. We

10
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determine how much or how little we value something, arriving at our judgment on

the basis of criteria that we can define.”*®

Valuation is “an estimation or appreciation of worth, merit, or character.”®

“Appreciative inquiry (Al) is an inquiry into the ‘best of which already exists in a

system.”? |t

involves conscious value choice to seek the most affirmative, valuing,
and generative information available. The intention is to discover and build upon the
strength and vitality of human systems as experienced and reported by their

members... It choicefully values appreciation.”

In this context, (e)valuation included the appraising of student projects, with the
focus on the values and strengths of the projects, those ‘“life-giving factors” in a

project.

1.8.7 Occupational therapy student

In order to become a professional occupational therapist in South Africa a four-year
academic course in occupational therapy is required to be completed. Occupational
therapy “aim[s] to collaborate with individuals, groups, organizations and
communities to achieve particular health-related purposes, all of which are
associated with everyday occupational behaviours. It is offered to people of all ages
if their occupations are restricted because of illness, impairment or disability, or if
their circumstances prevent occupational development and achievement. Clients are
enabled to participate in treatment and/or achieve goals that they have determined
as meaningful and purposeful. In this way, they meet their needs, exercise abilities
and develop inherent potential, while learning to adapt and compensate for change
and loss. The process is not prescribed or time limited, but from the outset aims to
enable and empower people to manage their affairs and make choices that are

appropriate to their circumstances and environment.”??
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As described above, occupational therapy is a diverse profession. Occupational
therapy students therefore perform diverse roles in the community in which they
work. In addition to the above they also have to act as planners, managers and
organisers® of the projects that they plan, implement and evaluate. Students

involved in this research, were already in their final year of study.

1.8.8 Service Learning

“Service-learning engages students in activities where both the community and
student are the primary beneficiaries. Herein the primary goals are to provide
services to the community and equally to enhance student learning through the
rendering of these services. Reciprocity is a central characteristic of this type of
learning and an emphasis is placed on integrating community service with scholarly
activities.” It is “a pedagogical model that intentionally integrates academic learning

and relevant community service.”**

The following principles motivate academic Service Learning:*

e Fostering a sense of civic responsibility in students and community members.

e The community experience must be relevant to the academic course being
studied.

e Utilising community-based learning on behalf of academic learning as well as
using academic learning to inform the community service.

e Needs must be identified by community members and not be imposed on them
by external stakeholders.

e There must be a partnership and reciprocity between the community and the
university and the community and between those who serve and those who
learn; those who serve are also learners; those being served need significant
control over what they are learning.

e Active, participatory learning and passive, information-processing learning

should be integrated.
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e Academic staff should provide emotional support and intellectual challenges for
students.

e The emphasis should be on community development and empowerment so that
community members can serve their communities.

e Students need to critically reflect on their experience by writing and discussing
it.

e Service Learning should be incorporated through all years of study (At the time
of this study, this principle was not applicable.)

All the principles that underlie Service Learning are applicable to the Service

Learning module referred to in this study.

1.8.9 Student project

ti) 26 ““

A project is “an undertaking requiring concerted effort’,?® “a plan or proposal”®®

or “an
extensive task undertaking by a student or group or students to apply, illustrate, or
supplement classroom lessons.”?®® A student project in the context of community
engagement can range from volunteering to performing the full spectrum of applied

Service Learning.

For the purpose of this study, a student project is defined as students and
community members who collaborate to identify the needs of the community, as well
as planning and implementing a specific intervention strategy to address those

needs, and evaluate the outcomes and the process of that particular intervention.

Examples of student projects are the running of a community garden, making and
selling blankets for income-generation, implementing a gross-motor exercise
programme with children in a creche and training care-givers at a centre for children

with disabilities to stimulate the children appropriately.
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1.8.10  Sustainability

“Sustainability means the extent to which an activity can maintain itself without

»n27 »28

external inputs (usually economic or technical),”" or “opposition to change.

If a newly established or adapted activity therefore continues in the manner it was
intended for, without needing external contribution, it can be said that that activity is

sustainable.

Students implement various projects at a variety of community centres. By building
their projects on the principles of community development, students aim towards
sustainable projects. Projects are only deemed sustainable if the newly presented or
adapted activities during the project implementation can be maintained without
further intervention by a consecutive group of students or lecturer at the relevant

university.

1.9 Chapter overviews

In Chapter 1, the researcher provided an overview of the background that led to this
study. The aim and objectives were formulated and the significance of this study was
explained. The definitions of concepts were also described, and the dissemination of

the results was discussed.

In Chapter 2, the conceptual framework of this study is discussed. The researcher
elaborates on programme evaluation, the chosen research approach for this study

and the application thereof.

In Chapter 3, the researcher explains the methodology that was used to execute this
study. The researcher describes the sampling methods applied and the manner in
which data was generated and analysed. The trustworthiness and the ethical

considerations for this study are also discussed.
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In Chapter 4, the findings of this study are presented, followed by a literature

controlled analysis.

In Chapter 5, the researcher discusses the findings of this study.

In Chapter 6, the researcher provides conclusions and reflections on this study and

discusses the limitations and recommendations for future research.
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CHAPTER 2
CONCEPTUAL FRAMEWORK

2.1 Introduction

“A conceptual framework is the system of concepts, assumptions, expectations,
beliefs, and theories that supports and informs your research.”®® The conceptual
framework of this study will therefore guide the reader through the process from
where the researcher asked the research question, to the decision on how to explore

and answer that question.

The research question was formulated after the background rationale of this
research study concluded that programme evaluation of student projects was due.
The researcher therefore investigated the process of programme evaluation in an

effort to discern the best way of implementing it in this study.

In this chapter, the researcher defines programme evaluation and discusses various
approaches in performing programme evaluation. A discussion about the chosen
approach for programme evaluation in this study, i.e. Appreciative Inquiry (Al) then
follows. Finally, the researcher explains the application of Al to this study.

2.2 Programme evaluation

“Program [sic] evaluation is the act of ascertaining, appraising or fixing the value or
worth of a program [sic] or initiative.”®® Potter further states that “programme
evaluation research is concerned with establishing whether social programmes are
needed, effective, and likely to be used.”® It is therefore a process whereby one
determines the parameters of a certain subject to be evaluated, the method of doing
the evaluation, and then implementing that evaluation method. If evaluation research

is not done, it is impossible to determine whether or not a programme is effective.
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This efficacy is not concerned with a social programme’s finances, but with the social
and human aspects thereof. When referring to social programmes, it is any

organised endeavour aimed at educational or social development.®

The necessity for programme evaluation is described in a study by Ruch-Ross,
Keller, Miller, Bassewitz and Melinkovich who surveyed 123 project directors from
149 community-based programmes that received funding from the Healthy
Tomorrows Partnership for Children Program between 1989 and 2003. They were
asked guestions concerning the evaluation of their programmes, the documentation
regarding the outcomes of the programmes and the current status of their projects.
Eighty-three per cent of the respondents explained that their evaluations gave useful
information. When the evaluations included outcome measures and were conducted
as planned, the respondents indicated it as “well evaluated.” When at least one
outcome was reported, projects were also more likely to be sustained. They
concluded that the evaluation of programmes adds to the success as well as the
sustainability of those programmes.*?

As mentioned above the worth of a programme cannot be determined unless it is
evaluated. Although limited research studies could be found regarding the
importance of programme evaluation as an outcome for sustainability, many studies
infer the importance thereof when describing the results they gained from evaluating
their programmes. For example, Pillastrini et al. conducted a study to evaluate an
occupational therapy programme with spinal cord patients in Italy in 2008. Their
experimental group received occupational therapy in combination with neuro-motor
rehabilitation, whilst the control group received neuro-motor rehabilitation only. The
results revealed that participants who received the additional occupational therapy
had greater total independence and improvements in transfers and wheelchair use.
Unmarried patients also showed greater improvement than those who were married.
Because this programme evaluation was done, the need for occupational therapy in

that context was proven.*?

17

© University of Pretoria



There is great importance and relevance attached to programme evaluation. The
programme in need of evaluation in this research study is the Service Learning
block, with specific regard to student projects in the community. A more in-depth

description is now provided regarding the implementation of programme evaluation.

2.2.1 Programme evaluation methods

Worthen, Sanders and Fitzpatrick described the formative versus summative axis

and the internal verses external axis of doing programme evaluation.**

Formative evaluation determines the value of a programme in order to improve the
programme. It is usually conducted by programme administrators, or internal
evaluators to provide feedback regarding the improvement of the programme. It
identifies aspects that are working well, aspects that are problematic and those that
need modification.® This is relevant to student projects, as this study sought to

improve projects, as the researcher of this study is the programme administrator.

Conversely, summative evaluation judges a programme to determine whether or not
it should continue or be expanded, adopted or otherwise,?* as it has a retrospective
outlook that determines outcomes, effects and impact of a programme.®* Summative
evaluations are usually conducted by external evaluators, therefore personnel from
outside the company or programme.3* An example may be if the Health Professions
Council of South Africa would conduct a programme evaluation on the occupational
therapy programme at the University to determine if the programmes should

continue or be removed.

The researcher of this project therefore conducted a formative, internal evaluation.
Nevertheless, whether an evaluation is formative or summative, internal or external,
the programme evaluator is required to clarify the approach he/ she adopted in

conducting such an evaluation.
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2.2.2 Choosing an approach for programme evaluation

Rogers and Fraser suggested that an evaluator needs to consider three aspects
when considering approaches to programme evaluation. The three criteria they
suggest are credibility of its theory, the practicality and whether it is evidence-

based.*®

The researcher of this study explored many approaches of programme evaluation.
Two approaches were considered more carefully as they were relevant to the
context of student projects that were investigated in this study. The two approaches

were Participatory Action Research (PAR) and Appreciative Inquiry (Al).

Both PAR and Al emphasise aspects such as the partnership between the client and
the consultant, the learning that takes place by both the client and the consultant, the
exploration of local knowledge, a readiness to re-evaluate assumptions in a system
and organisational transformation.?! Both these theories are credible and have an
evidence-base. As both these theories could be used as an evaluation approach, the
researcher had to examine the two to determine which approach would be the most

practical.

2.2.2.1 Participatory Action Research

Participatory Action Research (PAR) is “the sum of its individual terms.”*® Therefore,
it consists of participation, action and research. Participation is concerned with the
involvement of all stakeholders in a certain project. Action is the change from a
situation of injustice to an improved life. Research is the gathering and analysing of
data in order to achieve new levels of knowledge and insight.*® PAR is therefore a
circular process whereby all stakeholders participate in research to collect and

analyse data (reflection) and then decide what action should follow.*’

The main difficulty of using PAR in the context of this study is the timing of projects’

implementation. The break between the first two blocks of projects is only a week,
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which did not provide the researcher with enough time to analyse data, make
changes and implement those recommendations. The gap between the last block of
the year, and the subsequent first block in the next year, was sufficient in time but
included holidays and other institutional responsibilities. The only adequate time was
between the second and the third block, but it did not provide the researcher enough
data to analyse. The researcher then turned her attention to Al to explore whether it
would be a more practical approach to follow.

2.2.2.2 Appreciative Inquiry

Appreciative Inquiry (Al) accepts that evaluation itself has an impact on an institution.
It conducts evaluations in an appreciative manner and therefore makes community
centres less vulnerable, as their mistakes and weaknesses are not exposed, but
their successes are rather emphasised.®® Al is more practical as it is possible to first

finish data collection before suggestions for improving projects may be made.

However, Al is largely theory-based and has a small research-base at this point in
time. One study conducted by Bushe and Kassam in 2005, examined 20 cases that
used Al to determine whether transformational change occurred. The findings
showed that only 35per cent had transformational outcomes. Despite this low
percentage, the authors reported that it appears that Al makes vital contributions to
large system change. The two changes these authors mentioned were the change of
thinking rather than behaviour, and the implementation of self-organising change that
flows from new ideas rather than centrally agreed processes to change. Bushe and

Kassam also called for further research to be done on these contributions.>®

Although Al has a small research-base, many reports demonstrate that Al had an
impact in creating transformational change in their specific organisations. One study
by Stefaniak described that certain parameters in the nursing staff environment at
the University of Kentucky/ Kentucky Children’s Hospital led to the assumption that
staff would rate all areas of job satisfaction high. However, it was exposed after an

annual survey in 2003 that the staff was not satisfied with their professional decision-
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making. Teams were formed to apply Al in the working environment, and resulted in
emphasising many positive aspects in the working environment. However, follow-up

regarding decision-making of staff still needed to be done at the time of this report.

Nevertheless, of the two approaches, only Al was deemed appropriate for this study
since it was more practical. Al is described in more depth, including the manner in

which it guided the researcher in conducting this study.

2.3 Appreciative Inquiry

2.3.1 Definition

The Al approach is used to create positive effective change, usually in an
organisation. Simplistically stated, it assumes that “Every organization has
something that works right — things that give it life when it is most alive, effective,
successful, and connected in healthy ways to its stakeholders and communities. Al
begins by identifying what is positive and connecting to it in ways that heighten

energy, vision, and action for change.”®

In conventional problem solving approaches a problem is identified, critically
analysed, possible solutions created and then followed by an action plan. In contrast,
Al embraces the potential solution before focussing on the problem. Al will therefore
explore the best of what already exists in an organisation, and use this as a starting
point to imagine and produce greater possibilities.*® To understand this more clearly,

the eight principles underlying Al are explained.

2.3.2 Principles fundamental to Al

The constructionist principle is that the growth in any organisation is an ongoing
process and dependent on how the people perceive the future of their organisation.
The perception of this future is not only dependent on knowledge but on the inquiry

of that knowledge. If we aim for constructive or positive organizational change, our
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questioning needs to be in constructive and positive manner.® It is therefore of

utmost importance how questions are phrased when organizational change is due.

Principle of simultaneity is the principle that recognises that inquiry and change
occur simultaneously. Therefore, as soon as questions in an investigation are asked,
change commences. The inquiry becomes an intervention in itself. When any inquiry
is based on an asset analysis in opposition to a deficit analysis, the findings are
enriching rather than disheartening.”® The discussions that the community members
have are the inspiration of the future change. Therefore, inquiring about the future in

an appreciative way sows positive seeds, which inspires positive change.>®

The anticipatory principle includes the assumption that the images we have of the
future are the images that guide our actions.*® Constructive change would therefore
come from constructive imaginings of the future. Al provides the opportunity for

organisations to collectively imagine an improved future for that organisation.®

Regarding the poetic principle, it is also assumed that any organisation, like a
community centre, is constantly being changed. The past, present and future can be
studied in any way.*® There are always choices to study either the negative aspects

of the centre, or make a study of the positive, creative and innovative aspects.*

The positive principle denotes that “(o)rganizations, as human construction(s), are
largely affirmative systems and therefore are responsive to positive thought and
knowledge.”® Therefore, when inquiry about the past and the possible future is done
appreciatively, it is best to do in asset-based language. If inquiry is positive,

community members are attracted to such inquiry.*

The wholeness principle focuses on the understanding that wholeness exposes the
best in people. It recognises the enjoyment of people’s differences, rather than

attempting to find commonalities.*°
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The enactment principle acknowledges that change occurs when people live out

their future dreams in their current circumstance.*°

The free choice principle refers to the assumption that people and organisations best
perform when they can freely choose the manner in which they prefer to engage. It

allows people to focus on their interests and therefore liberates them.*

To appreciate the foundations of Al, it is important to discuss the process of
employing Al as an evaluation method. The 5-D cycle is discussed below.

2.3.3 The 5-D cycle of Al

The 5D-cycle of Al is Define, Discover, Dream, Design and Destiny.** Define is the
phase where the goal of the inquiry is developed, including the framing of a question
that leads an investigation.*" Discovery is the phase where participants in an
organisation discover the best facets of the organisation. When participants are
asked questions in an affirmative way, it simultaneously allows positive change to
occur. When participants dream, they envision the possibilities of what they can
become. They create a positive image of their preferred future. Design is using the
successes of the past and the possibilities of the present to design a better, ideal
future. It focuses on what the development of the organisation. Destiny is the actions
that guide the participants of the organisation to the ideal that they are dreaming
about.*® The application of these five phases is further discussed below.

2.34 Application to this study

The researcher applied these five phases in three parts for the purposes of this

study. Figure 3 is a schematic representation of the application of the Al approach.
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SRV 2 PART 2:

Background . .
of the study Information gathering

PART 3:

Action plan

1. Define 2. Discover 3. Dream 4. Design 5. Destiny

Figure 3: Application of the 5D-cycle of Appreciative Inquiry
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PART 3

Destiny is the actions that guide the organisation to the ideal that the participants are
dreaming about. This phase guided the researcher to formulate an action plan. The
researcher drafted an action plan based on themes that emerged from the data
analysis and with a literature control. It consisted of two components. The first
component is the refinement of the theoretical Service Learning block outcomes for
students to be optimally prepared in the planning, implementation and evaluation of
projects in an urban community. Secondly suggestions of aspects that should be
incorporated into the Service Learning module to improve the sustainability of final-
year occupational therapy student projects in an urban community were made.
These are discussed in Chapter 5.

2.4 Conclusion

The researcher elucidated that Appreciative Inquiry was the most practical approach
to use in doing Programme Evaluation for this specific study. The principles
fundamental to Al, as well as the 5-D cycle were discussed. The researcher also
explained how Al was applied in this study. In Chapter 3 that follows, the methods

that were used in order to conduct this study are described.
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CHAPTER 3
METHODOLOGY

3.1 Introduction

In this chapter, the research prompts the reader of the aim and objectives of this
study, describes the research design that was used and in which paradigm this study
is embedded. It also describes the sampling method and the manner in which data
was generated and analysed. The trustworthiness of this study is discussed,

together with ethical considerations that were made while the study was conducted.

3.2 Purpose statement

Data that was generated was used to discuss suggestions for improving the

sustainability of occupational therapy student community projects.

3.3 Research aim and objectives

3.3.1 Research aim

The research aim was to (e)valuate the factors that influence the sustainability of

final-year occupational therapy student community projects.

3.3.2 Research objectives

e To explore the factors that influences the sustainability of final-year
occupational therapy student community projects.
e To describe the factors that influences the sustainability of final-year

occupational therapy student community projects.
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34 Research design

“The research design refers to the overall strategy that you choose to integrate the
different components of the study in a coherent and logical way, thereby, ensuring
you will effectively address the research problem; it constitutes the blueprint for the
collection, measurement, and analysis of data”.** The researcher selected a design

based on the type of data that best supported the study objectives.

A qualitative descriptive research design was employed for this study.*® This design
supports the intent of the researcher to explore and understand meaning of
subjective experiences of research participants. It “attempt[s] to provide a complete

and accurate description of a situation.”*

In this context in particular, the researcher explored and described the students’ and
the community members’ experiences during the planning, implementation and

evaluation of the occupational therapy student projects.

3.5 Paradigm

A paradigm is “a set of assumptions about the basic kinds of entities in the world,
about how these entities interact, and about the proper methods to use for
constructing and testing theories of these entities”.*> As Appreciative Inquiry (Al)
reinforces the activities for this research study, the constructionist paradigm was
adopted.

“Users of this paradigm are oriented to the production of reconstructed

understandings of the social world.”*® It *

recognizes the self-reflective nature of
gualitative research and emphasizes the role of the researcher as an interpreter of
the data and an individual who represents information.”*’ To gain a more profound
understanding, the ontological, epistemological and methodological views are

discussed.
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3.5.1 Ontology: Relativist

Ontology is concerned with “the nature of the world and what there is to know about
it.”*® In the constructionist paradigm, the researcher adopts a relativist ontology*® that
explains that “the world consist of multiple individual realities influenced by

context.”®

The researcher of this study assumed the way in which people know the world is
relative because each participant in this study thinks differently about student
projects. Each community member and student therefore has a certain lived
experience of student projects and therefore have varying views when expressing

those lived experiences.

For the researcher to provide a truthful reflection of the perspectives of the research
participants, the researcher required to become part of the research process, as it
would be unrealistic for the researcher to be removed from the context in which the

research study took place. Essentially, this conforms to the constructionist paradigm.

3.5.2 Epistemology: Transactional

“Epistemology is concerned with ways of knowing and learning about the world and
focuses on issues on how we can learn about reality and what forms the basis of our
knowledge.”*® When adopting the constructionist paradigm, the epistemology is
transactional.®® It “emphasizes the interrelationship between the researcher and

participant and the co-construction of meaning.”*°

Epistemology therefore does not merely state the position of the researcher to the
research participants, but rather explains how the research participants reason when
they make sense of their worlds. In the constructionist paradigm, the view of the
research participant is not independent from the researcher, but is rather constructed

in a relationship with the researcher.
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The interrelationship between the researcher and the participants in this study is
already present since the researcher acts as student supervisor and community co-
ordinator. The researcher’s relationship with the participants therefore already has

an influence on the participants’ responses.

3.5.3 Methodology: Dialectical

Methodology is the description of a “step-by-step sequence of activities that the
[researcher] performed in the process of executing the proposal”.®® In a
constructionist paradigm, the researcher adopts a dialectical approach. Dialectical
informs the argument of resolving conflict of opposing ideas.3® The application of the
methodology is evident throughout Chapter 4 and 5. The reader is able to follow the
findings of the text (raw data) that was analysed as well as the arguments that

resolve opposing ideas.

3.6 Sampling

Sampling is the process “to select cases or examples from a wider population (which
might be too big to be studied completely), so that the research in the end can make
statements that apply not just to the individual participant(s)”’, but to the entire
population.>® The researcher therefore uses research participants, representative of
a larger group of people to study, as studying the whole group of people is

impractical.

The population and sample used in this study is now discussed.

3.6.1 Population

‘A population is the entire group of persons or objects that is of interest to the
researcher, in other words, that meets the criteria which the researcher is interested

in studying.” The population of this study consists of two sub-groups.
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Sub-group A: Students

This is a group of final-year occupational therapy students who have studied at the

University of Pretoria since the implementation of the current curriculum.

Sub-group B: Community members

This is a group of community members involved in occupational therapy student

projects from the University of Pretoria, since 2005.

3.6.2 Sample

“A sample is a part or fraction of a whole, or a subset of a larger set, selected by the
researcher to participate in a research study.”? The sample of this study consisted of
a smaller group of students and community members, selected from the population
sub-group A and B respectively. The type of sampling, process of selecting

participants, inclusion criteria, sample size and sampling bias is how discussed.

3.6.2.1 Type of sampling

To select this sample, purposive sampling was used. In purposive sampling
“subjects or objects that are typical or representative of the study phenomenon”™*
were chosen. The following samples that represented this specific study were

chosen as follows:

Sub-group A: Students

The final-year occupational therapy students of three consecutive Service Learning
blocks who study at the University of Pretoria in 2012 and 2013 were included,
namely the last block of 2012 and the first two blocks of 2013 were included.
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Sub-group B: Community members

Urban community members of three consecutive Service Learning blocks, who were
involved in final-year occupational therapy student projects from the University of
Pretoria in 2012 and 2013, were included. Community members involved in projects
in the last block of 2012 and the first two blocks of 2013 were included.

3.6.2.2 Consent

Sub-group A: Students

Before students were recruited, permission from the Head of Department from the
Department of Occupational Therapy, the Dean of the Faculty of Health Sciences,
and the Faculty of Health Care Sciences Research and Ethics Committee at the

University of Pretoria was gained (the ethics clearance number is S135/2012).

Sub-group B: Community members

Before community members were recruited, permission from the head of every
community centre involved in projects were recruited. This included three managers
of respective centres, two principles from respective kindergartens and two principles
of respective primary schools. Permission from the Department of Education in
South Africa was also gained to approach the principles of the two public primary
schools. Permission from the Faculty of Health Care Sciences Research and Ethics

Committee at the University of Pretoria was also gained. Refer to Appendix G.

3.6.2.3 Recruitment

Sub-group A: Students

Students were recruited for this study in the last week of their Service Learning block

(three respective blocks). They were asked whether they wanted to take part in this
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study and were informed that the collection of data would take place after the
completion of their last task on the last day of the block. Time was allocated in the
afternoon for those students that gave consent.

Sub-group B: Community members

Community members were recruited during the last week of each Service Learning
block that the group of students completed. The managers of centres were called
telephonically or contacted by means of a personal visit to retrieve permission to
collect data. After permission was granted, community members that were part of the
projects were approached to arrange a time during the two weeks following a
Service Learning block. Because students mostly return to the same community
centre in a consecutive block, community members of the same community centre
was not approached twice in order to avoid duplication of data or rehearsed
responses. When new community members joined a community centre, and they
adhered to the inclusion criteria, they were approached for the second data
collection. Because of this process, most data was collected in the first block, less

information in the second block and no data in the third block.

3.6.2.4 Inclusion criteria

Sub-group A: Students

e Final-year occupational therapy students, registered for Occupational
Science 400 in 2012 and 2013.
e The student had to provide voluntary consent to be included in the

sample.
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Sub-group B: Community members

The community members that were active participants during the
planning, implementation and evaluation phase of the project. If
community members missed certain contact sessions, yet were involved
in all the phases, they were still viewed as active participants.

The community members had to provide voluntary consent to be included
in the sample.

3.6.2.5 Exclusion criteria:

Sub-group A: Students

There were no exclusion criteria.

Sub-group B: Community members

3.6.3

Community members that were not able to read, understand and write
efficiently in English. “Efficiently” in this case meant that the person could
follow an instruction after reading and respond to it in the English written
language, even if they were not fluent. The reason for asking research
participants to respond in English was because of budget constraints for

recruiting translation and interpretaiton services.

Sample size

A total of fifty-eight research participants gave consent to partake in the research.

Their division is described below.
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Sub-group A: Students

Ten students gave consent to participate in the first data collection (Block 3 in 2012),
12 in the second round (Block 1 in 2013) and 11 in the third round (Block 2 in 2013).
A total of 33 students participated in the data generation process and were included

in the sample. Five students did not participate in the study for personal reasons.

Sub-group B: Community members

Twenty community members gave consent in the first data collection (Block 3 in
2012), and seven provided consent in the second round (Block 1 in 2013) to be
included in the sample. However, in the first round, one community member’'s raw
data was excluded during data analysis as it became clear that she did not adhere to
the inclusion/exclusion criteria. The raw data of a community member of the second
round was also excluded during data collection as the researcher realised afterwards
that the particular community member had already participated in the first round of
data collection. In total, twenty-five community members’ data were used after they
provided consent and participated in the data generation process. There were no

community members that did not want to participate in the study.

3.6.3.1 Sampling bias

Bias is “any influence that produces a distortion in the results of a study or that

strongly favours the outcome of a particular finding in a research study.”?

The researcher made use of purposive sampling.>?> This sampling method ensured
that the population is well presented. It prevented the researcher from recruiting
participants that only represented a certain view. In this way, sampling bias was

avoided. The following characteristics are representative of the populations:
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Sub-group A: Students

e Students are mostly female
e They are most of the time between the ages of 22 and 26 years
e Some have started or completed previous studies before studying

occupational therapy

Sub-group B: Community members

e Community members are mostly female

e They are of African culture

3.6.4 Strata

Sub-group A: Students

All thirty-three students who participated in the study were female.

Sub-group B: Community members

Four of the community members that participated in the study were male and 21

were female.

3.7 Data generation
Data generation is the “procedures specifying techniques to be employed, measuring
instruments to be utilized, and activities to be conducted in implementing a research

study.”® It is therefore the process whereby the researcher produces data in a

format that can be analysed to answer the research questions.
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A self-report interview schedule, with three open-ended questions to generate the
data from both sub-groups A and B, i.e. the students and the community members
respectively, was used.>? These questions informed the middle three phases of Al,
namely to discover, dream and design. Refer to appendices A and B for detailed

guestions.

The researcher met the research participants on a day that suited them best after
each Service Learning block was completed. The participants wrote down their

responses, which took approximately half an hour of their time.

3.7.1 Rationale for data generation method

e This technique supported the study objectives and its qualitative, descriptive
design.

e |t was a time effective way to obtain data from a large group of people. It only
took half an hour per student group to fill in the self-report interview schedule
and half an hour per community centre each time. Excluding travelling, data
generation and collection took approximately eight hours.

¢ It was cost-effective to use a self-report interview schedule.

e It provided a greater sense of confidentially. Responses from participants were
also not dependent on the mood of the interviewer.

e When the research participant completed the self-report interview schedule,
data was already in written format. This saved time from having to transcribe
interviews, if that data collection procedure would have been used.

e Research participants were able to reflect more honestly and confidently on the
team-work during the project implementation, as a focus group may not have
allowed the same quality of response due to the fear of humiliating another

team member.>®

Appendices A2 and B2 includes the self-report interview schedules used for both

sub-groups A and B respectively.
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3.7.2 Process of data generation

Sub-group A: The data generation took place in three dates, each after the
completion of a community rotation. The students met the researcher in a lecture hall
at the Department of Occupational Therapy after each respective Service Learning
block. Participants had the opportunity to read through the consent letter, ask
guestions if anything was unclear and then they signed the participant information
leaflet and consent form. Willing participants then had the opportunity to complete
the self-report interview schedule. One student completed it in her own time as she
first wanted to reflect on the questions. The researcher collected it in the following
week. None of the information obtained from this participant was significantly
different from other participants, and was therefore included into the data analysis

process.

Sub-group B: The data collection took place in two dates, each after the completion
of a community rotation. During the last week of a Service Learning block, the
researcher approached the head of each community centre to ask permission to
meet the community members at that specific centre. After permission was granted,
the head signed a letter of permission. The researcher then asked the community
members working at that community centre if they were willing to participate. If they
were willing, the researcher scheduled a time with the community members to

complete the self-report interview schedule.

When the researcher met with the participants, they had the opportunity to read
through the consent forms, ask questions about anything that was unclear and sign
it. Thereafter, they completed the self-report interview schedule. Three participants
completed it in their own time as they first wanted to reflect on the questions. The
researcher collected it in the following week. None of the information obtained from
these participants were meaningfully different from other participants, and were
therefore included into the data analysis process.
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3.8 Data analysis

“‘Data analysis is the process by which the researcher summarizes and analyzes the
data that have been collected.”®® This process depends on the type of research that

is done.

The researcher made use of content analysis to analyse the data for this study.
“Content analysis is the systematic and objective procedure used to identify and
analyse significant written, verbal, or visual data in order to tabulate, classify,

summarize, and compare the contents.”>?

For this study, the researcher analysed the written data from the completed self-
report interview schedules, using the data analysis spiral as described by

Cresswell.*’

The data analysis spiral proposes that data collection, data analysis and report
writing are not a linear process, but are interrelated and occur simultaneously. Figure
4 below provides a schematic representation of Creswell’s Data Analysis Spiral,*’

adapted by the researcher, and is discussed below.
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Entry: Data
collection

Representing, Data
Visualising management

Describing,
Classifying,
Interpreting

Reading,
Memoing

Exit: Narrative

Figure 4: Adapted Data Analysis Spiral from Creswell*

The Data Analysis Spiral‘'s entry point is data collection or generation. The exit is a
narrative or account. The first process in between the entry and exit of the spiral is
data management, where the researcher organised her data.*” She gathered the
self-report interview schedules that were completed by the research participants and

filed it alphabetically, keeping student and community records separate.

The next process, “reading and memoing” gave the researcher a sense for the whole
database. The researcher read through all the data after each phase of data
collection was completed and encircled all possible meanings that emerged. The
data was read again and key words of concepts were written in the margins of the
self-report interview schedules. Refer to Appendices C and D for a copy thereof.

The next process was the describing-classifying-interpreting loop. The researcher

formulated a Microsoft Excel Spreadsheet and classified each concept under a
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certain category. Some concepts fitted under more than one category. Each
category was revised to consolidate or expand it. Some categories were put together
if concepts were similar and others were expanded by adding sub-categories to it.
(Refer to Appendix G.) In a Microsoft Word document, the researcher then grouped
the categories and sub-categories under four main themes and interpreted and
described each, supported with quotes from research participants. This interpretation
and description considered factors that influence the sustainability of student
projects. The researcher read through the raw data multiple times to make sure that

all meanings were included into a category throughout this process.*’

All the raw data from the sample was used for analysis and data saturation was
reached at this point. Data saturation is “the point where emerging concepts have

been fully explored and no new categories are being generated.”’

An independent co-coder also analysed a percentage of the data. The co-coder has
a Master’s degree and has supervised a Master's and undergraduate students wih
components of qualitative research. Thirteen from the 33 self-report interview
schedules of students, and 20 from the 25 self-report interview schedules of
community members were analysed. The results were in line with the researcher’s.
Some discrepancies in word-choice for the categories and sub-categories were
found, but after a discussion with the researcher’s supervisor, conclusions were

made regarding the best choices of words, as reflected in Chapter 4.

Finally, the representing and visualising process was conducted. For qualitative
research, text format rather than graphs and numbers is used. The findings of this
study and the discussion thereof are comprehensively described in Chapter 4 and 5.

The spiral therefore entered when the researcher started to collect data on the first
date. The entry of the spiral was when the researcher concluded this study with

recommendation made.
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3.9 Trustworthiness of the study

Trustworthiness “requires that a researcher using the same or comparable methods
should obtain the same or comparable findings every time the researcher uses the
methods on the same or comparable subjects. Furthermore, the researcher must
develop consistent responses, or habits, in using the method and scoring or rating its
findings, as well as manage factors related to participants and testing procedure to
reduce measurement error.”® Trustworthiness is also “concerned with the accuracy

and truthfulness of scientific findings.”?

There are various factors that contributed to the trustworthiness of this study. These

are discussed below.

3.9.1 Credibility

Credibility is “the extent to which a phenomenon can be considered authentic within

the context in which it is produced.”?

The first aspect that contributed to the credibility of this study is that the researcher
had prolonged engagement® in the field of community development, ranging from
deep rural to urban communities. She supervised students for two years in their
projects and was therefore familiar with the concepts in this research study. She also
worked for two years in a rural community and has four years of exposure to semi-

rural and rural community living.

The researcher made use of triangulation®® to ensure that this study was more
credible. Triangulation is “the process of bringing more than one dimension to bear
on a research problem in order to increase the trustworthiness of the findings.”>* The
researcher used data triangulation by using more than one source from which to

collect data, i.e. the students and the community members.
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A co-coder®? analysed about thirty per cent of the raw data of students and eighty
per cent from the raw data of the community members. This was to validate the
findings of the researcher.

3.9.2 Confirmability

Confirmability is “the extent to which the researchers make available the processes

of research for external audit.”?

The self-report interview schedule that was used for data collection was reviewed by
peers and supervisors to establish the relevancy of the questions. These aspects

advanced the confirmability of this study.

After analysing the data, the researcher approached two students and two
community members and confirmed with them that the data that was analysed is a

reflection of what they have said.

3.9.3 Dependability

Dependability “focus[es] on the reproducibility of the processes of data collection and

data analysis rather than replication of the results.”>

If this study had to be repeated with three consecutive Service Learning blocks of
final-year students in 2013 and 2014, the information should be similar. The sample
was representative of the population and the sampling technique i.e. purposive
sampling, is effective. Data analysis was also performed until data saturation was

reached. These two processes improved the dependability of this study.

3.94 Transferability

Transferability is the “degree to which the results of a study can be generalized [or
be applied to] to other settings or samples.”>
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The population of this study was all final-year occupational therapy students at the
University of Pretoria, as well as all community members involved in these student
projects. If this study was transferable, it would mean that the findings gained from
this study would apply to all fourth year students. The sample that is taken in this
study, therefore using all participants from a whole academic year of student
projects, was representative of the population. This is based on the researcher’s
experience in the field, from being a final-year student herself in this Department of
Occupational Therapy of the University of Pretoria, and having to comply with the
same curricular outcomes, and then also being a lecturer, supervising students for

the past three years.

As described in the discussion concerning the dependability of this study, the
researcher used purposive sampling. This allowed the researcher to sample
research participants who best contributed to the subject that was being
investigated. In all probability, these subjects provided similar responses to any other
academic final-year of possible subjects within Occupational Therapy.

The researcher concludes that this study is trustworthy when considering the

credibility, confirmability, dependability as well as the transferability thereof.

3.10 Ethical considerations

When this research study was performed, the researcher collected data from people
that was about them. It was therefore important to the researcher to “protect [her]
research participants; develop a trust with them; promote the integrity of research;
guard against misconduct and impropriety that might reflect on their organizations or
institutions; and cope with new, challenging problems.”® The considerations

encountered to ensure that this was indeed an ethical study are discussed below.
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3.10.1  Avoidance of harm/ freedom of exploitation

From the methodology used, there were no physical or emotional harm done to any
participant. One participant became anxious during data collection because it was
initially overlooked that she did not adhere to the inclusion/exclusion criteria as the
manager of the centre did not relay to the researcher that this community member
was unable to write in English. The researcher handled the situation by conversing
with the community member to receive her feedback on the study. Her responses
were however not used in the data analysis process. No other incidents were

reported or observed.*

The value of Appreciate Inquiry is that evaluations are conducted in an appreciative
manner. It therefore makes community members from community centres less
vulnerable as their mistakes and weaknesses were not emphasised. This aspect

complements to the ethical behaviour of the researcher in this study.®

3.10.2  Voluntary participation

Participants freely entered the study.*® They were first asked whether they wanted to
and had the time to participate in this study. Then only participants who agreed on
completing a self-report interview schedule were given one, and they had the option
to discontinue at any stage. This was clearly made known to them before they

commenced with the self-report interview.

3.10.3 Informed consent

The manager of each of the community centres signed a letter of consent for the
research study that was conducted with the participants of the respective community
centres. (Refer to Appendix C). Thereafter, the community members as participants
signed a participant information leaflet to provide written consent that they were

willing to take part in this study.
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Students as participants also signed a participant information pamphlet to provide

written consent to take part in this study.

The pamphlet/form included the goal of the study, the approximate duration of
completing the self-report interview schedule, the possible advantages and
disadvantages to the person, the credibility of the researcher that no harm would be

done, that information would remain confidential and that participation is voluntary.*

3.10.4  Confidentiality

This aspect was covered in the consent form. All the information that was relayed by
the research participants was kept confidential. Each participant received a particular
code when analysis of the information was done. No names or centres were made
known in the discussion and publication of the findings.®* It was however necessary
to include names on the form in the case that the researcher needed to refer to the

students’ project to know the context of the answer.

3.10.5 Compensation

No monetary compensation was given to any participants to avoid creating a precept
where community members expect other contributions from the university in the
future.®® Each community member did however receive a chocolate as a sign of

appreciation after completing the self-report interview schedule.

3.10.6  Debriefing of participants

After each session, the participants were able to ask questions to the researcher, of
whom none did. The researcher provided feedback to all the participants after the
study had been published (Scheduled for hand-in in February 2015). The option for
further debriefing after the findings have been exposed has also been provided.>®
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3.10.7  Actions and competence of the researcher

The researcher was responsible for the teaching and learning of final-year students
during their Service Learning in the community since 2010. The Service Learning

included project planning, implementation and evaluation.

This research proposal was approved by the Postgraduate and Research Committee
of the School of Health Care Sciences, and the Ethics Research Committee of the
Faculty of Health Sciences at the University (the ethics clearance number is
S135/2012; refer to Appendix G). All of the above assured that the actions of the

researcher were ethical.>®

3.10.8  Contributors and sponsors

All contributors are thanked in the dissertation on page iii.

3.11 Limitations of using this methodology

Factors that influence projects in deep-rural, semi-rural, rural, peri-urban and urban
areas may differ remarkably. As the sample for community members were taken

from an urban community, findings may not apply to all types of communities.

The community members of the sample of this study were from an African culture
only. The findings can therefore not be transferred to the other population groups in
South Africa.

3.12 Conclusion

The researcher described the methodology that was used in conducting this
research study. The trustworthiness and ethical considerations were also described.

The limitations of using this particular methodology were also included.
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In Chapter 4, the themes that emerged from the raw data are discussed.
Furthermore, an analysis of the data from the included literature that has been
reviewed to either support or oppose the themes is presented.
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CHAPTER 4
FINDINGS AND LITERATURE CONTROL

4.1 Introduction

Chapter 3 provided a description of what methods were applied to generate data.
The research participants were asked three questions which were analysed to

induce themes.

In this chapter the findings are reported in the following way: First the demographic
profile of the students and community members in the sample is described, then an
overview of the themes, categories and sub-categories is provided, and finally each
theme, category and sub-category is supported by quotes from the participants and
the responses as controlled by the literature previously reviewed is described.

4.2 Demographic profile of students and community members

in the sample

4.2.1 Demographic data of the students

Sub-group A: Students

The demographic information of the students involved in the study is formulated in
the Table below.
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Table 4.1 Demographic data of the students in the sample (n=33)

Demographics Frequency Percentage
Gender: Female 33 100%
Age: 21 years 5 15%
Age: 22 years 10 30%
Age: 23 years 13 39%
Age: 24 years 3 9%
Age: 25 years 1 3%
Age: 26 years 1 3%
4.2.2 Demographic data of the community members

Sub-group B: Community members

The demographic information of the community members involved in the study is

revealed the Table 4.2. The ages of the community members were not provided.

Table 4.2 Demographic data of the community members in the sample (n=25)

Demographics Frequency Percentage
Gender: Female 21 84%
Gender: Male 4 16%

Certain self-report interview schedules were excluded. One student described her

highlights with an individual client instead of the project in the first question. This

information was not included. One community member participated twice in the

study; only her first round of feedback has been used in this study to avoid

rehearsed responses. Lastly, one community member was not au fait in English.

When the researcher came to collect data at this centre, she was already selected

by the centre manager and was ready to participate in the study. In context of the
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situation, she was interviewed, but her feedback was excluded from the data
analysis as interviewing was not a research method stipulated in the methodology of
the research.

4.3 Overview of themes

The questions that were asked to participants, directly derived from Appreciative

Inquiry,® included the following:

Question 1: Write me a story about a high-point/peak experience in the community
project.

Question 2: Imagine you have awakened from a long, deep sleep. You get up to
realise that everything about the community project is as you’ve always dreamed it
would be. Your ideal state has become your reality. What do you see? What is going

on? How have things changed?

Question 3: What wishes do you have to enhance the sustainability of the community

project?

These three questions were asked to evaluate the sustainability of occupational
therapy student community projects. However, it may be argued that the best part of
a project does not indicate a sustainable factor for a community project, and that
asking about the ideal project may prompt participants to muster up unrealistic
dreams of the future. It is therefore important to understand, as previously described,
that the questions are founded on Appreciative Inquiry (Al), which has been proven

to be effective.836?

The first question concerning the highlights of projects emphasises the successes
and strengths of projects. The strengths of projects are usually the starting point for
sustainable positive change, because these are the factors that already indicate

success. They are also the building blocks for further positive change.>®
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The second question, where the participants were requested to envision the ideal
project, may indicate the possibilities that can emerge from past strengths. There is a
strong relationship between the first two questions. The successes of projects need
to lay the foundation on which the dreams can be built. Therefore, neither the
successes, nor the dreams of an ideal project can independently indicate sustainable
factors for projects. But together, these lead to realistic formulations of those things
that bring sustained positive change. Question three confirms the possibilities that

are highlighted in question two.%®

The four themes that emerged from the three questions were, “Project
meaningfulness” and “Suitable support structure”, as well as “Maintenance” and
“Growth”. The first two themes were mentioned throughout all three questions, whilst
the third theme (Maintenance) mainly emerged from Question 3 and the last theme

(Growth) was mostly identified in Question 2 and 3.

A schematic representation of the themes, categories and sub-categories that

emerged from the data is presented in Table 4.3

Table 4.3: Themes, categories and sub-categories

Themes Categories Sub-categories
a) Addressing the need of the
community
i. Just right challenge
b) Successful implementation | ii. Buy-in
of projects iii. Competence of the
1) Project community members
meaningfulness iv. Success experience
i. Knowledge
ii. Insight
c) Learning experience iii.  Acquiring of skills
iv. Planning, evaluation and
adaptation
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Themes Categories Sub-categories
a) Resources i.  Financial resources
2) Suitable support ii. Human resources
structure b) Favourable working i. Physical environment
environment ii. Social environment

a) Taking responsibility

b) Established routines

3) Maintenance : N
c) Long-standing university-

community relationship

a) Building on existing projects

and planning for the future
4) Growth

b) Collaborate and gain i. Local community

support from other entities ii. External community

c) Growth in resources

An in-depth description of each theme, its categories and sub-categories is next

described.

4.4 Theme 1: Project meaningfulness

As indicated in Chapter 1, a project refers to “an undertaking requiring concerted

"2 or “an extensive task undertaking by a student or

effort”,?® “a plan or proposal
group or students to apply, illustrate, or supplement classroom lessons.”?® The
Oxford English Dictionary describes meaningfulness as “worthwhile”® and the

Collins English Dictionary describes meaningful as “serious, important and useful”.®

The theme project meaningfulness was induced from the following categories and

sub-categories:

a) Addressing the need of the community
b) Successful implementation of the project

52

© University of Pretoria




i.  Justright challenge
ii.  Buy-in
iii.  Competence of the community members
iv.  Success experience
c) A learning experience
i.  Knowledge
ii. Insight
iii.  Acquiring of skills

iv.  Planning, evaluation and adaptation

Each of these categories and sub-categories are discussed according to their

respective meaning, participants’ quotes and the literature control.

44.1 Addressing the need of the community

To address a need means that attention is given to something that is wanted or
required. Both concrete and abstract needs were indicated by approximately 90per
cent of both students and community members who participated in the study.
Concrete needs ranged from having wall wardrobes to a vegetable garden and
abstract needs included gaining respect from the community to being part of
something bigger. As community projects should address the needs of all
concerned, it is imperative that all the stakeholders’ needs should be considered in

the decision-making process and be prioritised.

Furthermore, the need to benefit a variety of benefactors in the community was also
indicated. Examples of most mentioned benefactors were the employer, the
community member as an employee, the community member as a personal being as
well as the client of a centre. This need to benefit a variety of benefactors was not

only an individual’s need, but often a shared need amongst the individuals.
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Students’ applicable quotes regarding addressing the needs of the community

n

. and this made my heart feel warm as we were able to help them achieve
something great that they needed...”

"They had their own ideas and dreams for the project and it was truly inspirational
to see this."

Ideally they would "have a greenhouse and front trees and a vegetable garden that

can provide in their needs and enough to sell extra."

Community members’ applicable quotes regarding the needs of the community

"l believe that the overall structuring of the project and the training thereof suites the
community need very well."

"We asked them to help our centre to have wall wardrobes, storage to keep our
centre neat and resources to make it easy for our caregivers to bath children without
hurting their back[s]."

"Then we start talking about what we need ... and the time we can start. Talk to
one another."

"This project really brought out the element we long needed of..."

Literature control

Iwama said in his Guest Editorial for InterScience in 2007, that “The value of

occupational therapy to society hinges on how relevant occupational therapy is to

our client's occupational needs and day to day realities.

»6566  projects become

relevant when the community’s real need is addressed. It is therefore important for

occupational therapists to provide the community members the opportunity to make

an informed decision to address the real need, and not the perceived need of the

therapist. Laverack and Labonte also shared this sentiment in 2000 when they said

that community development cannot truly happen if the community do not identify
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their own need and make the final decisions of what should be implemented. There

will not be true empowerment without decision-making.®’

Students have limited exposure to the community at a more profound level and can
make decisions that are not context relevant.®® Yet, like one community member
said, they found that the project suited their needs well. Pollard and Sakellariou
described that therapists often take final decisions in client intervention without
taking local knowledge and cultural context into consideration. These authors
suggested that the lack of time taken to gain a deeper understanding of the

community hinders them from making informed decision.®®

One study done by Chappell and Johannsmeier in 2009 mentioned a challenge in
service-delivery is the poorly identified needs of individuals with disabilities. They
also reported that many people with disabilities did not have their basic needs met,
and the social situation of their family is not taken into consideration.”® Once again
emphasis is placed on addressing the needs of the community. When community

projects are not need-driven, they are not meaningful.

Fransen observed that one of the challenges in unsustained community-based
rehabilitation projects, is not only a frustrated community, that the community also
experiences despair when they cannot meet their own needs without outside

assistance.?’

Demko maintained that community projects are implemented in response to a need
to bring constructive change in a community. If tasks, implemented in a project are
quickly changed, it jeopardises sustainability’’ and therefore also hinders
constructive change. This in turns leaves the community centre vulnerable for further

degradation.

Scheirer completed a literature review where 19 research studies were examined to

determine the extent to which these studies were sustained, and which factors
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enhanced sustainability. She reported that when a local organisation could make
changes to the original programme to address a greater perceived need that the
programme was then more likely to be sustained. Also, when stakeholders could
perceive the benefit that the programme would have for themselves or their clients, it

was more sustainable.’?

It is therefore of utmost importance that students make decisions in collaboration
with community members so that the projects may be relevant, as the process of
problem-solving and decision-making is largely influenced by the context in which
they work. Carrier, Levasseur, Bédard and Desrosiers described this in a literature
review performed on the clinical reasoning of occupational therapists in the
community. Community projects have to address the real need of the community and

it is important that the benefit it has to the community, is clearly perceivable.®

4.4.2 Successful implementation

The second category that contributes to the meaningfulness of a project is
successful implementation. Successful implementation means that the planning of
project outcomes were reached efficiently and it is done whilst students are in the
community during their Service Learning Block. Roughly 90per cent of students and
80per cent of community members referred to the importance of successful
implementation of projects. Success is achieved when goals are attained. It was also
evident that when success was achieved, it gained praise for the community centre,
which contributed to the community taking pride in their projects and ideally gaining

local community members to buy-in to the projects.

The research participants described various ingredients that contributed to the
successful implementation of a project. When a task was pitched on the just right
level, successful results were obtained, which motivated stakeholders to participate.
Additionally, community members also needed to show competence to be able to
participate successfully. Successful participation led to further achievements in the
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implementation phase, and gave more motivation for stakeholders to continue with

this process.

Therefore, category two was derived from the following sub-categories: a) The just
right challenge, b) Buy-in ¢) Competence of the community members and d)

Success experience.

Students’ quotes regarding the successful implementation of projects

e "The highlight of the project was to be able to complete it! To see weeks of
planning and hard work come together in an end product to be proud of is
amazing."

e "To have all the different parts of a project come together in spite of these
negative aspects is one of the best, most proud and satisfied feelings | have ever

experienced."

Community members’ quotes reqgarding the successful implementation of projects

e "It is great, wonderful, interesting, you can use any adjective that is good about it. It
is really fantastic."

e "It was very exciting as everything became real."

e "We had two projects; the second one of helping or erecting a shower assistive

device was a success and we are grateful to that. Praise the Lord."

Literature control

When a project is not successfully implemented, it is visible that dissatisfaction
follows. This was reinforced by Gruen et al. who maintained that when the needs of

the community are unmet because of programmes that are not sustained it weakens
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the trust and support of community members in any further programme
implementations. It is not only to a disadvantage to the community itself, but is also

waste of human, financial and technical resources from start-up investors.”

Reaching successful results in implementing and completing a project is important
as it motivates stakeholders to continue with tasks, and it puts good use to

resources; thereby developing a community.

4.4.2.1 Justright challenge

The first aspect in reaching successful implementation is when a project is the just
right challenge. This describes the level of complexity of a project that suites each
community centre. When a project had realistic goals it contributes largely to being
pitched at the right level; as one community member mentioned that too high

expectations ended in unfruitful results.

Students’ quotes regarding appropriate challenges

e "More realistic goals were able to be set; it turned into a measurable project."

e "[She] experienced flow and seeing her going through the experience made me
feel accomplished and so privileged to have the opportunity to see it happen.”

e "[The community member] would have stimulated the children with regard to gross
motor activities, thus it will be easily used during the group sessions"”, said a

student regarding the ideally pitched project.

*Note (Flow is the mental state of a person that focuses on a task without concern

for the outside world because they are satisfied with the task and able to do it.)™
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Community members’ quotes regarding appropriate challenge

e "They worked with the project where possible but as | mentioned above it was not
possible for them to do it to the end.”

e "Our concept of building line [upon] line describes this project to the T."

e "l liked the part because | performed well."

e "For the first time ever in my life the gardening project has been made easy and

explained in detailed summary."

Literature control

The concept of the “just right challenge” was conceptualised by Jean Ayers, founder
of the Sensory Integration Approach.”’® It describes the interaction between a child
and his/ her environment and how it promotes brain development. The principle of
the “just right challenge” is described as the therapist creating playful activities for
the child, yet with an achievable outcome. This activity is challenging, yet the child

experiences success every time.”’

Du Toit also made use of this concept, generalising it to adults as well. Whenever a
person is presented with an occupation (doings) in their life, they need to respond.
When this occupation is too challenging, it creates anxiety and the occupation is not
completed successfully. When it is too simple, it creates boredom and also results in

unsuccessful completion.”

It is therefore of utmost importance that projects are done on the just right level.
When that just right level is reached, community members can experience flow and
they can be most effective in their task execution. Csikszentmihaly described the
building blocks to experiencing flow. In the context of the projects, this may be seen

as realistic goal setting, receiving immediate feedback on tasks and matching the
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skill of the community member with the complexity of the task.” It is also the
consolidating of certain tasks before adding onto them. The just right challenge may
also indicate training for community members on the right level; thereby considering

the relevant level of learning that needs to take place.

When a challenge is on the appropriate level, successful completion of that
challenge follows, which is a motivator for participants to further participate.
Motivation of stakeholders is discussed below.

4.4.2.2 Buy-in

Buy-in was mainly described in the context of the community members’ participation.
This could be seen in the way they identified with a task and then initiated that task.
If community members identified with a project, there was greater buy-in into the
project, which had a direct positive influence on their active participation in that

project. Also, when they had an affinity for the project, buy-in was greater.

Students’ quotes regarding buy-in

e "My heart was in this project from day one, which made the implementation a
‘breeze'.”

e "It became evident during the session that the project had been on the [minds’] of
the beneficiaries for a long time and that they had put a lot of thought into the
possibilities of the t-shirt printing project.”

o "[We expected approximately five] blankets [to be] made, but then there were [ten]
blankets made from the [first] batch, new material were bought [two] times in only a
few days. And an additional [eleven] blankets were made and already had
buyers."

e "..was the day | got to [the community member and she] had already started

making the aprons by herself."
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Community members’ quotes regarding buy-in

e "It was the school governing body's initiation to have Grade R playing equipment
cleaned and painted in time."

e An ideal is "A world where politics have no place and communities govern their
own affairs."

e The highlight of the project was: "It [helped] us more as caregivers... so that we may
have a break and love our daily program, even at home."

e "Until to date [I] am still enjoying the whole donation process."

Literature control

Pollard and Sakellariou did a literature review to examine the participation of
community members in community-based rehabilitation. They described that active
participation of community members, indicated improved ownership and had a

positive influence on sustaining tasks.®

However, one study suggested that no causal relationship has been established
between participation and empowerment. Therefore, it is suggested that active
participation of community members in making decisions of a project will not
necessarily empower them to take responsibility and ownership of a project to

sustain it. Further research in this area is therefore needed.®°

Nonetheless, Pollard and Sakellariou described that a lack of active participation was
often related to the lack of taking part in the decision-making process. If only the
opportunity to voice opinions has been given, it acts as a window-dressing activity,

with no real achievable goals.
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Therefore, when community members decide on the tasks they want to perform (task
identification), their willingness to initiate those tasks is greater. Even though it may
not by itself result in taking responsibility to sustain projects, it is a step in the right

direction.

4.4.2.3 Competence of the community members

Competence of the community members is another vital ingredient to attain
successful implementation of projects. Students and community members expressed
their ideals and wishes for community members to improve their skills to fulfil their
roles in the community projects. This is for them to become fully competent in their
current tasks as well as growing as the demand increases. When a community
member is competent in what they do and gain successful results, it is also an
internal motivator to further participate.

Competence also comes with increased knowledge, which is discussed in the next
category. With increased knowledge, comes improved confidence and also

independence.

Students’ quotes regarding competence of community members

e "Skills would be refined so that quality products could be sold."

e "The ergonomic principles they were taught are being applied and they actively
seek out other methods to improve their work performance or work conditions."

e "To have [two] fully trained community members to run the workshop
independently.”

e "For [him] to carry on implementing the project and be competent in the managerial
role."

e ‘I wish that Mrs ... will take the initiative to further train her staff on positioning on

the beds (of children) and that there is insight into the use of the beds."
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Community members’ quotes regarding competence

e "They would have gained confidence...”
e "This constant flow of currency from the poor to the wealthy will maintain poverty
forever if we do not help the community to invest in itself."

Literature control

Chen et al. described challenges countries globally experience, emphasising a skill-
mix imbalance and a weak knowledge base. The strategies the authors are using to
address these include improving competencies of the workforce. It is done by
“educating for appropriate attitudes and skills, training for continuous learning, and

cultivating leadership, entrepreneurship and innovation.”*

Community development is also “defined as ‘a process by which the members of a
society increase their personal and institutional capacities to mobilise and manage
resources to produce sustainable and justly distributed improvements in their quality

of life consistent with their won aspirations’.”*

It is therefore important to continuously build capacity to rectify imbalances in the
skills of community members. Students can do this through training and by providing

opportunities for community members to enhance their skills.

4.4.2.4 Success experience

The experience of success was the greatest motivator that stakeholders, especially
students, mentioned to continue participating and successfully implement projects.
Community members emphasised the pride they had when they experienced

success, and this was once again a driving force to continue participation.
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It is necessary to be attentive to the fact that even though mention of the motivation
of both student and community members were made, emphasis was placed on the

motivation of community members.

Students’ quotes regarding success experience

e "The first [four to five] weeks were actually one big high point, as we were very
motivated and the staff as well."

e "...you could see that she (a community member) was enjoying this and after an
hour still going on, that meant that she is motivated to do this and our project is
working."

e "We had no idea how proud the teacher ... was of the project. We saw this for the
first time when we realized she had organized a special party for the opening of her
remedial class. She had invited district members..."

e "...he became so proud and couldn't believe it that it was actually his work that he
did all on his own in front of him. This was the turning point in our project.”

e "Finally, after the bag had been constructed it was great to have something to
show for all the effort. And then when we got so much positive reaction to the
aesthetic value of the bag, it gave me new encouragement that all our work wasn't

for nothing."

Community members’ quotes regarding success experience

o "lrrespective of whatever circumstances on our way, the gardening project would
be sustainable.”

e "Community will love the show and that should be the memory forever."

e "...andcongratulate myself to be part of the project.”
e "l liked the part because | performed well."
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Literature control

“Motivation to perform the tasks and activities of one’s life roles is an important factor
in occupational performance. In the workplace it is an indicator of the level of
independent functioning.” This is what Graham said in her article, “The work ability
web: A tool for job matching”; a study to find a practical solution to integrate people
with disabilities into income-generating projects in 2007. She emphasised that part of
the occupational therapists’ holistic assessment of clients, is to assess their level of

motivation, as it provides an indication of their level of participation at work.%?

Olivier, Oosthuizen and Casteleijn recorded their findings after implementing a pre-
vocational skills programme in a community. In evaluating their programme, they
found among some positive factors that the lack of motivation on the part of
community members’ created a hindrance in the effective participation in the

programme.’

In the Lancet 2004, Chen et al. referred to the availability of incentives for employees
in the article “Human resources for health: overcoming the crisis.”® In the context of
the community, financial rewards are largely limited, but to reward staff in other ways
is highly recommended to sustain their motivation. These rewards may include

awards, such as “best employee of the month” or taking an extra half day leave.

Motivation can be an internal or external force that drives people to take action. In
this study, it was seen that the success experience was the greatest external
motivator for further participation. When analysing sustainable solutions, it is best for
people to be motivated internally,®® as external motivation, like funding of a project,
can change intermittently. However, when a lack of motivation is present,
participation in a project is also hampered. It is therefore suggested that attention be

given to both internal and external motivation.
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4.4.3 Learning experience

The last category in “Project meaningfulness” mentioned by both students and
community members was a learning experience. They described that when they
gained new knowledge, insight and practical experience, it contributed to the
inherent value of projects. This aspect was mostly emphasised by community
members as approximately two-thirds mentioned that they attach value to the
projects because these are learning experiences. More than one third of the students

shared this sentiment.

Student’s quote regarding learning experience

e "And being able to learn from them and they from us is a valuable experience."

Community member’s quote regarding learning experience

e "ltwas alearning experience because | realised that at times one need[s] to go an

extra mile."

Literature control

Students and community members attach different meaning and value to their
learning experiences. Learning is complicated and develops a variety of knowledge
and skills in individuals, especially when learning is experiential, such as in
community projects. One example of experiential learning is Problem Based
Learning (PBL), which promotes an extensive knowledge base, develops effective
problem solving skills, develops self-directed life-long learning and teaches learners
to be effective collaborators and to be intrinsically motivated to learn.?* Service-

Learning, as the name implies is also an experiential learning opportunity, where
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both students and community members learn whilst a service is delivered to the
community. It is in this context of Service-Learning that the student community
projects take place.?

Learning also takes place on different levels. For example, Bloom and Krathwohl
already described one such a taxonomy for learning in 1956, which has been an
accepted taxonomy throughout the years.®® They described that there are different
levels in learning, ranging from recognising and recalling information to creating new
knowledge.®®®” From the sub-categories, the reader is able to ascertain the
highlights from the students and community members regarding their learning

experiences, as discussed below.

4.4.3.1 Knowledge

The first highlight in learning explained by both students and community members
was that they gained knowledge during the implementation of projects. Knowledge,
described by Bloom et al., is to “exhibit memory of learned materials by recalling

facts, terms, basic concepts and answers.”®®

Student’s quote regarding knowledge

o "l loved working with all the stakeholders in [the community]... and learned a lot

about other cultures."

Community member’s quote regarding knowledge

e “The highest point ever about the project was the knowledge gained throughout

the training."
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Literature control

Knowledge can be the recollection of specifics, knowledge of the manner in which to
do things, and as a means of dealing with, or knowledge of the “universals and

abstractions in a field.”®®

To respond to the social responsibility that educational institutions have towards
underdeveloped communities, Bodorkds and Pataki aimed at developing these
communities by Participatory Action Research in combination with Service
Learning.®® One aspect they reported on was the process of growth when students
learn in a certain order. For example, students first had to learn the different
methodologies of qualitative research before applying them in the field. The same is
true for this study, as both students and community members reported that one

needs a knowledge base before effectively applying it in the community.

4.4.3.2 Insight

More important than having knowledge is the insight one can gain from applying
knowledge. The online Oxford dictionary defines insight as “The capacity to gain an
accurate and deep understanding of someone or something.”® It was reported that
insight into a situation will advance you, but a lack of insight may disadvantage you.
For example, a lack of insight into someone’s situation and intentions may destroy a

relationship by taking the wrong course of action in dealing with a situation.
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Students’ quotes regarding insight

e The ideal in projects would be if "[They community members could] know that the
project is [theirs] and that they are the reason why things are going so well."

e "She will not be so lazy at times and wait for students to do the project”; a
comment from a student that did not have insight into the level of participation of

one community member.

Community members’ quotes regarding insight

e "My green [pasture] is that | gave the University permission to come at any time to
do the projects”, realising the importance of this role in the community-university

partnership.

Literature control

In agreement with Bloom et al., insight is a more profound understanding of
something, in contrast with only knowing the facts about something.®” Insight is

experienced by different people at different times and in different circumstances.

One study reported the benefit someone can experience in have self-insight. Rhodes
and Fiala completed a literature review in 2009 to determine the factors that had an
influence on the adherence to physical activity in exercise programmes prescribed
by physical therapists. One aspect they reported that enhances the adherence to
such a programme was the self-efficacy of clients. This is a client’s perspective of

the self to be capable of doing a certain task, indicating their level of self-insight.**
Ehrlinger, Johnson, Banner, Dunning and Kruger described that when a person has

poor self-insight, their ability to realistically evaluate their own performance is
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decreased. One can foresee the damage this can cause to both students and
community members in implementing projects or in establishing stakeholder

relationships.®

More important than merely having insight into people and situations, is the skill that

one applies in circumstances that is very significant.

4.4.3.3 Acquiring of skills

Acquiring of skills takes place when the opportunity for practical application of
knowledge is provided. Students mentioned their hesitation in giving a community
member the opportunity to perform on his own, but then the success attained from
taking that leap. Community members described that learning a new practical skill

had value to them.

Students’ quotes regarding the acquisition of skills

e "At first we doubted this decision and wondered how it would work out. It was the

turning point in the project. [He] did an amazing job..."

Community members’ quotes regarding the acquisition of skills

e “The ...sewing room forms the foundation for both local women and students to

develop their skills.”

Literature control

Recently many calls have been made for occupational therapy to close the gap

between theory and practice regarding social needs of communities.?®%* % |f
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practical skills are not transferred to the community members, the option for them to

function independently will not realise.

Bloom and Krathwohl described in Bloom’s taxonomy of learning, that application of
knowledge is a higher level of learning.®” This is the opportunity for someone to
execute the procedure of a familiar or unfamiliar task. If stakeholders fail to transition

from theory to practical application, learning is not effective.

4.4.3.4 Continuous planning, evaluation and adaptation

Lastly, a great part of learning that was described is the process of planning,
evaluating current state of affairs and adapting goals accordingly. Both students and
community members realised that despite thorough planning, a lack of adaptation
cause goals to be missed or reached ineffectively. They acknowledged that
appropriate adaptation to a task may improve it.

Students’ quotes regarding continuous planning, evaluation and adaptation

e "Within 2 days of this decision we had all the materials sponsored and ready to

use.

e "... when the project was adapted from during school hours to an after school
remedial class."

e | wished "For [community members] to not be scared to implement changes to the

project if they know it is going to benefit the centre."
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Community members’ quotes regarding continuous planning evaluation and

adaptation

e "As with every project there are challenges. This project had a large challenge in
that the very core of the project, the sewing machine, was removed by the donor for
another project. The way the students handled and adjusted the program in spite of
the challenge was impressive to say the least.”

e |deally, "Each year's student intake buy-in to the project, build on it and through

action research tweak and better it."

Literature control

Bloom and Krathwohl described that evaluation is a higher level of learning, as it
provides the learner opportunity to judge and test knowledge and skills.®” When
reasonable deductions have been made, it stretches the learner's opportunity to

adapt his/her thinking or actions.

Marsh described student evaluation of teaching as early as 1987.% The purpose
was, among other things, to contribute to teachers and measure teaching
effectiveness. If students did not evaluate the courses, teachers would not have the
opportunity to make workable adaptations to courses. Similarly, if students and
community members do not both evaluate community projects, it does not give them

opportunity to change their own actions and their collaborative effort in the project.

444 Conclusion

Hoppes and Hellman conducted a study in 2007 to investigate students’ attitudes,
intentions and behaviours regarding community service.®” They used The Theory of
Planned Behaviour as their conceptual framework, as it describes that attitudes and

intentions direct behaviour (This framework derived from writings of Ajzen in 1985,
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1991 & 2002). Findings in the study suggested that occupational therapy students
may have greater buy-in for community service when they perceived they had the
skill to serve the community, were able to empathise with those in need and had a
moral responsibility.”” It seems as if students attach greater value to doing
community service when it is meaningful, and therefore also deepen their

commitment.®® This may also be said of community members.

If community members do not experience meaning within their cultural context of
occupational therapy interventions, they may be dissatisfied and it may cause
intervention goals to be unreached. Fitzgerald addressed this in her article “A

dialogue on occupational therapy, culture and families.”®

Students also need to align project tasks with the community centre’s vision when
they plan such a project, especially when long-term financial sponsorship is not
guaranteed. LaPelle, Zapka and Ockene investigated the sustainability of public
health programmes with regard to tobacco treatment in Massachusetts in 2006. They
described that aligning services with organisational goals is important to sustain

programmes, especially when funding is withdrawn.'®

Trentham, Cockburn and Shin discussed that when a shared occupation is
completed, like the implementation of a project, that attention be given to the
individual’s occupation to improve their health as well as the community’s.*** Polgar
and Landry also discussed that each individual engaging in a shared occupation
attaches a different meaning to it.'®> Even though it may not be the role of the
occupational therapy students to make sense of those individuals’ reasons for
participation, it may be to create an opportunity for community members to

determine their reason to participate in a project.

It is therefore important that a community project transmits meaning to a student,

and even more importantly to a community member. To ensure meaningful projects,
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the projects must address the need of the community, and these need to have

successful implementation and create a learning experience for stakeholders.

4.5 Theme 2: Suitable support structure

The second theme that emerged from the data was a suitable support structure. A

103 5r “withstand

supporting structure is a “structure that serves to support something
without giving way.”*** This theme was derived from the following categories and

sub-categories:

a) Resources
i.  Financial resources
i.  Human resources

b) Favourable working environment
i.  Physical environment

ii. Social environment

Each of these categories and sub-categories are discussed according to their
respective meaning, participants’ quotes and the literature control.
45.1 Resources

Resources are one of the most important aspects in a supportive environment for
community project implementation. Almost all the students and two thirds of the
community members mentioned the difference resources made to their projects’

Successes.
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Community member’s quote regarding resources

e "We asked them to help our centre to have wall wardrobes, storage to keep our
centre neat and resources to make it easy for our caregivers to bath children
without hurting their back][s]."

Literature control

Kelly, Caputo and Jamieson mentioned the difference between hard and soft assets
(also known as resources) in their article “Reconsidering sustainability: some
implications for community-based crime prevention.”’® They explained that when
hard assets are increased, such as property, it is much easier to determine its
impact, because it is tangible. Determining the impact of increased soft assets such
as leadership skills of an individual is more difficult to determine, and that individuals’
skills do not necessarily benefit a company, yet is essential. However, even though it
may be a balancing act in increasing soft or hard assets in a community centre,

attention needs to be given to both.

In their article, Kelly, Caputo and Jamieson also referred to Poole who said that
unsustained initiatives are rather an effect of ineffective identification and under-

utilisation of community resources.*®®

Unsustained projects are therefore not only the effect of a lack of resources, but can

partly be due to the mismanagement of resources.

45.1.1 Financial resources

The first resource that both students and community members described was

financial resources that can provide success to a project, or enhance the quality
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thereof. There were three ways in which participants emphasised financial
resources, namely that there was monetary gain, as well as receiving materials from
family, friends or businesses, and also generating income. Participants stressed that
income-generation would address a great need in the community, as poverty is an

immense reality.

Students’ quotes regarding monetary gain

e "When we finally hear[ed] from sponsors, that our entire project will be sponsored,
it was a huge relief."

e "Also when [the community member] received a sponsor for the roof restoration.
Seeing her so excited and seeing how she gives God all the glory was extremely

humbling and was so special to see."

Community members’ quotes regarding monetary gain

e "The highpoint... was to think about the [community] place we [can] [ask] from and
where to go [about] raising [funds for] the roof... and there will [not be] any risk."

e "Some sacrifices were made in terms [of] time and finance to have the project done
on time and neatly."
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Students’ quotes regarding material resources

. in one day everything fell into place. We got all the materials we still needed
and our institution came up [with] their own plan B."

"Every day that we (the students) brought something for the project they could not
say thank you enough. When they heard that the shower would be adapted to be
higher, they were laughing and screaming and sooo excited."

The ideal would be for "[the community member to] successfully [obtain] ...

sponsors for off cuts of wood in order to make the drawers and cupboards."

Community member’s quote regarding material resources

"We asked them to help our centre to have wall wardrobes, storage to keep our
centre neat and resources to make it easy for our caregivers to bath children

without hurting their back][s]."

Students’ quotes regarding income generation

"... they are actually starting their own business and people are interested in their
service."

"I see happy sewers that generate an income for their families and who is
dedicated to work."

"This project is providing an income for [the centre] and assists in fulfilling their
needs."

"Contract work could be obtained as a regular and reliable source of income.”

"To create a project where the staff members actually make something (like blanket)

that they are able to sell and in this way bring in funds to the centre."
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Community member’s quote concerning income generation

o  “Where socialism plays a role at the lower end of society providing job

opportunities for the poor.”

Literature control

Quick, Harman, Morgan and Stagnitti did a study in Australia in 2010 to investigate
the scope of practice of occupational therapists in the community. Among other
findings, they discussed that even though health promotion (enabling people to take
control of their own health) was seen as important, that the lack of time and funding

hindered them to do s0.%’

Even though students may be hindered by a lack of financial support, it is important
to realise that though financial resources are needed, by itself it is insufficient for
community development.®*1% Students should therefore take caution to not hinge

the success of their projects on the possibility to receive funding.

However, many studies also refer to the lack of material resources or the inability to
access those resources to sustain initiatives.'®®% It may therefore be useful for
students to create or access low cost or no-cost materials in order to do a project.
The profession of occupational therapy has inasmuch been known to be able to
create products from scratch.'*® Income-generation is therefore also an optimal

solution for this challenge.

Surender and Van Niekerk wrote an article in 2008 to describe the growing emphasis
on work to be the main way of eradicating poverty. It was upon investigating an
income-generating project that was established in the late 1990s that enabled them

to conclude this.'*!
78

© University of Pretoria



Manyara and Jones described in their study that in Kenya, small tourism enterprises
were developed as community initiatives in an effort to reduce poverty. Even though
they faced many barriers and have not reached optimal efficiency, the small

enterprises have already had an impact on the local economy.**?

It can therefore be said the income-generating projects of community members can
have a positive effect on alleviating the poverty they face. It is suggested that this
may even be a driving force to motivate community members to sustain projects, and

so address their own needs.

4.5.1.2 Human resources

Three aspects in human resources arose; the inherent skills of the people involved,

the time they had available and the effective use of resources.

When community members were effective in their roles and tasks and were able to
contribute their own expertise, it contributed to successful projects. Skilled staff was

also an ideal expressed by participants.

However, the actual number of people engaged in the projects was often not enough
to fulfil their daily responsibilities, let alone be able to take on extra tasks in
completing and sustaining a community project. Community members mentioned
that their own expectation of student projects is too large for such a short period of
time, even though they already sacrificed extra time to make it a success. Their ideal
was that students would be able to spend even more time in the community to
establish projects. Similarly, it was the greatest ideal for students to have more

contact time with community members.

Both students and community members indicated when they used resources (time,

people, materials) effectively, it added to the success of their projects. Community
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members also mentioned that it would benefit them beyond just the community

project, but also improve their personal lives.

Students’ quotes regarding personal and professional skills

"They ... even contributed their own expertise to the session.”

"[The community member] is more organized and needs less prompting to
implement smaller tasks."

"To have [two] fully trained community members to run the workshop

independently.”

Community member’s quote regarding personal and professional skills

“Also, my staff knows many activities that the student do with children.”

Students’ quotes regarding time

Ideally "[there] would be enough time to discuss needs, find sponsors and really
start implementing even bigger projects.”
"The workload on [the community member] will be less."

“.. extra caregivers are appointed to help with the huge amount of children."
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Community members’ quotes regarding time

"The project was a great idea, especially of the wall cabinet; however, it was
unrealistic of us to ask a long-term project within a short period of time."

"Some sacrifices were made in terms [of] time and finance to have the project done
on time and neatly." (financial)

To improve sustainability, “[students should] be given more time to plan, implement,
evaluate.”

“lis too much for us; they want us to work too long]."

Students’ quotes regarding the effective use of resources

"We changed our approach from getting authentic road signs to making them
ourselves. Within [two] days of this decision we had all the materials sponsored
and ready to use."

"We learnt that asking for [leftovers] is a lot more effective than asking for new

products.”

Community members’ quotes regarding the effective use of resources

"[T]he project unveiled to us that you need [not go] any further to resource
materials, but sometimes just the combinations of what you [have plus] successful
thinking, you strike a lucrative deal."

"We [did] a project [on] how [to save] money [and] electricity ..."

"[We gave] each other ideas about how to [save] electricity. It was so interesting...”
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Literature control

In the Lancet 2004, Chen et al. described that a challenge countries experience
globally is a lack of workers, a skill-mix imbalance and a weak knowledge base. It is
similar to what students mentioned regarding community projects.®® The lack of
personnel at a centre causes overburdening of certain individuals and an eventual
lack of quality work.'*® Oftentimes the inherit skill of community members to perform
a certain task independently is also lacking. The aim in community projects would
therefore be to build individual and shared skills to improve the functioning of a

centre.

But, as the well-known phrase says: “Rome wasn’t built in a day”, nothing happens in
an instant. Community development is time consuming. It takes time to put adequate
support mechanisms into place. Many studies agree with this and mention the lack of

time to do this sufficiently.’>4

Saraceno et al. described “(b)arriers to improvement of mental health services in
low-income and middle-income countries” in 2007, also the title of their article.**®
One aspect they mentioned was the lack of time that personnel had in different
centres to do their tasks. Rhodes and Fiala mentioned time as one of the most

prominent aspects regarding why clients do not adhere to exercise programmes.**

The time and personnel available is not under the control of students. An alternative
for them would be to facilitate community members in creating strategies to use their

resources effectively.

LaPelle, Zapka and Ockene investigated the sustainability of public health
programmes with regard to tobacco treatment in Massachusetts in 2006. They
suggested that when initial funding was withdrawn from such a programme, the
effective use and relocation of funds improved such a programme’s sustainability.

They also suggested that adjustments in staff tasks be made, to use people skills

82

© University of Pretoria



that are available, instead of paying a price for consultation.'® It is therefore
important to use resources effectively, not only financial or material, but to deploy
personnel skills where it is best utilised. Because the community centres often
employ or have unschooled volunteers, it is most important to place a person where

they will flourish best in a centre.

Shediac-Rizkallah and Bone suggested that factors that influence sustainability
originate from three groups: 1) project design and implementation, 2) factors within
the organisational setting, and 3) factors in the broader community.*® From what has
been described above, the project design should be flawlessly executed when the
student documents are considered. Strong possibilities that contribute to
unsustained community projects can be the external factors in a community structure
that students do not control, like poverty or even the dynamics at a community centre

like the rate of staff turnover.

45.2 Favourable working environment

A favourable working environment was a category discussed by research
participants as part of a suitable support structure for sustaining projects. Favourable
can also be seen as complimentary. Eighty per cent of community members stated
their ideal of an environment that is supportive to their work and benefits the clients
they serve at a community centre. Half of the students referred to the ideal of
working in a favourable environment and the impact it has on the morale of the

community members and students.

Community members’ quotes concerning a favourable working environment

e "l would see a perfect world to live [in] and the pleasure of working in an
environment that is [user-friendly] to develop the nature of our children."

e '"lt was a home for disabled children."
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Literature control

in 2008 , the American Occupational Therapy Association (AOTA) published the role
of the occupational therapist to be supportive in clients’ participation in occupations
in everyday life.**> As Cottrell described in her article of the Olmstead decision, the
lack of participation in life is often due to environmental deficiencies, and not
necessarily because of individual impairments.'® When a favourable working
environment is therefore established, it provides individuals opportunity to grow in
themselves, instead of having to use energy to overcome their environmental
challenges. A favourable working environment can include the support from other

organisations.”?

4.5.2.1 Physical environment

One of the aspects for having a favourable working environment is the physical
environment, like a building or equipment in a place. The students and community
members described their highlights and ideals in a project are when an environment

changed into a beautiful place where people want to be.

Students’ quotes reqarding the physical environment

e "It was amazing to see what impact it had on the environment and the people as
well. It was just a very exciting day."

o "l felt exceptionally proud at the end of the day, taking a step back to observe the
area: it was clean, colourful and inviting to children.”

e "[She] only wants to use the pretty posters and all the nice things once she has a
permanent structure."

e "All the rubble and waste in the surrounding area would be removed..."

e "... [The community centre] will have more than one classroom. The toys will all
be nicely structured and easily accessible (all possible toys and equipment will be

available)."
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Community members’ quotes regarding the physical environment

e "It was a dumping place at first, but now it is a place where everybody wants to
be.”

e The highlight was "To see a dirty workshop been transformed into a brightly
coloured well ventilated pleasant working environment for women."

e The ideal would be a "Beautiful garden full of many different vegetables."

e "Big building with beautiful garden and full of furniture."

Literature control

The physical environment of a centre has a great impact on the people working and
visiting such a centre. Much research has been done on the effect of the
environment on a person’s mental well-being. Pretty, Peacock, Sellens and Griffen
described in their study of physical exercise in a variety of environments, that doing
exercise in a pleasant environment had greater effects on blood pressure, self-
esteem and mood, than merely doing exercise. They concluded that physically and
emotionally healthy people are more beneficial to their employer and cost less to the

economy.*’

Mitchell and Popham also said in their article, “Effect of exposure to natural
environment on health inequalities: an observational population study”, that the

physical environment has an impact on the health of its users.*

In the Lancet 2004, Chen et al. described that a working environment is largely
impacted by the application of resources. They described that the facilities should be
of a good standard.®! Therefore, resources (time, materials, and money) should be

made available to improve and maintain a physical environment of a working place.
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To work in a physically pleasant environment has a positive influence on an
individual’s mental well-being. It would therefore be wise for students and community
members to promote the improvement of the physical environment in community

projects.

45.2.2 Social environment

The social environment described by research participants was mainly the
perception they had of their relationships with each other and the mood in a
particular place. Both students and community members emphasised the positive
atmosphere that was present when enthusiasm, excitement, respect, love and more
were apparent. Community members said that ideally, this atmosphere should even
become the norm in the community. Students then also mentioned, when community
members verbalised their appreciation for the effort students made with projects, it
contributed to the students’ positive experience in the community. Lastly, both
stakeholders mentioned their appreciation for the teamwork that took place during

projects.

Students’ quotes regarding the atmosphere

e "l enjoyed every single moment. If this could be the only part of the fieldwork | would
do [ten] projects. From the initial meeting with [the community member], and the
caregivers there was a feeling of love, joy and friendliness."

e "[The community member] and the beneficiaries are so excited about the future and
the atmosphere at [the community centre] is buzzing."

e Ideally "The staff members are laughing and happy and everyone is getting

along."
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Community members guotes regarding the atmosphere

"The enthusiasm shown during the project from the students had a wide reaching
effect on the entire village."

"Their respect shows that they are prepared to work with the community especially
people they are not used to working with."

"All the students so far that are coming and passing are lovely students and have

manners."

Students’ quotes regarding appreciation from the community

"The joy and appreciation for our work was the highlight for me."

The highlight was "...when we left to say goodbye to [him] and he told us that he
has never seen such a great project before and that he was so proud of our
efforts.”

“..and the fact that the [community] members appreciated it so much was very

satisfying."

Student’s quote regarding teamwork

"Secondly being part of the team ... during the implementation of our project.”

Community member’s quote regarding teamwork

"A sustainable project well supported by a partnership between students and

community is operational.”
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Community member's quote regarding the atmosphere reaching the greater

community

o “Where women and children enjoy respect and protection in the various cultures."

Literature control

Rhodes and Fiala did a literature review in 2009 to determine the factors that had an
influence on the adherence to physical activity in an exercise programme prescribed
by physical therapists. They found that the amount of perceived positive feedback
that clients received from therapists improved adherence to a programme, and
therefore sustainability.” Even though this was not one of their main themes, it is
evident from the students’ reports that they were positively influenced when
community members showed their appreciation for projects.

Reeds, Fraser and Dougill completed a literature review in 2005 to analyse best
practices in establishing sustainability indicators with local communities.*'® They
emphasised the importance of participatory approaches, indicating that neither the
community nor the benefactor of the community can work alone. Fraser, Dougill,
Mabee, Reed and McAlpine stressed the importance of collaborative effort in their
article “Bottom up and top down: Analysis for participatory processes for
sustainability indicator identification as a pathway to community empowerment and
sustainable environmental management.” Teamwork, as described by the research

participants, is inevitable and vitally important.**

Wielandt and Taylor did a study in rural Canada in 2010.'** They sought to identify
the rewards and challenges that occupational therapists working in a rural area

experienced. One of these rewards was the team work they were engaged in. When
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people are working in team, there is a sense of a belonging and it contributes to the

environment they work in.

453 Conclusion

A support structure can be physical such as the frame of a house or it can be
intangible such as the measures that are put into place to support an organisation. In
the context of this study a support structure includes those facets that are put into
place to support the sustainability of community projects. The two categories that
were identified as part of the support structures are available resources and a

suitable working environment to sustain such projects.

A community centre functions with an internal or external support structure. External
support is often in the form of funding from an outside company.'? When this
funding is withdrawn it may cause the potential collapse of a project. Internal support
can be a skilled manager that directs a centre efficiently.'® Inasmuch, external

challenges to such a centre do not change the manger’s skills.

The role of an occupational therapist can be described as supporting the
participation of clients in their daily life activities or occupations.**> The role of the
occupational therapy students in the context of community projects is that of support.
Students may play a large participatory role in the initial phases of a project, but it
gradually shifts towards a facilitator role; while external support to the community
therefore becomes less as their internal structures, like management skills, are

strengthened.*?

4.6 Theme 3: Maintenance

Both students and community members agreed that for a project to be sustainable it
needs to be maintained, i.e. the continuous preservation of what is present. This

theme, maintenance, was derived from the following three categories:
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a) Taking responsibility
b) Established routines

c) The long-standing university-community relationship

4.6.1 Taking responsibility

Taking responsibility and ownership is crucial when it comes to continuous action in
maintaining a project. Students often mentioned that when community members had
a lack of responsibility, it created a challenge to successfully complete their tasks
and sustain these actions. There was a great “mismatch” in the proportion of
students versus community members that mentioned this aspect. Only three of the
25 community members reported the importance of them taking responsibility, whilst

only three of the 33 students who participated in the self-report did not mention it.

Taking responsibility is closely related to buy-in and participation of community
members, and it strongly alludes to their competence (Sub-category 1. B. iii & iv). If
there is no buy-in, and there is a lack of competence to participate successfully, it is
challenging to take responsibility, even if the willingness is present. Competence lays

a firm foundation for taking responsibility and ownership.

Students’ quotes regarding taking responsibility

e “The women [have] to be committed to the project; make it their own in order to
make a success of it.

e "We also couldn't really finish the original plan as our institution didn’t finish their
part of the 'deal'.”

e "My main wish for our project in terms of sustainability is that the school will take
ownership of the project and that they will realise that they have to put in hard work

if they want to see results.”
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Students’ quotes regarding taking responsibility

e "l wish that the SBST will really take responsibility for the project so that the
project will be sustainable.”

e Ideally "everyone is actively participating and continuously coming up with new
ideas, updating and maintaining the area to the necessary standards."

Community members’ quotes regarding taking responsibility

e "[Everyone] to be responsible for the future and to [get] better life,"
e "Immediate community make use of the facility and assist in maintaining... fixing

it.. without payment."

Literature control

A study done on the sustainability of a programme for onchocerciasis (“technical

term for river blindness”)***

control, suggested that community ownership is an
important determining factor regarding the sustainability of a programme.**® When
analysing literature, it suggests that ownership is accomplished when the need for a
project is identified by the community itself and that the project is not initiated by an
external individual or group with the intention to hand over responsibility at a later
stage.'® It can therefore be assumed that if an agent of community development
does not comply with these principles, that it has an immediate negative effect on

sustainability.

Empowerment is attained when community members have the decision-making
power in projects, i.e. the control to make the final decisions. They are therefore the

ones carrying responsibility, and also ownership of that project.
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Established routines

Students and community members mentioned that new tasks had to be done on

regular occasions in a community centre for the community members to be able to

see success. It was only mentioned by approximately 15per cent of the students and

the community members. Yet, it was mentioned as a highlight in projects, but also as

the ideal for the maintenance of projects.

Students’ quotes regarding establishing routines

"Some teachers also indicated that they have seen an improvement in the
behaviour of the learners since they have started to implement these strategies
and practical tips."

"Regular maintenance of the equipment - oiling equipment-, checking safety
regularly, repainting faded or chipped paint, removing weed and shrubs in the area."
"l think the most important thing for me is that the playground would be used daily,
but not only during playtime, but also during scheduled time in the timetable during
which the teachers will use the activity ideas discussed and demonstrated during
the training."

"That the school really makes the road safety part of the curriculum and that the
children really learn and apply their new knowledge.”

"They must use the concert instruments on a daily basis as it is included into
educational activities."

"A tradition must be established for a yearly Christmas concert (therefore
practising their project implementation skills and teaching these skills to new staff

members)."
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Community members’ quotes regarding establishing routines

e "When we practice we get a lot of experience and we gain more confidence in the
community project.”

e "It has to be more practise every time so that we need to do things properly."

e "Each staff member knows their role and does it to keep up the good work they are
doing."

e "Practice every day."

Literature control

Fiese et al. said that routines are “patterns of behaviour that are observable, regular,
repetitive, and that provide structure for daily life. They can be satisfying, promoting,
or damaging. Routines require momentary time commitment and are embedded in
cultural and ecological contexts.”*?"*?® When newly introduced tasks are repeated

regularly, these tasks become routines and are maintained.

Barnett et al. investigated the sustainability of a community-based programme in
2004 to prevent falls among elderly in Australia. They used focus groups and
surveys with over 400 researcher participants consisting of various professionals and
the elderly. The community health staff reported that when a task became part of

their normal work role, that it was more likely to be sustained.?*'#°

Pluye, Potvin, Denis and Pelletier examined the establishment of routines in various
companies in 2004. The study suggested that establishing routines indicates
sustainability, therefore when the routines of objective-related activities are
established, the programme is established.** For community projects therefore to be

maintained, it is important that tasks are repeated until these have become routine.
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When tasks fit’ with the organization’s existing vision and mission, routine tasks are

much more easily established.”?

4.6.3 Long-standing university-community relationship

The long-standing university-community relationship was also mentioned by
research participants as an important element for the maintenance of projects. A
guarter of the students stressed the importance, whilst 80per cent of the community
members described one of their wishes to be a long-term university-community
relationship. This category is formulated from a strategic level, rather than from a

student-community member level; its importance is nonetheless stressed.

Students’ quotes regarding the long-standing university-community relationship

e "For [occupational therapy] students to continue with their services in [the following
year] at [the community centre] and build upon what we started."
e "That project continued from previous groups thus that it a going on process."

e ‘I wish for future students to build on our project."

Community members’ quotes regarding the long-standing university-community

relationship

e Ideally the "... key stakeholders from the community remain on board and grow
with the project and each year's students are given an orientation at the onset, a
kind of 'handing over the [baton]”

o ‘I also suggest that there should be collaboration- one big project be done by all
the student[s] in that year i.e. all the students do one big project in phases.”

e "lwish along term relationship with [Tuks]."

e "l wish that the partnership between the school and the occupational therapy

students can remain for some years to come."

94

© University of Pretoria



Literature control

Jordaan, from the Engineering Faculty at the University of Pretoria described in her
article in 2010, “Students’ practical experience while serving the community”. This
faculty established a mentoring programme where students who have started a
community project, mentor the following year’'s group of students for them to
continue with current projects. This is a measure to enhance sustainability of

projects. '3

Gruen et al. discussed an integrated approach for the planning of programme
sustainability.” They referred to the article of Shediac-Rizkallah and Bone in 1998
where they stated that most concerns regarding sustainability are the premature
discontinuation of programmes after they enjoyed an initial period of support.*° It also
diminishes community trust and may so counter future community development
programmes. A continuous relationship between the university and community is

therefore supported.

Kronenberg suggested that for a CBR project to be sustainable, it needs to be
connected to a greater organisation or government.2® Even though the occupational
therapy students are governed by the University of Pretoria, the university does not
take responsibility for the outcome of student projects to be sustained. This can
therefore contribute to unsustainable projects.®

Pollard and Sakellariou warned against continuous involvement in a community,
especially if care is only given and there is no chance for reciprocity.®® It can
maintain or worsen dependency and henceforth disempower the community.
However, as reciprocal learning has been emphasised earlier by both students and
community members, it seems as if the danger of disempowering the community is

not valid in these circumstances.
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464 Conclusion

Scheirer completed a literature review where 19 research studies were examined to
determine the extent to which these studies were sustained and which factors would
enhance sustainability. The maintenance of the community capacity was one of the
three pertinent ways with which to examine sustainability. If maintenance is therefore

not done, a project cannot be sustainable.’

4.7 Theme 4: Growth

It was evident in the reports of students and community members that growth is
important when a project is desired to be sustainable. A simple metaphor to describe
this is the use of a computer in an office environment. For a person to be able to
sustain their daily tasks, they need to upgrade their computers often, to remain

current with the rest of the world.

The theme of growth was mostly observed in the feedback when research
participants described their ideals and wishes. It was derived from the following

categories and sub-categories that included:

a) Building on existing projects and planning for the future
b) Collaborate and gain support from other entities

i. Local community

i. External community

c) Growth in resources

4.7.1 Building on existing projects and planning for the future

Nearly half of the community members who participated in the study described their

highlight when the foundation for further projects was laid. About a quarter of
96

© University of Pretoria



students mentioned, and rather emphasised building on the foundation. They
referred to taking less of an active role as the shift of responsibility is largely made
towards community members. It is therefore important for project stakeholders to not
only plan for a project to work on now, but that they need to consider the long-term

goal for building on a current project.

Students’ quotes regarding sustainability

o Ideally, "The stakeholders are in complete control of the project and the students
only facilitate the process."”

e "l wish that we could have facilitated the project in such a way that the women
were the active participants and we were merely the consultants."

e "A following group follows up on our project and reinforces aspects thereof such
as ergonomic use of self and layout of rooms and continuous on the same note, still
addressing ergonomics in their workplace."

e "And expansion of project to other centre and becoming a well-known label."

Community members’ quotes regarding sustainability

e "What |l like is they laid a foundation where we need to continue and complete it."

e "The students created a complete and do-able project namely a pattern and concept
[namely] a handbag from advertising banners. We trust that with further
involvement from subsequent groups, we can take the ladies from the community

to the next step [namely] manufacturing and sales. "

Literature control

In earlier discussions, Du Toit was mentioned in relation to the “just right challenge”.

It was described that when a person is presented with an occupation of daily life
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which is not too simple or too challenging, that person is able to successfully

complete that activity.”®

In Du Toit’s description of her Model of Creative Ability, she described that every
person goes through different phases of growth. For example, a person with a low
level of orientation to their surroundings may only be able to respond successfully to
an occupation when it is destructive. Another person on a higher level of functioning
will mostly respond to situations that require that person to conform to the norm. For
a person functioning on a low level of participation, he/ she needs to be presented
with activities that will slowly take him/her through a growth process as more

challenging activities are presented.”

The same is true for the community projects. Once a firm foundation is built and
community members are able to conform to that standard, a greater challenge needs
to be introduced so that growth can take place and individuals and centres can reach

their optimal potential.

4.7.2 Collaborate and gain support from other entities

Half of the students and more than two-thirds of the community members described
the importance of collaboration with other institutions or individuals to reach more

people more effectively. This is one way in which growth can take place.

Students’ quotes regarding collaboration and support from other entities

e "Churches, industry, learning institutions all work together to eradicate poverty."
e "[Organizations] and the government have sponsored everything needed.”
e "There is a full-time [occupational therapist], [speech therapist],

[physiotherapist] and a doctor doing check-ups."
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Students’ quotes regarding collaboration and support from other entities

e "A sponsorship by the Department of Agriculture so that the beneficiaries can be
able to continue the project with the necessary support.”

Community members’ quotes regarding collaboration and support from other

entities

e "And if we community to assist it will be [more] helping in our society to give us
our kids a better more future..."

¢ "include hospital and clinics for workshop. So that we may reach all the people.”

e "Teach the community who are not exposed to disability people and children... in

that way will get more people at the centres. And to get more sponsors.”

Literature control

Leclair discussed shared occupations in her article “Re-examining concepts of
occupation and occupation-based models: Occupational therapy and community
development”, emphasising the importance of collaborative occupations, as it
provides the opportunity for individuals to take part in something that would not have
had the same opportunity if it was only an individual doing it, for example a
community garden. She discussed that such collaborative occupations can even

connect various organisations or sectors.'

When organisations and individuals work together, the best skills of each may be
used to benefit each other and the greater community. It prevents people from
“reinventing the wheel”. When effective collaboration in projects takes place, more

needs are able to be addressed.
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4.7.2.1 Collaboration from the local community

Both students and community members said that the ideal would be if the local
community can be involved in projects and also assist in maintaining it. But like some
community members mentioned, it is not only for the benefit of the community
centre, but also to the benefit of the local community, as the centre is then able to

render a quality service or product to them.

Students’ quotes regarding collaboration from the local community

e "The school is using the techniques actively in class and involving the parents in
the implementation thereof."
e '"the female beneficiaries making the shirts and the males printing on them for

an income."

Community members’ quotes concerning collaboration from the local community

e "Our project is getting big and we helping them (community members) to buy
thing[s] near."

e "immediate community make us of the facility and assist in maintaining... fixing it...
without payment.”

o “This way possible community sponsors could be obtained and involved making
the project more sustainable."

e "l wish that people in the community can support the implementation of projects

and after projects are being done they should be taken care of."

Literature control

Scheirer made various recommendations after completing a literature review in that

determined the extent to which 19 studies were sustained and which factors would
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enhance sustainability. One recommendation was that external funders should focus
their attention on strengthening local champions in order to sustain projects.
Therefore, more important than just involving the local community, like the research
participants mentioned, is the empowering of the local community to effectively

become involved in community projects.”

4.7.2.2 External community

Here students and community members described that collaboration with entities
external to the local community that would also benefit a community centre, and the

projects that are run.

Students’ quotes regarding external communities

e "The willingness of the general public and companies to donate or sponsor money
[for it to] be better and everybody will just want to help each other."

e "Have more than one product, let [the community centre] sell already printed T-
shirts at shops that support protective workshops."

e "To expand advertising to outside of [the community]...”

Community member’s quote regarding external community

e "This project should be an ongoing adventure, as it also builds a sense of

relationship between all stakeholders in Educator sector."
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Literature control

Leclair said that community development supports growth beyond the local

132

community. Chappell and Johannsmeier recommended that intersectoral

collaboration between various governmental departments is needed to optimise

community development.'3

The need of a community is often beyond the scope of what a benefactor can offer.
For example, a need for structural improvement in a building is something beyond
what occupational therapy students can address. However, if occupational therapy
students collaborate with engineering students, this need may be realised.

Collaboration beyond the respective specialist’s walls is essential.

4.7.3 Growth in resources

Around 40per cent of both students and community members discussed that their
ideals and wishes are for resources to expand so that the projects can grow. They
referred to various type of resources: financial aid to increase, more personnel to be
available as well as improved competence, more time needed and increased

accessibility to materials.

Students’ quotes referring to growth in tangible resources

e "ADbigger playground for the children."
e "The workshop has changed from being equipped with only [one] machine to having
[four to six] machines and a lot of other equipment and materials.”

e "More variety of T-shirt printing materials and methods."
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Students’ quotes referring to growth in tangible resources

"They have been marketing so much that they just hired an additional person to
help production.”

"Increase financial aid: Most of the time projects need finances to sustain the project
and a onetime sponsor isn't enough to sustain the project once the students

leave."

Community members’ quotes referring to the growth of tangible resources

Ideally, “rural areas are industries of growth giving all its people employment thus
averting this influx into urban areas.”

"l see a progressing garden project that supplies the demands and beyond."
"Create small viable businesses in the community for the community diverting city
bound cash back into the community."

"... [wished] we can have more students that each child will have his/ her own
[occupational therapist] for a better development and healthy living of our
children.”

"We need more [occupational therapists] to bring more [projects]."

Students’ quotes referring to the growth of intangible resources

"There would be enough time to discuss needs, find sponsors and really start
implementing even bigger projects.”

“Increase knowledge: Most of the time the projects are not sustained due to a lack
of knowledge."

"l hope he continues to grow in his managerial skills and express his true needs to

the new students."
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Literature control

Mishina, Pollock and Porac wrote an article “Are more resources always better for
growth? Resource stickiness in market and product expansion.” They described that
an increase of resources does not necessarily result in growth as growth is a more

complex process.'*

Growth of resources is therefore important for the growth of a community centre, but
is a complex process. Each community centre has to be evaluated on its own terms
and should increase resources over time, as this can be well-managed by

community members.

An example in the context of community projects could be when a community centre
receives more personnel in a short period of time, it may slow down activities in the
short-term as a great deal of energy is put into equipping new members. However,
over the long-term, when personnel have settled in, tasks may be done more

efficiently. However, a high turn-over of staff may once again slow down productivity.

4.7.4 Conclusion

The World Health Organisation (WHO) published a book in 2005 entitled “Promoting
mental health.” One of the discussions was around continuous growth in their

strategies to promote mental health in order for it to be more cost-effective.***

For communities to maintain the growing demands that are placed on them, they
need to grow in their strategies for community development. Growing community

projects contribute to continuous community development.
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4.8 Conclusion

The themes that emerged from the content analysis were discussed. It was
concluded that when a project is meaningful, and completed in a supportive
structure, as well as maintained and developed, it enhances the sustainability of
projects.

In Chapter 5 the researcher analyses the final phase of Appreciate Inquiry by
formulating a plan that enhances the sustainability of occupational therapy student
community projects. Conclusions regarding the research questions are made and

recommendations for future research are offered.
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CHAPTER 5
DISCUSSION OF FINDINGS

51 Introduction

Chapter 4 explored and described four themes that emerged from the data analysis.
The implication of the findings on the sustainability of students’ projects in the

community and the role of the researcher are now discussed.

5.2 Application of the themes to student projects

5.2.1 Theme 1: Project meaningfulness

Projects were experienced as meaningful once they addressed the different
stakeholders’ needs, were successfully implemented and when all stakeholders

experienced learning.

5.2.1.1 Addressing the need of the community

The findings revealed that addressing the need of different stakeholders could be
challenging because one community member may have more urgent abstract needs
and another may have more concrete needs. The need for every stakeholder can
also differ at any point in time. A community centre may need structural improvement
whilst the community member as an employee, may want to advance her skills in
taking care of the clients at the centre. Conversely, the manager of the centre may
be satisfied with the current level of care-taking skill of that employee and rather
want to improve her managerial skills to expand the management structure at the
centre. It may even be that various stakeholders do not know what their needs in the

workplace are, because they are overwhelmed by their personal needs.
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To determine the greatest need at a community centre when formulating a project
plan is a complex process. It may even be that the community decide on their most
urgent need, but that it falls outside the scope of the occupational therapy students.
And even if they are able to collaborate with other stakeholders to address that need,

financial resources and time may hinder students from addressing that need.

Findings also demonstrated that students unfortunately have certain ideas regarding
their own perceptions of the greatest need in the community. Even though they learn
to put their own ideas aside when considering the community’s need, they are
inexperienced in their field and do not necessarily have the ability to remain impartial

and objective.

One way in which students can simplify the process of addressing the community’s
needs, is to use a problem tree in their project planning process.” A problem tree
provides a schematic representation of all the needs that influence each other and
what lies at the core, therefore what is the main need. Students have successfully
used this process in the past; however, without distinguishing between abstract and
concrete needs. It will also be necessary to clarify who the beneficiary is when
addressing a certain need. Technically, the “problem tree” can be termed a “needs

tree”.

If addressing the concrete and abstract needs of multiple benefactors has a positive
influence in the success and sustainability of projects, it needs to be clearly

portrayed in the planning of projects.

5.2.1.2 Successful implementation of projects

For student projects to be successfully implemented, findings firstly suggest that the
demands set by a project must exhibit the characteristics of the “just right challenge”.

Projects that are beyond the participants’ present abilities may cause fear of failure
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and result in passivity. Projects that are below the participants’ abilities may lead to

boredom and lack of interest to continue active participation.

The challenge in pitching projects on the right level is that no current literature

explains this in enough detail to support students to apply it to their projects. Despite

this, students and community members continuously implement projects that are

pitched at the appropriate level. No clear ideas regarding this were formed during

this study; however, certain ideas were emphasised in participants’ responses to

provide guidance on the manner in which to pitch projects at an appropriate level.

a)

b)

Form clear and realistic goals with time frames and give specific
responsibilities to certain persons to make sure all goals are reached. Be
adaptable as the context is unpredictable and a lack of responsibility from
community members is present often times.

Students need to make regular contact with supervisors to discuss the
project goals and its progress as supervisors have experiential
knowledge. Though this measure has already been put in place, students
have not made effective use of this opportunity. Parameters such as
students’ marking schemes should be revised to ensure that students

abide by this set norm.

Secondly, findings suggested that buy-in from all stakeholders are essential for the

successful implementation of projects. The following is suggested to advance buy-in

from all stakeholders:

a)
b)

Established a common goal for all stakeholders to be in unity.

Community members need to identify the main need for them to accept
the project and thereby increase ownership. Students have to take great
caution not to identify needs and objectives on behalf of the community

members, but to carefully facilitate the process.

108

© University of Pretoria



c) Community members and students should have an affinity for the project

as it is an internal motivator to actively participate. This affinity may not be

that everyone likes the project equally, but that each person determines

the aspects of a project that motivates them.

Thirdly, findings suggested that the competency of community members is vital in

ensuring the successful implementation of projects. This is a sensitive subject, as it

infers that community members are incompetent. However, if the already developing

centres in the community are recognised, the perception of incompetence becomes

untrue. Community members are well able to initiate and continue centres in their

areas and are able to deliver a quality service. The following methods to improve the

community’s competence are suggested:

a)

b)

d)

Lecturers need to discuss preconceived ideas about incompetency of
community members with students before entering the community.
Consequently, the students should treat community members
accordingly, being mindful not to underestimate or patronise them.

The scope of occupational therapy student projects is new to
community members. Students need to slowly introduce new aspects
of occupational therapy with the community, and should be
comfortable to repeat trainings when necessary.

Improving the competence of community members requires facilitation
to find better solutions to their problems, therefore focussing on
problem-solving skills.

Teaching community members who lack skills to be confident in their

roles.

Finally, the achievement of outcomes, or an experience of success is of primary

importance in motivating students and community members to continuously achieve

successful results. Suggestions from the findings are the following:
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Students need to position measures to motivate community members, for example
present them with certificates for completing certain parts of a task. In turn, lecturers
have to do the same for students by creating rewards as projects proceed, for

example awarding bonus marks for continuous hard work.

In conclusion, setting a project at the appropriate level, allowing stakeholders to buy
into the project, improving the competency of the community members and creating
opportunity for a success experience, need to be consistently achieved if a project is

desired to be successfully implemented.

5.2.1.3 Learning experience

Learning is a complex process and findings suggested that participants have a great
need to partake in that process on a variety of levels. Because of the complexity of
learning, is it impossible to control what students and community members learn on
a micro level during community projects. Suggestions to facilitate this learning

process most effectively include the following:

a) Both students and community members need to set personal learning
outcomes and monitor these throughout projects. Students may
provide guidance to community members and lecturers need to
supervise students in the process.

b) Skills need to be demonstrated and opportunity for practice and
mastery needs to be presented.

c) Opportunity for extra-curricular learning needs to be given for students
who surpass their outcomes early on.

d) Opportunity for students and community members to share their new

insights with other stakeholders needs to be given.
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In conclusion, if learning contributes to the sustainability of projects, students and
community members need to be in control of that process. As a lack of insight may
be present, this process needs to be supervised.

5.2.2 Theme 2: Suitable support structure

Projects took place in a suitable support structure when the relevant resources were

available and when they were done in a favourable working environment.

5.2.2.1 Resources

Findings firstly suggested that sufficient financial resources need to be available for
projects to be sustainable. It includes monetary and material resources as well as

income-generation opportunities. The findings from this study explained that:

a) Financial sponsors were greatly needed, but rarely this funding was
certain. However, stakeholders appeared to successfully obtain
relevant resources for projects, but did not clarify their means thereto,
and only indicated great relief when they obtained sponsors. The
source thereof was also not disclosed in the study.

b) None of the sponsors obtained were long-term, which may have a
negative influence on sustainability.

c) Projects that focussed on the effective use of resources and income-

generation had more certain outcomes.

The following are therefore suggested:

a) It will be more beneficial for students to focus their projects on
effective use of resources or income-generation projects as the

results are more certain.
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b) If the effective use of resources and/or income-generation is not a
possibility, or is possible but needs start-up costs, students will need
to:

i. equip the community members to find sponsors as a building
block for further projects, or

ii. find once-off sponsors to finance start-up costs, or

iii. negotiate financial resources from the Department of
Occupational Therapy; a discussion on the availability and

management thereof will, however, need to take place.

Findings furthermore revealed that sufficient human resources needed to be
available for the sustainability of projects. Human resources include the personnel
available; the personal and professional skills personnel contribute to projects, their

time to participate and how effectively they use their resources.

Community members therefore need to have greater buy-in to make personnel
available for sufficient time, especially at the centres where a lack of responsibility
has been identified. If they are not willing, lecturers need to reconsider their

suitability for doing student projects.

5.2.2.2 Favourable working environment

Findings suggested that for a working environment to be favourable it needs to have
an inviting physical environment. As the research participants mentioned, they
wanted a project to look beautiful, and when it did, they were satisfied.

However, to create the ideal physical environment is hard work and expensive®.. In
the same way that students and community members differ in their needs, they may
also find different aesthetic appearances appealing, making the ideal environment
even a more complex goal to attain. To address the physical environment, the

following therefore needs to be considered:
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a) To allocate finances to the physical environment is essential as it
supports the working environment.

b) Preferences of the community members are considerably of higher
value and more importance than that of students’ when changing the

aesthetic appearance of the environment.

Findings also suggested that a vibrant social atmosphere contributes to a supportive

working environment. Every individual in a social atmosphere influences it. For

example, when someone is angry at another person, the effect often resonates

throughout the immediate environment. If someone is feeling ill, there will be concern

in the atmosphere. In the same way will positive people add to a vibrant atmosphere.

Creating a favourable working environment is therefore a complex process, yet is

important to address. This study showed that:

a)

b)

Community members appreciate the respectful attitude of students
towards them. These are certain aspects that cannot be controlled by
lecturers when sending students into the community. Even though a great
effort is made to enlighten students in this matter before entering the
community, is it also partly a reliant on the integrity and attitude of
students. One way in which this may be addressed is to expose students
to the community early on in their studies, so that they may develop a love
for the community instead of fear.

When students were thanked for their hard work by the community
members, they felt satisfied. Lectures may play a role in preparing
community members for their relationship with students and advise them
to also show their appreciation towards students in whatever way

possible.

113

© University of Pretoria



5.23 Theme 3: Maintenance

Projects are maintained once community members take responsibility, routines are
established at the community centres and the university-community partnership is

long-standing.

5.2.3.1 Taking responsibility

Findings indicated that taking responsibility and taking ownership of a project are
closely connected. The greatest challenge in this regard is students who want to do
projects for themselves, instead of with the community. And at the end of their time
in the community, they wish to handover tasks and trust that community members

are going to take responsibility to maintain that project.

It was clear that if community members did not take responsibility to finish tasks that
were theirs to complete during the planning and implementation of a project, it would
be highly unlikely for them to continue with those tasks once the students left the

community. To address this matter, the following strategies are suggested:

a) Students need to make realistic recommendations when they hand
over projects to the next group of students. When the community has
taken ownership, building on an existing project is recommended.
However, if there is a lack of ownership, it requires the repetition of a
project until the community exhibit a sense of responsibility.

b) Even though students are theoretically prepared to facilitate
empowerment in the community, a lack of insight and exposure to
projects can inhibit them from effectively applying this principle.
Therefore, students need to be slowly introduced to community projects
from early on in their student years for them to receive relevant

exposure to projects in the community.
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5.2.3.2 Established routines

Findings showed that for a project to be maintained, newly introduced tasks of a

project need to become routine in a community centre.

Generally speaking, people do not like change.'* To incorporate something new into
an existing structure may upset people and make them resistant. However, when the
opportunity to make existing tasks more efficient exists, change may be more readily

accepted. The following strategies to mitigate resistance to change are suggested:

a) When new tasks of a project are introduced, community members need
to know the benefit they will experience from these changes. If
community members cannot see immediate results, knowing the long-
term effect of change will encourage them to persist with doing those
tasks.

b) Repetition is important as learning happens with repetition and so
establishes routines and habits.

c) Change should be slowly introduced. This also correlates with “The just
right challenge” that was discussed earlier. The community must be
addressed on their appropriate level. If they resist change, the rate of
change should be decreased and vice versa. The pace of change will

be different for different community members.*®

5.2.3.3 Long-standing university-community partnership

Findings suggested when the university and community have a long-standing
partnership, it creates a foundation for projects to develop over time. For the
university and community to have a long-standing partnership, it is dependent on a

variety of stakeholders, namely:
a) It is important that the community gives permission to the university to

commence/continue with community engagement in their area. The
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University of Pretoria currently have favour in the community where this
study was conducted, as there is even a campus that was established
for the designation of community engagement.

b) Funds that are withdrawn or relocated, or curricular changes may have
an influence on the implementation of projects over the long-term. It is
therefore important that the long-standing university-community
partnership be advocated by lecturers. Even if curricular of financial
implications change the face of projects, is it necessary to implement
the changes over a period of time to prepare the community in

advance.

524 Theme 4: Growth

Growth is mainly seen when projects build on existing projects, when collaboration is

experienced, and when there is growth in resources.

5.2.4.1 Building on existing projects and planning for the future

Findings demonstrated that for a project to grow, it needs to build on an existing
project. Therefore, start-up goals need to include long-term goals so that subsequent
projects are not haphazardly completed, but purposefully placed within the greater
goal. Strategic goals will also ease evaluation of the long-term relationship of the
university and the community centre. If long-term goals are reached, it may indicate

the appropriate timing for a university-community partnership to be ended.

Findings also suggested that with the growth of projects, students’ roles will shift
from active participants to a role that denotes more facilitation. When considering the
ideal for a community centre, it would be for that community centre to function
independently, by addressing their own needs, and growing and solving upcoming
challenges in an open labour market standard. As the participation of the community
members develop from being largely recipient, to being mostly active, the role of a

student also shifts from active participant, to being a facilitator. This may even be the
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point where students cease their involvement at that community centre regarding

projects, and where the lecturer plays a supporting role.

It is a challenging decision to make and therefore needs to be an ongoing discussion
between lecturers and community members. Regular revision of the functioning of
the centre and its potential is required. Community members need to show where
they are going with student projects, and the lecturer needs to evaluate whether
student training is still challenging enough to ensure that students continue to learn.

5.2.4.2 Collaborate and gain support from other entities

Findings expressed that local community members surrounding community centres
need to become involved in student projects to sustain those projects. However, this
study did not clearly delineate the challenges that are present regarding
collaboration with other local partners in the community. It is however something that

the community needs to be aware of, and needs to be further investigated.

Secondly, findings indicated that when students are able to collaborate with other
departments at the University, the needs of the community are addressed more
efficiently.

The greatest challenge for collaboration is the time which is taken to properly
coordinate activities. Students are already challenged with the short time that they
are present in the community, so this becomes a complicated aspect to address, yet
it cannot be ignored. It may be that collaboration needs to happen on a higher level,
such as with lecturers who connect with other departments regarding a community

centre.
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5.2.4.3 Growth in resources

Findings demonstrated that the growth of resources is expedient for the growth of a
project and the sustainability thereof. However, it is something that needs to be well-
managed to be effective.

Growth of resources takes time; in some ways it comes automatically and in other
ways it requires great effort. For example, if a project is income-generating, the
resources grow “automatically” as interest in the business grows. But, interest in a
business does not increase overnight and great effort is needed to make it
successful. Also, even if the main income for a project is sponsorship, it takes effort
on behalf of the community to ensure the long-term commitment of that sponsor.
Further sponsorship needs to be obtained to ensure growth in resources;

maintaining current sponsorship is not enough.

Therefore, to equip community members in the management of resources (finances,
material, human, time) and to obtain sponsorships is much more valuable in the

long-run than if students find a one-time sponsor.

5.3 Reflection on the role of the researcher

At the time of the study, the researcher held the position of lecturer of the students
that partook in community projects and contributed to this study. It is important for
the reader to understand this, as certain themes that were described by students
have certain implications to projects which need to be seen in the greater scheme of
Community Engagement. Even though the researcher did not directly supervise the
implementation of projects during the data collection phase, her knowledge of
student projects and the community gave her insight into the discussion of the

findings in this chapter.
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54 Dynamics of stakeholders

The dynamics of and positions that the various stakeholders hold have a definite
influence on the application of the findings regarding student projects. The diagram
provides the reader an overview of the complexity of relationships that exist within
and around student projects.

University of
Pretoria

Faculty of Health
Sciences

School of Health
Care Sciences

Department
of

Occupational
LLEET

A. Lecturers

&
B. Students

Figure 5: Hierarchy of stakeholders within and around student project

In table 5.1 below, the reader is able to retrieve a summarised understanding of the
university and community stakeholders and their responsibilities.
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Table 5.1: University stakeholders

University stakeholders

Stakeholder Responsibility

University of Pretoria e Makes the policies regarding University-Community

partnership.

e Manages the Community university campus that gives
access for many Community Engagement activities to take
place.

Faculty of Health Sciences e Guides the implementation of University Policies on a

macro level, and compelling Health Care Science
Departments to do Community Engagement.
e Manages the funds available for Community Engagement

on a macro level.

School ~of  Health — Care e Guides the implementation of University Policies on a

Sciences meso level, and compelling Health Care Science
Departments to do Community Engagement.
e Manages the funds available for Community Engagement

on a meso level.

Department of e Guide outcomes for students to reach learning objectives

Occupational Therapy in their Community Engagement. These outcomes are
guided by the Health Professions Council of South Africa.

¢ Makes contact with the community in order to practice
Community Engagement,

¢ Manages money available for Community Engagement on

a micro level.

120

© University of Pretoria




Stakeholder

Responsibility

Lecturers

Facilitates teaching and learning of final-year occupational
therapy students during community fieldwork education.
Supervises students in the planning, implementation and
evaluation of their community projects.

Continuous communication with community centres and
their members in order to sustain the university-community
relationship.

Dispenses money available for Community Engagement.

Students

Contact sessions with community members in order to
drive projects.

Presents their learning to lecturers.

Table 5.2: Community stakeholders

Community stakeholders

Stakeholder

Responsibility

Community

Currently the community at large does not play a role in
student projects.
General acceptance is given to the university as the

university community campus is in their midst.

Community centre

For the manager to give permission for students to engage
in learning activities at their centre.
For the manager to specifically give permission for

projects to be implemented.

Community members

To plan, implement and evaluate student projects together

with students in contact sessions with these students.

Clients

To receive the benefit of a project if it is directed towards
them.
To partake in projects if they are functioning on a

sufficiently high level.
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From the above, it is evident that the relationship is complex and what may seem to
students and community members as obvious may not be the reality. It is however
the responsibility of the researcher to ensure that consideration be given to all

stakeholders’ positions.

5.5 Conclusion

In this Chapter, the researcher argued the importance and practicality of each of the
themes and categories that emerged from the raw data. It became clear that most of
these aspects can be considered in future projects, whereas other categories require
more comprehensive investigation. The researcher concludes her findings in
Chapter 6, where consideration regarding the responsibility of the various

stakeholders is presented.
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CHAPTER 6
CONCLUSION

6.1 Introduction
In Chapter 5 the researcher discussed the application of themes to the project. In

Chapter 6 the researcher makes conclusions regarding each phase of the

researcher study, and makes recommendations for future studies.

6.2 Research aim and objectives

6.2.1 Research aim

The overall aim of this research was to, by means of Appreciative Inquiry, (e)valuate
the sustainability of final-year occupational therapy student community projects.

6.2.2 Research objectives

In order to have achieved the aim, the objectives were:

e To explore the factors that influences the sustainability of final-year

occupational therapy student community projects.

e To describe the factors that influences the sustainability of final-year

occupational therapy student community projects.

6.3 Conclusions

The below diagram illustrates the parts in which this research study was done:
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AL PART 2:

Background Al es

of the study Information gathering

Action plan

1. Define 2. Discover 3. Dream 4. Design 5. Destiny

Figure 6: Three parts of the study

6.4 Conclusion: Part 1

The first part of this study sought to define the challenge that needed investigation.
The challenge identified was that of occupational therapy students’ community

projects being unsustainable.

6.5 Conclusion: Part 2

In the second part of this study, the researcher gathered information by asking
students and community members to “Discover”, “Dream” about and “Design” the
ideal community project. In analysing this data, themes to enhance the sustainability
of student projects in the community emerged. A summary of those themes,
categories and sub-categories is shown in Table 6.1.
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Table 6.1: Summation of themes, categories and sub-categories

Themes Categories Sub-categories
a) Addressing the need of the
community
i.  Justright challenge
b) Successful implementation ii. Buy-in
of projects
iii.  Competence of the
community members
1) Project

meaningfulness

iv.  Success experience

i. Knowledge

ii. Insight

c) Learning experience
iii.  Acquiring of skills

iv. Planning, evaluation and
adaptation

2) Suitable support
structure

a) Resources i.  Financial resources

ii. Human resources

i.  Physical environment
b) Favourable working
environment

ii. Social environment
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Themes Categories Sub-categories

a) Taking responsibility

3) Maintenance b) Established routines

c) Long-standing university-
community relationship

a) Building on existing
projects and planning for
the future

4) Growth

b) Collaborate and gain . Local community

support from other

entities i. External community

c) Growth in resources

6.6 Conclusion: Part 3

In part 3 of this study the researcher was required to formulate an action plan to a)
refine the theoretical learning outcomes for the Service Learning block and b) to
suggest actions to be taken in the Service Learning block to enhance the

sustainability of community projects.

6.6.1 Refinement of the learning outcomes

The researcher concluded that some of the theoretical teaching and learning
outcomes to prepare students for community projects are already covered in the
curriculum. The findings however, indicated that additional aspects should be
included to enhance project sustainability of final-year students. These aspects are
shown in Table 6.2.
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Table 6.2: Aspects to consider to improve project sustainability

Theme

Category

Recommended actions

Project

meaningfulness

Addressing the

need

Continue using a problem tree to identify the causes
and effects and see the interactions of the different
problems. Also use an objectives tree to address the
problems.

Clarify which objectives are abstract and which are
concrete in order to avoid disappointment with the
unseen characteristic of abstract findings.

Clarify the benefactors of the project outcomes to

maintain clear focus in the project implementation.

The successful
implementation

of projects

Use the method of SMART (Specific Measurable
Attainable Realistic Timely) goal setting.

Further investigate how to evaluate the level of
participation of groups of people.

Evaluate students on making use of opportunities
such as consulting lecturers on pitching a project on
the appropriate level to ensure that students
effectively make use of such opportunities.

Expose students to the community context early on
for them to easily adapt to circumstances.

Students and community members need to identify
the aspects in the project that will motivate them to
actively participate. This may be shared with each
other.

Community members should identify the tasks that
should be done.

Give students opportunities to train the community
under supervision in their third year of study to
improve their own competence.

Students need to present training sessions with a

focus on problem-solving skills.
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Theme

Category

Recommended actions

Learning

experience

e Both students and community members need to
control their own learning process. At the beginning
of a project, stakeholders need to use the general
learning outcomes for projects and apply it to
themselves. Lecturers will supervise students in
setting realistic outcomes, whilst managers of
centres will guide the community members.
Community members can also consult students.

e Students need to take responsibility to arrange
suitable times with their supervisors for formative
feedback and reflection.

e The criteria for formative and summative feedback

need to be improved.

Suitable support

structure

Resources

e For students to rather do projects for the effective
use of resources and/ or are income-generating than
relying on sponsorship.

¢ Equip community members to find sponsors.

e For the Department of Occupational Therapy to
consider setting money aside that may be used for
project start-up costs.

e Lecturers need to manage community members’
expectations regarding projects, such as making
enough personnel and time available. If they are not
able to this, the partnership with that community
centre, pertaining to projects, needs to be

reconsidered.
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Theme Category Recommended actions
Favourable e Consider the physical environment in projects.
working Attempt to direct resources (finance, time, materials,

environment

human) towards the improvement of the physical
environment.

Ensure that the aesthetic appearance of
projects/physical environment is according to the
taste of the community.

For lecturers to prepare community members to
show appreciation towards students for their efforts.
Introduce community projects to students from their
first year of study. Increase the expectation from
students as the years’ progress.

Maintenance

Taking
responsibility

Once students are exposed to the community, they
need to apply the adult learning principles whereby
community members need to do things for
themselves with help from the students when
necessary. When students are of the mindset not to
do things on behalf of the community, the
community will be of the mindset to take
responsibility for themselves.

Students should be taught to make realistic
recommendations augmenting projects when
community ownership is present and repeating

projects when community ownership is absent.

Established

routines

Students need to clarify the benefit of change to the
community members.
Students need to repeat aspects in the project until

routines are established.
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Theme Category Recommended actions
Long-standing | e Lecturers need to continuously advocate university
university- involvement in the community by representing the
community community on the relevant forums where policies
partnership are made.
e Community projects should not stop suddenly if a
partnership is ending, but should be done gradually.
Growth Building on ¢ Increase the challenge in setting short-term goals for
existing a project.
projects e Set long-term goals from the start of a project.

Continuous communication between lecturers and
community members need to take place to ensure
that community centres are relevant for student

projects.

Collaboration

Lecturers need to network with other departments in
order to connect relevant stakeholders to community
centres.

Further investigation regarding sufficient local

partnerships can be formed.

Growth in

resources

Students need to emphasise management of
resources in their projects.
Students should also give attention to equipping

community members on obtaining sponsorships.

In summary, each stakeholder that is directly involved in community projects, can

take certain aspects to enhance the project’s sustainability.

Lecturers need to:

e Supervise students in setting realistic learning goals for themselves.
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e Formalise feedback opportunities such as giving marks for students using these
opportunities.

e Improve the criteria for formative and summative feedback.

e Advocate
o for departmental finances to be available for projects.
o for a long-standing partnership with the community.

e Create opportunities for students to become involved in community projects
from the first year of study; especially successful centres.

e Create opportunities for students to facilitate training sessions from the third
year of study under supervision of final-year students or lecturers.

e Prepare community members on the expectation that is placed on them in
order to receive a student placement. They need to:
o make personnel and time available.
o show appreciation towards students.

e Network with other departments in order to connect them to the correct
community centres.

e Continuously communicate with community members to ensure the relevancy

of a community centre for student projects.

Students and community members need to plan projects by:

e Setting personalised learning goals at the beginning of a project under lecturer
supervision.

¢ Identifying personal meaning that the project will give them to motivate them.

e Clarifying the benefit of change to the community members.

e Using a problem and objectives tree; clarifying the which are abstract and
concrete needs.

e Using the Problem Planning Matrix (PPM); clarifying the benefactors of each
project goal.

e Using the SMART goal setting system.

e Repeating aspects that are not yet established.
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Making realistic recommendations when planning for the long-term; repetition of
projects if community ownership is not established, and building on existing
projects when community ownership is present.

Consulting with lecturers in pitching a project at the appropriate level.

The focus of projects needs to be on:

6.7

Equipping community members to use resources effectively.

Equipping community members to find sponsorships.

Equipping community members to manage resources effectively.

Considering an income-generation project.

Considering improvement of the physical environment; ensuring that the

aesthetic appearance is the taste of community members.

Recommendations for future studies

The findings in this study recommended that community centres should forge
local partnerships with other centres in order to achieve greater support and
better sustainability in doing projects. It is further recommended that the
manner in which sufficient local partnerships can be forged be also

investigated.

Appreciative Inquiry (Al) was used to investigate the sustainability of projects
and is further recommended that employment of Al as a means to bring

sustainable change to projects be investigated.

A considerable discrepancy in the number of students and community
members reporting on the lack of responsibility among community members

was recorded. The reason for this discrepancy should also be investigated.
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Whether projects are sustainable or not, they either have a temporary or
prolonged impact on the community. This impact can be explored in order to
determine the extent of transformation through these projects in the

community.

It was previously recommended that students be introduced to the community
at an earlier stage in their study. It is now recommended that the impact on
students’ learning if this is realised be investigated.

6.8 Dissemination of findings

The findings of the study will be made known to the community members with a
summarised hand-out that clearly explains the conclusions of this study. The
recommendations of this study will be discussed with current lecturers, supervising
students in the community, urging them to discuss these same suggestions with the

community members.

The findings of this study should also be published in an accredited journals.

The findings are also scheduled to be presented at conferences and symposiums in

a verbal or poster format.

Lastly, the recommendations of this study are scheduled to be discussed with
prospective final-year Occupational Therapy students to include these
recommendations in their community projects. These discussions will be done by the

researcher or by current lecturers after discussion with the researcher took place.

6.9 Conclusion

The researcher made conclusions concerning all three parts of this research study.

The theoretical outcomes of the Service Learning Module were revised.
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Recommendations on actions of the different stakeholders that are involved in
student projects need to take were made. Recommendations for future studies were

made.
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University of Pretoria

Faculty of Health Sciences
School of Health Care Sciences

Department of Occupational Therapy

Participant information leaflet and informed consent document: students

Title of this study:

(E)valuating the sustainability of final year occupational therapy student community

projects.

Dear participant

| invite you to participate in a research study. This information leaflet will help you to
decide if you want to participate. Before you agree to take part you should fully
understand what is involved. If you have any questions that this leaflet does not fully

explain, please do not hesitate to ask the researcher, Lené Wessels.

1. Purpose and objectives of this study
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The overall aim of this research is to, by means of Appreciative Inquiry; explore and
describe the factors that influence the sustainability of final year occupational therapy

student community projects.

In order to achieve the aim, the objectives are:
e To explore the factors that influences the sustainability of final year
occupational therapy student community projects.
e To describe the factors that influences the sustainability of final year

occupational therapy student community projects.

2. Explanation of procedures to be followed:

All the students in this block who give voluntary consent will complete a self-report
interview schedule. In this group, the researcher will ask some questions, which you

can choose to answer or not.

3. Risk and discomfort involved

There are not physical or emotional risks involved in this study. This will however
take about an hour of your time to complete the self-report interview schedule. If
any of the questions makes you feel uncomfortable, you do not need to answer it. If
you feel that there are issues from the project that arise during the completion of
the interview schedule, you can tell the researcher. This can be discussed with the
researcher immediately. If you need any additional counselling, it will be available to

you.

The completion of the self-report interview schedule will take place after the
completion of your block. This will thus not affect your marks in any way. Project
documents that are marked after the end of this block, is marked by another lecturer
who are not part of this study and will not have access to the content discussed in

the focus groups and interviews.
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4. Possible benefits of this study

You will not benefit directly from this study. The results of this study will however
enable the researcher, in collaboration with the students and community members

to do projects more efficiently.

5. Your rights as a participant

e Whether you sign this document or not, it will not influence the relationship

between you and the researcher, as student supervisor.

o All information will be anonymous and you will not be identifiable. This is done by

identification code numbering.

o The outcomes of this study will be made known to you. It will also be published and

presented at congresses.

e You can at any time withdraw this consent without it having any consequence to the

outcomes of your block.

e A copy of this consent will be given to you.

6. Has the study received ethical approval? (To be confirmed)

This study has received written approval from the Research Ethics Committee of the
Faculty of Health Sciences at the University of Pretoria. A copy of the approval letter

is available if you wish to have one.

7. Information and contact person

The contact person is Lené Wessels. You can contact her telephonically or via email.
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Her email address is: lene.wessels@up.ac.za
Her office number is: 012 354 1775

Her cell phone number is: 072 731 4600

8. Compensation

Your participation is voluntary. No compensation will be given for your participation.

9. Confidentiality

All information that you give will be kept strictly confidential. Once the data has
been analysed the information no one will be able to identify you. Research reports
and articles in scientific journals will not include any information that may identify

you.
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Consent

| confirm that Lené Wessels, asking my consent to take part in this study has told me
about the nature, process, risks, discomforts and benefits of this study. | have also
received, read and understood the above written information (Participant
information leaflet and informed consent document) regarding the study. | am aware
that the results of the study, including personal details, will be anonymously
processed into research reports. | am participating willingly. | have had time to ask
guestions and have no objection to participate in the study. | understand that there
is no penalty should | wish to discontinue with the study and my withdrawal will not
affect the relationship between me the researcher as student supervisor. | have

received a signed copy of this informed consent agreement.

Participant’s name (Please print)
Participant’s signature: Date:
Investigator’s name : (Please print)
Investigator’s signature: Date:
Witness’s name : (Please print)
Witness’s signature Date:
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1. Write me a story about a high-point/ peak experience in the community project.
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2. Imagine you have awakened from a long, deep sleep. You get up to realize that
everything about the community project is as you’ve always dreamed it would be. Your

ideal state has become your reality. What do you see? What is going on? How have

things changed?

3. What wishes do you have to enhance the sustainability of the community project?
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Appendix B

Participation information and informed consent document: community members
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University of Pretoria

Faculty of Health Sciences
School of Health Care Sciences

Department of Occupational Therapy

Participant information leaflet and informed consent document: students

Title of this study:

(E)valuating the sustainability of final year occupational therapy student community

projects.

Dear participant

| invite you to participate in a research study. This information leaflet will help you to
decide if you want to participate. Before you agree to take part you should fully
understand what is involved. If you have any questions that this leaflet does not fully

explain, please do not hesitate to ask the researcher, Lené Wessels.

10. Purpose and objectives of this study

The overall aim of this research is to, by means of Appreciative Inquiry; explore and
describe the factors that influence the sustainability of final year occupational therapy

student community projects.
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In order to achieve the aim, the objectives are:
e To explore the factors that influences the sustainability of final year
occupational therapy student community projects.
e To describe the factors that influences the sustainability of final year

occupational therapy student community projects.

11. Explanation of procedures to be followed:

All the students in this block who give voluntary consent will complete a self-report
interview schedule. In this group, the researcher will ask some questions, which you

can choose to answer or not.

12. Risk and discomfort involved

There are not physical or emotional risks involved in this study. This will however
take about an hour of your time to complete the self-report interview schedule. If
any of the questions makes you feel uncomfortable, you do not need to answer it. If
you feel that there are issues from the project that arise during the completion of
the interview schedule, you can tell the researcher. This can be discussed with the
researcher immediately. If you need any additional counselling, it will be available to

you.

The completion of the self-report interview schedule will take place after the
completion of your block. This will thus not affect your marks in any way. Project
documents that are marked after the end of this block, is marked by another lecturer
who are not part of this study and will not have access to the content discussed in

the focus groups and interviews.
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13. Possible benefits of this study

You will not benefit directly from this study. The results of this study will however
enable the researcher, in collaboration with the students and community members

to do projects more efficiently.

14. Your rights as a participant

e Whether you sign this document or not, it will not influence the relationship

between you and the researcher, as student supervisor.

o All information will be anonymous and you will not be identifiable. This is done by

identification code numbering.

e The outcomes of this study will be made known to you. It will also be published and

presented at congresses.

e You can at any time withdraw this consent without it having any consequence to the

outcomes of your block.
e A copy of this consent will be given to you.
15. Has the study received ethical approval? (To be confirmed)

This study has received written approval from the Research Ethics Committee of the
Faculty of Health Sciences at the University of Pretoria. A copy of the approval letter

is available if you wish to have one.

16. Information and contact person

The contact person is Lené Wessels. You can contact her telephonically or via email.

Her email address is: lene.wessels@up.ac.za
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Her office number is: 012 354 1775

Her cell phone number is: 072 731 4600

17. Compensation

Your participation is voluntary. No compensation will be given for your participation.

18. Confidentiality

All information that you give will be kept strictly confidential. Once the data has
been analysed the information no one will be able to identify you. Research reports
and articles in scientific journals will not include any information that may identify

you.
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Consent

| confirm that Lené Wessels, asking my consent to take part in this study has told me
about the nature, process, risks, discomforts and benefits of this study. | have also
received, read and understood the above written information (Participant
information leaflet and informed consent document) regarding the study. | am aware
that the results of the study, including personal details, will be anonymously
processed into research reports. | am participating willingly. | have had time to ask
guestions and have no objection to participate in the study. | understand that there
is no penalty should | wish to discontinue with the study and my withdrawal will not
affect the relationship between me the researcher as student supervisor. | have

received a signed copy of this informed consent agreement.

Participant’s name (Please print)
Participant’s signature: Date:
Investigator’s name : (Please print)
Investigator’s signature: Date:
Witness’s name : (Please print)
Witness’s signature Date:
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4. Write me a story about a high-point/ peak experience in the community project.
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5. Imagine you have awakened from a long, deep sleep. You get up to realize that
everything about the community project is as you’ve always dreamed it would be. Your

ideal state has become your reality. What do you see? What is going on? How have

things changed?

6. What wishes do you have to enhance the sustainability of the community project?

164

© University of Pretoria



uuuuuuuuuuuuuuuuuuuuuuu
< UNIVERSITY OF PRETORIA
YUNIBESITHI YA PRETORIA

Appendix C

Information leaflet and document for manager permission
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University of Pretoria

Faculty of Health Sciences
School of Health Care Sciences

Department of Occupational Therapy

Information leaflet and document for manager permission

Purpose of this request:

e To make recommendations on improving student education in preparing them for
the planning and implementation of projects in communities.
e To make recommendations on the integration of shown factors influencing

sustainability, to improve the sustainability of final year student projects.

Process of collecting data:

e Voluntary community members of this organization that took part in the project will

complete a self-report interview schedule. This will take about an hour of their time.
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It is important that you understand the following:

Whether you sign this document or not, it will not influence the relationship
between the University of Pretoria and your organization. It will also not influence

the way that you are treated in the future with regard to student projects.

All information will be anonymous and participants and your organization will not be

identifiable. This is done by identification code numbering.

The outcomes of this study will be made known to you. It will also be published and

will presented at congresses.
Participants voluntarily agree to this usage of unidentifiable information.

You can at any time withdraw this consent, without it having any consequence on

the projects that are implemented at your organization.

The Faculty of Health Care Sciences Research Ethics Committee at the University of

Pretoria has given ethical clearance for this consent document. (To be confirmed)

A copy of this consent will be given to you.
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Permission

| understand that the identity of participants at my organization and my organization
will remain confidential and that involvement in this planned research study means
that they voluntarily agree to participate. | acknowledge that a copy of this consent
was given to me. | have been given the opportunity to ask questions and my

guestions have been answered.

Manager’s name : (Please print)
Manager’s signature : Date:
Investigator’s name : (Please print)
Investigator’s signature: Date:
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Appendix D

First phase data analysis of research participants: students
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No data is included in the final copy of this study to ensure confidentiality
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Appendix E

First-phase data analysis of research participants: community members
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No data is included in the final copy of this study to ensure confidentiality
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Microsoft Excel Spreadsheet for the explanation of the data analysis process
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Appendix G

Ethics clearance letter from the Ethics Research Committee of the Faculty of
Health Sciences of the University
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Appendix H

Letter from the editor
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To Whom It May Concern:

| dedare that | have edited Lené (M) Wessels’ Research Report entitled (EJVALUATING THE
SUSTAINABILITY OF FINAL YEAR OCCUPATIONAL THERAPY STUDENT COMMUNITY PROJECTS, for
submission towards being awarded a Master's Degree at the University of Pretoria, South Africa.

My ID number: 830712070608 1
My affiliations: South African Translators' Institute (SATI); Professional Editors Group (PEG)
SATI Membership No: 1002620

Kind regards,

Claire Pienaar

Mobile: 0823728054

Email: completedaire® gmail .com
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