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SUMMARY

PARENTAL GUIDANCE OF THE MILIEU-DISADVANTAGED PRE-SCHOOL CHILD

by
WILNA VORSTER
SUPERVISOR; PROF. G. V FERREIRA
CO-SUPERVISOR: DR. S.S LE ROUX

DEPARTMENT: ORTHOPEDAGOGICS

DEGREE: PhD

The first aim of this study is to determine the level of cognitive development of the
milieu-disadvantaged pre-school child. Guidelines are then provided for the design and
implementation of a parental guidance programme, to empower the parent of the milieu-
disadvantaged pre-school child in order to guide the child according to his distinctive
educational needs.

Adequate becoming and learning at school entrance level require that the child be ready
for school. Parental guidance of the pre-school child should take place in an ordered
and systematic way to ensure school readiness, laying the ground work for long term
success in the school environment. School readiness inter alia implies adequate
cognitive development achieved through cognitive stimulation. The study or relevant
literature clearly indicates that the milieu-disadvantaged parent is seldom able to fulfill in
this need.

In this respect it is necessary to stress the importance of the family as the center of
educational events. It is here where the moulding and guidance towards school
readiness is primarily the responsibility of the parent and that the parent has to stimulate
the cognitive development of the pre-school child, expose it to varied experiences and
provide stimuli of intellectual nature.
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Inadequate parental intervention due to a lack of educative knowledge and — skills leads to
deprivation, resulting in developmental lags in the pre-school child. Eventually this leads to
total cognitive restraint. It becomes evident that the milieu-disadvantaged parent, due to
ignorance and illiteracy, does not realize the importance of his own input in the cognitive
development of his child.

This study shows that the cogpnitive development of the milieu disadvantaged pre-school
child has specific backlogs. It is clear that the parent has a need of knowledge regarding
the educational and cognitive development of the preschool child. The parent seems to
have a need of the following activities to promote:

- the perceptual-motor development of the child:

- numeracy and literacy;

- eye-hand coordination: and

- fine-motor skills.

The parent furthermore lacks knowledge about what can be expected of the child at a
certain stage of development.

Parents who bring up children in a deprived environment, has a pressing need for
educational knowledge and educational skills to optimise the pre-school child's
development and school readiness. This study compiles guidelines in order to bring about a
guidance programme for parents.

The following factors which exist in the milieu-disadvantaged situation, have been taken
into consideration in the design of the parent guidance programme
- the developmental level of the parent:
- lack of stimulatory aids such as magazines, paint, books, educational toys;
and
- cost and time involved in providing stimulative activities.

The following recommendations are put forward

- Refining and expanding guidelines for the formulation of parent guidance
programmes by way of further research.

- Presentation of parent guidance programmes on a macro-level by way of
macro-educational strategies.

- The school is co-responsible for a healthy community and should provide the
facilities and expertise for the launching of parent guidance programmes,

- It is recommended that the necessary funds be made available in order to
launch parent guidance programmes on a provincial and regional level, this is
the Government's responsibility towards the South African population.
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