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Responsibilities

Role of the student

Role of the therapist

Role of the liaison

Take responsibility for full
utilisation of the learning
opportunities presented by that
particular clinical setting.

Take responsibility for own work

load and programme in terms of

type of patient/client, case numbers
and tasks required in each field,
keep records, have regular
feedback sessions with all team
members and arrange with
therapists for presentations.

Ensure that he/she has gained

experience in:

¢ Assessment and treatment of
patients in all fields of practice
and of all age groups.

* Assessment and treatment of
performance components by
using a variety of activities from
all occupational performance
areas (including use of
therapeutic apparatus with these
activities).

¢ Assessment and treatment of all
occupational performance areas.

¢ Treatment of more than one
patient simultaneously.

e Siress management and
relaxation therapy.

= (Group treatment.

¢ A home and/or work visit with the
purpose of adaptation or work
placement.

¢ The procedures involved in
ordering prosthesis and
prosthesis training.

¢ Splinting

Make prior arrangements with

department head, for time required

for essential outside appointments

e.g. research, doctor's

appointment.

Hand fo the liaison, on last day of

the fieldwork, a completed time

sheet (signed by both student and
therapist)

Give input on the evaluation of own

work habits.

Orientate the student to the
department and the field of
practice.

Introduce the student to the
patients/clients assigned to
him/her.

Demonstrate assessments,
methods and treatment
media for each new ftype of
condition the student is
introduced to.

Expose the student to as
many learning situations as
possible.

Advise the student in planning
of treatment and day
programmes.

Supervise, together with the
liaison, the student's progress
through the three phases of
training.

Join in discussions between
student and liaison

Read, offer appropriate
comments and advice on all
written work (including final
case study).

Give feedback, throughout
the fieldwork, on the student's
level of functioning; to write
two (2) reports on the
student’s work habits and
assign her/him a mark for
these, to discuss the work
habit reports together with the
student and the liaison.
Ensure that the work habit
reports and time chart are
complete and signed.

Contact the departments
timeously and finalise
arrangements with the
department heads.

Provide clinician with timetable
for Friday after afternoon tutor
5essions.

Deliver an introduction to the
fieldwork to students before its
commencement.

Set dates, during this
introduction, for visits to
students and therapists.

Visit students for training and
testing on at least three
occasions during the fieldwork.

Hold discussions with students
and the therapists involved.

Allocate marks for written work
according to the requirements
set for the particular field.

Test the student’s knowledge
and skills during and at the end
of the fieldwork.

Take responsibility for the
final mark allocated to each
student at the end of the
fieldwork.

Be present at the feedback
session on work habits
between student and therapist

Have a closing session with
each student to check
reports, minimum
requirements and time
charts.

Hand in complete reports and
time sheets to the class
counsellor immediately after
the fieldwork.
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Appendix B: Work Competence (Habits) Report
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Appendix C: Fieldwork Evaluation Rubric
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Appendix E: Information Leaflet and Informed Consent of Students
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Information Leaflet and Informed Consent of Students

play

Title: Interpersonal communication factors in the supervisory relationship that
a role in occupational therapy students’ clinical reasoning during fieldwork
education.

Introduction: Marianne de Beer, occupational therapist and part-time lecturer at the

University of Pretoria, is undertaking this study for her doctoral degree.

For this purpose she is dependent on your kind co-operation.

Purpose: This study is setting out to investigate whichinterpersonal communication
factors in the supervisory relationship play a role in the occupational

therapy student’s clinical reasoning during fieldwork education.

Duration: Research will be conducted and audio-taped during your fieldwork block in
2007 and will consist of the following:
Tutor sessions
Your participation in the scheduled Friday afternoon tutor sessions over
the six week fieldwork period at the Department of Occupational Therapy,
University of Pretoria.
Focus group
On completion of your fieldwork block an 80 minute focus group will be
conducted to obtain your view on the supervision you received.
One-on-one interview
One day after attending the focus group a 30 to 60 minute one-on-one
interview will be held with you on similar topics discussed in the focus

groups.

Risks: In the tutor sessions, questions and discussions concerning supervision
and clinical reasoning, amongst others, which will be asked and facilitated

by the liaising lecturers, will be audio-taped and transcribed.
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Although the content of the discussions will be transcribed, you will not be
identified personally. The tape will be used by the researcher only and will

be destroyed once the data had been transcribed.

The focus group and one-on-one interview is not a test with right or wrong
answers. It is only your point of view which will be of interest to us. Again
it must be pointed out that although the content of the discussions will be

transcribed, you will not be identified personally.

Financial
arrangement: An incentive of R100 will be paid to each participant for both his/her

participation in the focus group and in the one-on-one interview.

Confidentiality: Participation is completely voluntary and refusal to participate will involve no

penalty

A coding system will be used so that no one outside this study will be able to

identify any participant. Anonymity is guaranteed. The audiotape which

will be used to record data will remain with the researcher only.

Informed consent: | consent to participate in this study and agree to the conditions

above.

Name of student: Sighature:
Witness: Signature:
Date: Place:
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Appendix F: Provisional Interview Guide for Focus Groups with
Students
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INTERVIEW GUIDE FOR FOCUS GROUPS WITH STUDENTS

Provisional document

Theme

Open ended questions

Probes

Supervision in
general

If you reflect on the supervision you
received the last six weeks of practice,
what comes to mind?

Which aspects were positive?

Which aspects were negative?

Clinical reasoning

From which style of teaching (to
develop your clinical reasoning skills)
did you learn best?

Which modes of clinical reasoning
were predominantly used?

How did you identify your
patients’ problems?

How did you plan for your
patients’ treatment?

Interpersonal factors

How would you describe the
communication between you and your
supervisor?

How did you experience the feedback
you received?

How do you feel about his/her
expectations?

To which extent did you feel
understood?

How were you approached
when you felt unsure or
anxious?

How were your efforts praised
or confirmed?
How valuable the
feedback?

How timely was the feedback?
How frequently did you receive
feedback?

What do you think about the
consistency of feedback?

was

Closure

Is there anything further you feel is
important?
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Appendix G: Provisional Guide for One-on-one Interviews with
Students
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INTERVIEW GUIDE FOR ONE-ON-ONE INTERVIEWS OF STUDENTS

Provisional document

Theme

Open-ended question

Probes

Supervision in general

If you reflect on the supervision
you received the last six weeks
of practice, what comes to
mind?

Which aspects were positive?

Which aspects were negative?

Clinical reasoning

From which style of teaching (to
develop your clinical reasoning
skills) did you benefit most?

Which  modes of clinical
reasoning were predominantly
used?

How did you identify your clients’
problems?

How did you plan
intervention strategies?

the

Interpersonal
communication

Tell me about the supervisory
relationship.

How did you experience the
feedback that was given to
you?

How approachable was your
supervisor?

To what extent could you learn
from your supervisor?

Which feedback meant the most
to you?

Which feedback did you feel was
invalid?

Closure

Is there anything further you
feel is important?
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Appendix H: Information Leaflet and Informed Consent of

Supervisors
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Information Leaflet and Informed Consent of Supervisors

Title: Interpersonal communication factors in the supervisory relationship that
play a role in occupational therapy students’ clinical reasoning during

fieldwork education.

Introduction: Marianne de Beer, occupational therapist and part-time lecturer at the
University of Pretoria, is undertaking this study for her doctoral degree.

For this purpose she isdependent on your kind co-operation.

Purpose: This study is setting out to investigate whichinterpersonal communication
factors in the supervisory relationship play a role in the occupational

therapy student’s clinical reasoning during fieldwork education.

Duration: Research will be conducted and audio-taped on completion of students’
fieldwork education during 2007 and will consist of the following:

Focus group

In the first week after completion of the students’ fieldwork an 80 minute
focus group will be conducted to obtain your view on the supervision of
students.

One-on-one interview

In the week following the focus group a 30 to 60 minute one- on-one

interview will be held with you on similar topics discussed in the

focus groups.

Risks: Questions asked duringthe focus group and one-on-one interview will
have no right or wrong answers, only your point of view will be of interest
to us. Although the content of the discussions will be transcribed, you will

not be identified personally.

Financial

arrangement: An incentive of R100 will be paid to each participant for both his/her
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participation in the focus group and in the one-on-one interview.

Confidentiality: Participation is completely voluntary and refusal to participate will involve

no penalty.

A coding system will be used so that no one outside this study will be able
to identify any participant. Anonymity is guaranteed. The audiotape which

will be used to record data will remain with the researcher only.

Informed consent: | consent to participate in this study and agree to the

conditions above.

Name of supervisor Signature:
Witness: Signature:
Date: Place:

249



Appendix |: Provisional Interview Guide for Focus Groups with

Supervisors
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FOCUS GROUP INTERVIEW GUIDE WITH SUPERVISORS

Provisional document

Theme

Open ended questions

Probes

Supervision in
general

If you think and reflect back on the last
six weeks with the students what
comes to mind?

Which aspects of supervision
did you like best?

Which aspects of supervision
did you dislike?

Clinical reasoning

Which method of teaching do you
usually use when teaching students to

do clinical reasoning?

How do you prefer to learn

new material yourself?

Interpersonal factors

How do you feel about giving students
feedback on their clinical reasoning
skills?

And in terms of mid-term and

end of term feedback?

Closure

Is there anything further that you feel

is of importance?
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Appendix J: Provisional Guide for One-on-one Interviews with

Supervisors
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INTERVIEW GUIDE FOR ONE-ON-ONE INTERVIEWS WITH SUPERVISORS

Provisional document

Theme

Open-ended

guestions

Probes

Supervision in general

In the focus group you
said ...

What do you find positive about supervision?

Which aspects frustrate you?

Clinical reasoning

How do you prefer to
do clinical reasoning
yourself?

How do you usually
teachclinical
reasoning skills?

Could you describe one session in which you

discussed clinical reasoning?

Interpersonal factors

How do you feel about
giving feedback to
students?

How would you like
students to describe
you as a supervisor?

In your opinion, what is the best way to correct a

student?

How do you usually approach a “difficult” student?

Closure

Is there anything
further you feel is
important?
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Appendix K: IPA Analysis of Supervisors’ data
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Interpersonal Pattern Analysis (Supervisors):

cC

10

1

12

13
14

15

16

Context
Definition of relationship

Emotional distance

Clarity of self-presentation

Potential for eliciting

Confirmation

Control of environment

Express needs

Degree of flexibility

Approach

Meta-communication

Problem solving

Traumatic incidents
Unconditional Pos Regard

Level of empathy

Degree of congruency

NA

Complementary
Parallel
Symmetrical

Too close
Appropriate
Too distant

Clear
Partial clear
Vague

Acceptance
Partial

Hostility
Give
Partial give
Limited

Effective
Partial
Ineffective

Effective
Partial effective
Ineffective

Flexible
Partial
Rigid

Circular
Partial
Linear

Yes
Partial
Limited/No

Yes
Partial
No

NA

Yes
Partial
Limited / No

Emphatic
Partial
Judgmental

High
Partial
Low
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Appendix L: One-on-one Interviews and Focus Groups with

Students’ data
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The original data as transcribed and coded from the one-on-one interviews and focus groups or as extracted from the Work Habits
Reports are not included in total in this document. To ensure confidentiality this information is archived at the Faculty of Health
Sciences, University of Pretoria.
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Appendix M: One-on-one Interviews and Focus Groups with

Supervisors’ data
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The original data as transcribed and coded from the one-on-one interviews and
focus groups or as extracted from the Work Habits Reports are not included in total
in this document. To ensure confidentiality this information is archived at the Faculty
of Health Sciences, University of Pretoria.
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Appendix N: Supervisor Work Habits Reports’ data
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The original data as transcribed and coded from the one-on-one interviews and focus groups or as extracted from the Work Habits
Reports are not included in total in this document. To ensure confidentiality this information is archived at the Faculty of Health

Sciences, University of Pretoria.
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